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THE PSYCHOLOGICAL FACTORS OF DETERMINATION
OF THE LABOUR MIGRANTS' ADAPTATION
STRATEGIES IN THE COUNTRY OF EMPLOYMENT

Blynova O. Ye.

INTRODUCTION

Increasing of the Ukrainians' labor emigration outside the country
with the purpose of employment needs socio-psychological analysis of
departure motives and migration behavior consequences for the
personality, family, professional communities and Ukrainian society.
Mostly, migration processes are studied in terms of economic
(Cybul'skaja & Krupin®), sociological (Mikalauskiene & Streimikiene &
Mazutaityte-Cepanoniene®) approaches and the Government migration
policy but there is a lack of namely economic explanations since for the
personality the consequences of Ukrainians' labor migration abroad are
mostly negative.

From the moment of arrival in another country, migrants begin the
process of entry, introduction, and settlement in a new society and state
that includes organizational, legal, political, cultural and psychological
aspects (Volodin & Volodina & Pitaikina®). In this whole process,
different separate kinds of adaptation can be considered — political,
economic, socio-organizational, labor, ethnic, religious, cultural,
informational, educational, and psychological (Manolo Abella®). For
migrants all kinds of adaptation are necessary. Besides, adaptation will

Hpi6ynbekas FO. O., Kpynun B. E. Tpancrpanuunas TpyaoBas MUTparus
CEJILCKOT'0 HACEJIEHUS: OCOOEHHOCTH U IIyTHU pCHICHUA HpO6J'IeM. Becmnuk sxonomuueckoti
nayku Yrpaunoi. 2014. Ne 3 (27). C. 139-143.

2 Mikalauskiene A., Streimikiene D., Mazutaityte-Cepanoniene E. Employers’
Openness to Labour Immigrants. Economics & Sociology. 2017;10(3) DOI 10.14254/2071-
789X.2017/10-3/2.

® Volodin V. M., Volodina N. V., Pitaikinal. A. Influence of labour migration
processes on the quality of human capital of the Russian Federation. Vestnik
Dagestanskogo Gosudarstvennogo Tehniceskogo Universiteta: Tehniceskie Nauki.
2017;44(1):173-185 DOI 10.21822/2073-6185-2017-44-1-173-185.

* Manolo Abella Effects of Labour Mobility: An Analysis of Recent International
Development Literature. International Indigenous Policy Journal. 2013; 4(3): 3.



be different depending on the level it occurs; to what extent it affects the
internal structure of the individual.

The psychological way of the adaptation process is centered not
only on studying of adaption process difficulties in a different ethnic,
cultural environment but also on practical problems of searching
successful adaptation strategies of migrants in new living conditions.

The aim is to analyze the psychological factors of labor migrants'
choice of adaptation strategy in a foreign cultural environment.

1. The theoretical foundation of migrants' adaptation problem

The psychological adaptation is considered as a process of
establishment of optimal correlation of the individual to the environment
while doing the man's inherent activity, which allows the individual to
satisfy actual needs and achieve relevant significant goals (staying
mentally and physically healthy), to provide correspondence of the man's
mental activity, his behavior, and environment demands. The social
adaptation can be understood in two ways (Konstantinov®). On one hand,
it is a constant process of the personality's adapting to existing social
relations, norms, patterns, traditions of the society in which the
individual lives and acts. On the other hand, the social adaptation is the
result of this process. Moreover, both sides (the man and the
environment) are active. If in the process of interaction with the
environmental world, the person faces the information, which
contradicts his concepts, then a discomfort condition (the cognitive
dissonance) emerges, that mobilizes the person to search for adaptive
reactions. They can be the following: finding by the individual
explanations, which justify the existent contradictions; a conscious
filtration of the information; self-replacement by the individual of his
own concepts’.

Analyzing the psychological characteristics of the labor
migrants' adaptation in a different cultural environment we rely
on the methodological approaches by K.O. Abulkhanova-Slavska’,

> KoncrautuHoB B. B AanrarnoHHsIi IIPOLIECC U TpyaoBast Murpauus. /lensencruti
ncuxonoeudeckuu secmuux. 2014. Ne 1 (2). C. 60-72.
brmunosa O. €. TpymoBa mirpamiss HaceleHHS YKpalHU y  COLIQJIbHO-
MICUXOJIOTIYHOMY BUMIpi : MoHoTrpadis. Xepcon : PII1O, 2011. 486 c.
! AobynbpxanoBa-Cnasckas K. A. Tlcuxomorus u co3HaHHWE JIUYHOCTH. MoOCKBa —
Boponex, 1999. 224 c.



Ye.l. Golovakha®, O.A. Donchenko®, N.M. Lebedeva'®, G.U. Solda-
tova™, and T.M. Titarenko™

All migrants face difficulties while interacting with local people,
whose behavior they cannot predict. The researchers consider a great
number of parameters on which the favorable interaction between
representatives of different cultures and ethnic groups depends: the
territory, which can be common or "own™ only for one of the groups; the
duration of interaction (permanent, long-term, short-term); the aim
(cooperation, co-habitation, study, leisure); the type of involvement in a
social life (from participation to observation); the frequency and depth of
contacts; the relative equality of status and rights; the quantity
proportion (the majority — the minority); the apparent distinctive features
(the language, religious, race).

The person's introduction into a different ethnic environment, his
obtaining, as a representative of one nation, those or other cultural forms
of another nation, which occurs in the process of interaction, is
considered as a process of acculturation. At first, the acculturation was
considered as a group-level phenomenon, later the concept of the
psychological acculturation was introduced. If the acculturation is
alterations in the culture of a group, then the psychological acculturation
IS a process of alterations in the psychology of an individual. In this
case, the alterations of value orientations, role behavior, social concepts
of the people, whose group is affected by the influence of the general
acculturation, are meant. The main attention in such studies is paid to the
analyses of the migrants' psychological wellness, psychic and mental
health, and the success of adaptation is determined through a sense of

8 I'onosaxa E. I1., [Tanuna H. B. HaunonaneHasi TONEPAaHTHOCTh U UACHTUYHOCTH B
VYKpauHe: ONBIT NPUMEHEHMS IIKajdbl COLMAIBHOM IUCTAHUMU B MOHMTOPHHIOBOM
COI_II/IOJ'IOFI/I‘ICCKOM HCCIIETOBaHUU. Couuoxzoeuqecxuu arcypuan. 2006. Ne 3. C. 17-24.

? lonuenko O., Pomanenko FO. ApXeTHIy coLianbHOr0 KUTTS i OTITHKA (KTHOHHHI
PeryIATHEA MICUXOTOJIITUYHOTO NoBcsAkIeHHs): Monorpadis. K. : JIuGine, 2001. 334 c.

19 JleGenena H. M. , Tarapko A. H. ConpaibHO-TICUX0JIOTHYECKHE (haKTOPbl STHUUECKON
TOJIEPAHTHOCTH U CTPATErUy MEKIPYIIIOBOIO B3aUMOJEUCTBHS B MOJIMKYJIBTYPHBIX PETHOHAX
POCCI/II/I Tcuxonoeuueckuii scypran. 2003. T.24. Ne 5. C. 31-44.

" ComparosaT. V., Hanreposa JI. A., Kanunenko B. K., Kpasnosa O. A. Ilcuxo-
Joruyeckas IOMOIIb MUTPAHTaM: TPaBMa, CMeHa KYJIBTYpPbI, KpU3UC UJIEHTUYHOCTH [UIs
CTYA. BBICHI. y4e0. 3aBeJeHHH, OOydyaloIIMXCs MO HANpaBl. M CHEL-TAM IICUXOJOTHH].
M. : Cwmmrica, 2002. 479 c.

12 Turapenko T. M. JKuTteBuif CBIT OCOOHMCTOCTI: Yy MeXaxXx Ta 3a MeXKaMH
Oynennocrti : Hayk. Buf. K.: JIubins, 2003. 376 c.



consent, harmony with the immediate environment. The analyses of
namely acculturation alterations are most brightly reflected in the
scientists' appeal to the concept of a "cultural shock"”, or a transition
shock, or cultural fatigue, or "acculturation stress".

G.U. Soldatova notices that most researchers of the cultural shock
have tried to determine the difficulties faced by the migrants and the
typical reactions to those or other situations™. The less attention was
paid to the personal aspects of the cultural shock, the types of people
who experience the shock to a more or less extent, the determinants of
personal reactions, duration of the shock state, etc.

The important methodological issue is the proportion of the group
and personal acculturation levels. For example, G.U. Soldatova,
analyzing the viewpoints of the Canadian psychologist J. Berry, who has
made a great contribution to the study of the migrants' adaptation
processes, determines the two essential factors. Firstly, if at the level of
the group, the changes occur in the social structure, political
organization, economic relations, cultural features, then at the level of
the personality, the behavior and consciousness phenomena (identity,
values, and concepts) are transformed. Secondly, the acculturation of
each individual is a unique process, which may not coincide with the
group alterations. The important conclusion is followed from that: when
studying and considering the psychological consequences of the
acculturation process for the individual, the proportion of two
measurements should be taken into account: 1) the evaluation of the
alterations occurring at the group level, 2) the participation of separate
individuals in these alterations.

The approach to the classification of the acculturation strategies by
J. Berry is well known and widely represented in the ethnopsychological
researches. Assimilation — the migrant is oriented towards the
identification with a new culture, assimilation of other cultural values
and gradual replacement his own cultural values by them. Segregation
(or separation) — the minority reject the majority culture and preserve
their own cultural distinctive features. Marginalization — the migrant
does not identify himself with either one or the other culture. That may

B ComparosaT. V., Hanireposa JI. A., Kanunenko B. K., Kpasnosa O. A. Ilcuxo-
Joruyeckasl NOMOLIb MUTPAaHTaM: TPaBMa, CMEHA KYJIbTYpPbl, KPU3UC UIEHTUYHOCTH [
CTYJ. BbICII. y4eO. 3aBeJleHni, 00yJaromuxcs Mo HarpapJl. U CHEl-TAM MCUXOJOoruu]. M. :
Cwmeici, 2002. 479 c.
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be the result of the impossibility of maintaining his own cultural identity
and the lack of desire to establish and develop positive relations with the
group of the cultural majority. Integration is the preservation of one's
own cultural heritage along with a benevolent attitude towards the
culture of the majority™.

On the basis of studying and generalization of scientific approaches
to the socio-psychological nature of the person's adaptation in a different
cultural environment, the program of the empirical research based on the
analyses and description of the acculturation strategies, adaptation types,
factors, criteria and empirical indicators of the Ukrainian labor migrants'
adaptation in the country of employment has been built.

2. The results of the empirical research and discussion

Beginning the research, we proceeded from the model of the socio-
psychological and psychological migrants' adaptation in a foreign
cultural environment (Fig. 1). We believe that a person, who has a
mature complete identity (personal and social, in particular, professional,
family role, ethnic), is characterized by better indicators of adaptability.

The personal identity manifests itself in the integrity and maturity of
the individual; the empirical indicators are mental health; satisfaction
with one's present state; satisfaction with relations with relatives, friends,
colleagues, neighbors, executives.

The professional identity is determined by the following empirical
indicators: the availability of a permanent work, correspondence of the
content of work with the level of qualification and the specialty by
education, the preservation or improvement of the social status (compared
to the status in Ukraine), the satisfaction with a job payment, the awareness
of perspectives and opportunities for the professional growth.

The family role identity is expressed by the sense of satisfaction
that there is the possibility to help one's children or parents financially,
to provide them with normal living conditions, that is, to fully perform
one's family responsibilities, even at the cost of breaking real family
relationships since the family has been left in Ukraine.

Y Brmmosa O.€. Tlcuxonoriuni npoGieMH TpyI0BOi Mirpartii HacemeHHs YKpainm.
Axmyanvui npobremu ncuxonocii: 30ipHUK Haykosux npayeb IHcmumymy ncuxonozii
im. I'C. Kocmioka AIIH Ykpainu / 3a pen. C.J1. Makcumenka. Kuis: I'maBauk, 2008.
T. 10. Y. 8. C. 76-82.
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Fig. 1. The interconnection of the labor migrants' identity
and the psychological and socio-psychological adaptation criteria

In norm, the ethnic identity has to be positive and connected with
ethnic tolerance; this combination provides the choice of integration as
the most positive strategy for the migrant's acculturation.

While entering a foreign social and cultural environment, a
transformation, identity alteration occurs both within each type of the
identity and in the identity system, which is caused by a need of the
compensation and adaptation of the changed ‘configuration' of the
identity to new conditions.

In the empirical study the indicators of the psychological and socio-
psychological adaptation of the labor migrants with the adaptation
strategies have been correlated, 87 people (45 men (51.7%) and
42 women (48.3%)), who have got their personal experience of
employment abroad, have been involved in the study.

The research has consisted of the following stages: 1) the socio-
psychological survey with the help of a questionnaire; 2) the
identification of distinctive features and the typology of the identity of
the Ukrainian labor migrants with the help of the techniques by
L. B. Schneider "The definition of the personal identity” and "The
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definition of the professional identity"™. They allow to obtain

information about the identity type: the diffuse identity; the identity
crisis; the premature identity; the integral, mature identity; 3) the study
of personal characteristics, which determine a success of the
psychological and socio-psychological adaptation of the labor migrants
of Ukraine in the country of employment with the help of "The five-
factor personal questionnaire” ("Big 5"), which includes the following
factors: openness to experience, cnscientiousness, extraversion,
agreeableness in relationships, neuroticism. The authors are R. McCrae,
P. Costa, L.R. Goldberg"®.

For the statistical processing of the results, the factor analysis was
applied. The results were processed with the help of the statistical
software package for the social sciences SPSS Statistics 19.0. The
factor analysis was carried out by means of the principal components
method, the rotation method — Varimax. The five main components
have been obtained, which in total account for 85.7% of the dispersion
of the signs.

Table 1
The factor structure of the psychological and socio-psychological
adaptation components

Components 1 2 3 4 5
availability of work abroad
(permanent work — seasonal | .874 304 213 067 | -.046
or one-time work)
measure of the coincidence
of profession and content of | .883 & -.053 | -.371 | .062 124
work abroad
personal identity .682 341 076 118 123
satisfaction with _Work_ 938 267 026 037 113
abroad (by questionnaire)
confldenf:e in intercultural 245 208 132 034 056
communications

15 HIneiinep JI. b. JluunocTHas, reHaepHas M InpodeccuoHalbHasi WICHTUYHOCTD:
TEOPUS U METOJAbl JTUAarHOCTUKUA. M. : MOCKOBCKUH IICHUXOJIOrO-COLMAIBHBIA WHCTUTYT,
2007. 128 c.

° XpomoB A.b. IIaTHdakTOpHBII ONPOCHUK JUYHOCTU: YUEeOHO-METOANYECKOe
nocobue. Kypran: M3n-Bo Kypranckoro roc. ynusepcureta, 2000. 23 c.




Components 1 2 3 4 5
positive characteristics of a
typical Ukrainian (valency 613 018 | -307 .041 | -.016
of ethnic identity)
g(t:'(‘)rr‘g tolerance (average 167 797 | 141 | 017 | 007
professional identity 717 154 | -421 @ .108 075
rank of family
relevance(relevance of 103 217 571 .096 .028
family identity)
openness to experience 711 194 054 .033 051
self-control
(conscientiousness, 287 673 111 025 102
consciousness)
extraversion 631 269 034 017 078
propensity to agreeableness,
benevolence 254 .708 182 104 .007
satisfaction with work
(career) .345 .689 117 .004 231
satisfaction with personal
achievements 203 148 .086 821 114
satisfaction with health 023 .087 148 .637 178
satisfaction with
communication with 194 278 | -703 | .112 .005
friends, relatives
support (external and
internal) 312 779 .043 144 .079
optimism .661 201 | -.027 | .029 .042
tension .052 128 | -.768 | .243 311
self-control .609 073 227 .008 119
negative emotions .048 211 | -534 | .207 142
goals in life .687 .098 .046 171 109
life process .268 204 | -196 @ .506 130
life effectiveness 155 045 | -237 | .054 .796
locus of control — | 712 .038 112 .069 .033
locus of control — Life 164 089 @ -357 .167 7163
Dispersion,% 31.877 | 25.011 | 11.335| 8.995 | 8.547
> dispersion,% 31.877 | 56.888  68.223  77.218 | 85.765
significance 6.802 | 3.951 | 2544 | 1593 | 1.553

Note: The load of the significant variables is highlighted in bold




Having analyzed the obtained factors, we believe that the first three
of them (explain 68.2% of the total dispersion) can be correlated with
the three strategies of the migrants' adaptation in other socio-cultural
conditions: integration, assimilation, and marginalization. In our
opinion, there are two main options for resolving the crisis of the social
and personal identity of the Ukrainian labor migrants in a foreign socio-
cultural environment, which lead to the transformation of the identity
system to the changed conditions; they are integration and assimilation.

"Integration" is understood as an equal, parity inclusion in new
socio-cultural conditions, when the person preserves the positive
evaluations of his own cultural and ethnic identity and, as well, respects
the traditions, habits, and norms of the country of employment. It is
"Integration” that gives every reason to preserve the professional
affiliation, and, therefore, professional consciousness, for the internal
harmonization, coherence, balanced integrity of personal characteristics,
that is, for the preservation of the professional and personal identity.

"Assimilation” implies "dissolution” in another culture, almost a
loss of the ethnic originality, which in extreme cases can be expressed in
the aspiration, even in everyday life, to use the language of the country
of employment, to dress, communicate, and celebrate in the same way,
as it is customary in the host country. It can be presumed, that
assimilation, as a strategy for the migrant's adaptation in the country of
employment, does not contribute to the preservation (or establishment)
of the positive professional identity, and, is inherent in the people, who
do not have any special professional education, have not worked by
specialty, therefore, agree on any low-skilled hard work.

The strategy of "marginalization” leads to an intensification of the
identity crisis, which is manifested in psychological distress,
dissatisfaction with one's own social status, professional achievements,
family status, and personality.

Factor 4 and factor 5 have been interpreted more complicatedly and
ambiguously, but they can also be explained as certain variants of the
adaptation strategies of the labor migrants in the country of employment.

Factor 1 has the highest load or the highest informativeness (explains
31.8% of the dispersion), we believe, that according to the proposed
theoretical model, this factor can be identified as “integration". Its positive
pole is determined by the positive poles of the variables: “availability of
work abroad; permanent work" (.874); "measure of the coincidence of



profession and content of work abroad” (.883); "professional identity™
(.717); "confidence in intercultural communications” (.745); "locus of
control — 1" (.712); "openness to experience” (.711); “goals in life" (.687);
"personal identity” (.682); "optimism™ (.661); "extraversion™ (.631); "ethnic
identity"” (.612). The negative pole is determined by the opposite poles of
the indicated variables.

First of all, this factor is determined by the two variables:
"availability of work abroad (permanent work — seasonal work)" and
"measure of the coincidence of profession and content of work abroad”,
that is, the labor migrants, who work by their profession and at a
permanent work, most successfully adapt to new socio-cultural
conditions, choosing the strategy of “integration”. This factor with high
factor load includes the positive mature professional identity, that is, the
labor migrant, who is well aware of himself as a representative of a
certain professional group, has a positive attitude to it, works by
specialty, has the opportunity to achieve his professional goals, more
effectively adapts abroad — he is "equal among equals", preserves his
professional self-respect and believes that the exchange of experiences
between Ukraine and European countries is quite real. It should be
noticed that this factor includes the positive ethnic identity, that is, for
the migrants, who integrate into a foreign cultural environment, it is
typical to maintain a positive attitude towards their belonging to the
"Ukrainianity", high estimation of Ukraine as a state and its perspectives
of development. This combination of features provides the emigrant's
confidence in the situations of intercultural communication and, with a
high level of professional and ethnic identity, the positive mature
personal identity.

It should be noticed that the variables "satisfaction with work™
(.345) and "social support" (.312) are included in the first factor
“Integration” with a rather low factor load, that shows that the
orientation to the possibility of earning abroad “"good money" and the
availability of the migrants' social networks in this case for the
successful adaptation of the Ukrainian labor migrants are not the
determining factors (in our further analysis, we will see that these two
variables have been included in the "assimilation™ factor).

Factor 2 (informativeness 25.01%): the positive pole is determined
by the variables — "support™ (.779); “satisfaction with work abroad
(according to the questionnaire)" (.767); "propensity to agreeableness,
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benevolence” (.708); “satisfaction with work, career" (.689); "self-
control” (.673). The negative pole is determined by the factor “ethnic
tolerance™ (-.787), we can notice, that according to the methodological
procedure of obtaining information in the scale of the social distance by
Bogardus, the less is the indicator value, the higher is the level of the
ethnic tolerance. In our opinion, this factor can be called "assimilation”.

In the factor "assimilation” with an insignificant factor load, besides
the above mentioned ones, the variable "availability of work abroad
(permanent — seasonal or one-time work)" is included (.304), which
allows to state that to the labor migrants, who choose the assimilation
strategy, it is typical to have a permanent, not seasonal work, but its
content does not coincide with the specialty of the person, it is mostly a
low-skilled work.

The variable "satisfaction with work abroad" is included in the
second factor "assimilation", since the content of the proposed variants
of answers to this question in the questionnaire underlines the forced
acceptance of the situation with work abroad, even if we have got quite a
high score for this indicator: "Are you satisfied with the fact that you
work abroad?" — "yes, this is the only opportunity to earn money for the
family"; "yes, it's still better than to work in Ukraine now"; "yes, it's an
opportunity to see how we should work and live" and so on. The
negative pole of this variable in the "assimilation" factor shows the non-
acceptance of working abroad: "no, because the attitude towards the
Ukrainians only as a "cheap labor"; "no, | really miss my family and
close people, who have been left behind in Ukraine"; "no, this is a forced
measure, but we have to stand it for the family's sake" and so on. That
gives us the foundation to believe that with such an attitude to work
outside of Ukraine, the migrant is not likely to choose assimilation.

"Propensity to agreeableness" has been included in the second
factor with a high factor load, since this is the personal feature that
indicates the conformal ways of responding and adapting: benevolence,
propensity to work in a group, group orientation, group goals, and
norms, etc.; it provides the individual with the opportunity to become
"like everyone else", "to dissolve in the community", to acquire the
common features and ways of behavior in everyday situations, at home
and work.

One should also pay attention to the high factor load of the
"support™ indicator — the migrant assimilates faster if he has friends,

11



good acquaintances, including among local residents, if he establishes
good relations with neighbors, colleagues, employers, etc., that is, he has
the opportunity to receive various kinds of support — informational,
emotional and instrumental.

The second factor includes the variable ‘“‘self-control”, the title of
which is specified as consciousness, conscientiousness, responsibility,
reliability, diligence, this variable reflects the degree of organization and
motives of an individual in activities, we can assume that the migrant,
assimilating, aspires to perform his work as best as possible, to have no
accusations, to earn money and not to attract too much attention.

To this, the high factor load of the variable “ethnic tolerance" (-787)
should be added at a very low factor load of the variable "ethnic
identity" (.018), which is quite consistent with the model of
determination of the personality's adaptation strategies in a different
cultural environment proposed by J. Berry. This correlation of the ethnic
identity (-) with ethnic tolerance (+) characterizes the assimilation itself.

Factor 3 explains 11.3% of the dispersion, the positive pole of this
factor is determined by the variable — "relevance of the family identity"
(.571); the negative pole is described by the variables: "tension" (-.768);
"satisfaction with communication with close people"” (-.703); "negative
emotions" (-.534). Besides, with not a high factor load, but, in our
opinion, quite indicative, the following variables have also entered the
negative pole of this factor — "professional identity" (-.421); "measure of
the coincidence of the profession and content of work abroad" (-.371);
"locus of control — Life" (-.357); “ethnic identity (valency)" (-.307). So,
we can interpret this factor as "marginality".

In the content of this factor, the family identity plays the main part,
which is included in the positive pole with a high factor load (.571),
which underlines the relevance and significance of the family affiliation
and the family value for the migrant, while the variable "satisfaction
with communication with close people” (-.703) has a high but negative
factor load, that indicates a conflict of the migrant's personal sphere, so
there is a contradiction between the aspiration to help his family
financially, but for that it is necessary to part with it, and the aspiration
to be together with the family. This factor includes the variables
"tension” (-.788) and "negative emotions" (-.534), that clearly
demonstrates the reduction of the migrants' psychological well-being
level. Since the psychological well-being is a criterion of the success of
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the psychological adaptation in the country of employment, that gives
grounds to talk about the state of psychological disadaptation, which is
accompanied by emotional disorders. The marginal position of the
migrant is determined by his opinion of the general fatality of the human
destiny, the inability of a person to manage the events of one's own life,
to build one's life independently; such conclusions are confirmed by the
factor load of the variable "locus of control — Life" (-.357). Besides, the
variable "ethnic identity (valency of ethnic identity)" (-.307) has entered
the factor "marginality" with a negative pole, which can indicate a
mostly negative evaluation of the ethnic Ukrainian identity — the person
IS not able to find a decent work in Ukraine and has been unable to adapt
in a foreign land.

Factor 4 determines 8.995% of the total dispersion, it is defined by
the variables: "satisfaction with personal achievements" (.821) "health
satisfaction" (.637) "process of life" (.506). Probably, this factor
describes the individualized strategies of self-realization and adaptation
abroad, combining a positive emotional evaluation of life, its
meaningfulness due to one's own aspirations, efforts, real results; which
are explained on the basis of the internal experience. The productivity
and sense of satisfaction with life are intensified by a positive evaluation
of one's own health.

It should be noticed that the indicator of the life-sense orientations
"life process" with a moderate factor load is included in the 4th factor,
while its absence in factors 1,2 and 3 is quite informative. The situation
of working abroad is not considered as significant, meaningful,
interesting and emotionally rich by either those labor migrants who
adapt, applying the integration strategy to new sociocultural conditions
or those who assimilate into a new culture. Especially those migrants
who are in the marginal status and marginal position, who have not
come Yyet to the resolution of their life and professional crisis and do not
feel satisfied with the current period of life, apparently, hoping that the
situation will be improved in the future.

Factor 5 has the informativity of 8.547% and is defined by the
variables "life effectiveness™ (.796) and "locus of control — Life" (.763),
these variables explain the adaptation strategy of those migrants, who
believe that life is generally managed by the person, only the person can
determine and build one's own destiny, and therefore consider the past
stage of their life to be productive.
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CONCLUSIONS

The strategies of the labor migrants of Ukraine in the country of
employment are determined by the proportion, on the one hand, of the
ethnocultural identity, and, on the other hand, recognition and respect for
the values, norms, customs of another culture. On the basis of the
combination of these two parameters, the following strategies of
acculturation can be distinguished: integration, assimilation, separatism,
marginalization. The integration has been recognized as the most
successful strategy, which is the way to the multicultural society and it
best contributes to the preservation of the positive ethnocultural identity
of the labor migrants.

The determining factor, which distinguishes these strategies, is that
the emigrant has a permanent work by specialty, which, in turn,
promotes the formation of the mature positive professional identity. We
have found out that the most influential factor of the success of the
psychological adaptation of the labor migrant abroad is the availability
of a permanent work, that coincides with the acquired specialty, gives a
stable financial profit, respect of the surrounding people, meets the
person's interests and expectations; and these are the factors that together
provide the preservation of the mature positive personal identity. The
strategy of assimilation, according to our data, is typical to the labor
migrants, who are occupied at a low-skilled, hard, low profile work,
have a diffuse professional identity, uncertain professional goals, values,
perspectives. This group of Ukrainian labor migrants is characterized by
a high level of ethnic tolerance towards representatives of the country of
employment, and, at the same time, their ethnic identity is contradictory
and unstable. The choice of this very strategy of adaptation is
determined by such personal qualities as benevolence, conformity, the
propensity to agreeableness, conscientiousness, diligence, responsibility,
thoroughness.

In the case of the labor migrants' marginalization in the country of
employment, the availability of a one-time or seasonal work, the content
of which does not coincide with the person's specialty at all, is observed,
as well as a significant intensification of the crisis of the family role
identity, the valency reduction of the ethnic identity, which acquires
negative features. The labor migrant's staying in the marginal position
intensifies intrapersonal conflicts, is accompanied by emotional
disorders, tension, psychological disadaptation.
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The integration strategy is characterized by the positive ethnic
identity, that is, the Ukrainian migrants maintain a high level of the
ethnic self-esteem, highly evaluate socio-economic opportunities and
perspectives of the development of Ukraine as a state; which promotes
the equal exchange of various economic, social and cultural experiences
between Ukraine and other countries. The strategy of assimilation is
characterized by a high level of ethnic tolerance; that is, the
representatives of other ethnocultural groups, in particular, of the
country of the migrant's residence, obtain, from the point of view of the
migrant, higher estimations (compared to Ukrainians).

The personal identity acquires the features of a mature positive one
when the labor migrant integrates into a foreign cultural environment of the
country of employment. It has been found out, that the mature positive
social identity of the Ukrainian labor migrants is interconnected with such
personal characteristics: cognitive (openness to experience); motivational
(certainty of goals in life); emotional (optimism); communicative
(extraversion); volitional (internal locus of control; self-control).

If the migrant chooses the assimilation strategy, the personal identity
tends to approach a diffuse, "unclear" identity with uncertain life goals, a
reduced level of self-respect, a lack of internal integrity and coherence. The
marginal position of the labor migrant in the country of employment leads
to an intensification of the crisis of the personal identity when the migrant
Is not satisfied with the situation of work abroad, but in Ukraine, he also
does not see any opportunities for self-realization.

The perspective of further research, we see in the development of
the programs of prevention and overcoming the negative consequences
of the labor migration for the individual.

SUMMARY

The article deals with the problem of the psychological factors of
determination of the adaptation strategies of the Ukrainian labor
migrants abroad. On the basis of the empirical research, it has been
proved, that such strategies of acculturation of the labor migrants in a
foreign cultural environment, such as integration and assimilation,
contribute to resolving the crisis of the personal and social identity; the
strategy of marginalization leads to an intensification of the crisis.

An important factor in preserving of the Ukrainian labor migrants'
professional identity is the employment abroad by their specialty at a
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permanent work, that provides the opportunities for professional growth,
satisfaction with their own self-realization, awareness of professional
perspectives. In turn, a greater probability of getting a permanent work
abroad and satisfaction with work are determined by the following personal
qualities of the labor migrants: internality, self-control, conscientiousness,
organization, responsibility, extraversion, openness to experience.
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BEHAVIOUR PECULIARITIES OF ADOLESCENTS
WITH INTELLECTUAL DISABILITIES
IN CONFLICT SITUATIONS

Bystrova Yu. O.

INTRODUCTION

This study is highly relevant as there is a need to organise
conditions for the socialization of children with special educational
needs in special and inclusive education institutions. This particularly
includes school psychological support for adolescents with intellectual
disabilities, who find themselves in difficult-to-solve conflict
situations on an everyday basis. For such children, the process of
socialisation occurs with particular complications. A number of
scholars, such as S. Konoplyasta, M. Pevzner, O. Proskurniak,
L. Rudenko, D. Shulzhenko, V. Syniov, substantiate that intellectual
disability negatively affects the state of emotional and volitional
sphere; moreover, it facilitates social behaviour violations. Such well-
known scientists as O. Ahavelian, |. Dmytriieva, S. Myronova,
M. Matvieieva, O. Romanenko, O. Sievierov, V. Syniov state that
weak self-regulation or lack of it in relations with other people
reduces the possibility of choosing the right way to overcome
difficulties, control actions, and keep proper awareness of the
situation. A particular aggravation of these problems occurs in
adolescence, which can be easily explained by the instability of
nervous system during puberty'. Bozhovich (1995) emphasized that
the combination of two factors — disharmony and tension during the
occurrence of sexual metamorphosis, as well as decompensation of
various types of CNS insufficiency — leads to the fact that the
pathological temper features and mental deviations, which are
associated with decompensation of organic insufficiency of the CNS,
come to the boil and, consequently, conflicts arise in the teenage

! Bucrposa 10.0. 3abesmeuenHs HacTymHOCTI B mpomeci mpodeciiiHo-TpyaoBoi
couianizanii oci0 3 BaaMu IHTEIEKTYAIbHOTO PO3BUTKY : MOHOTpadis. Jlyrancek : Bua-Bo
I3 «JIHY imeni Tapaca IlleBuenka».2012. C. 156-217.
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phase of development more often than in other critical age phases of
childhood”.

In this regard, one of the important elements of the socialisation of
adolescents with intellectual disabilities is to prevent their conflict
behaviour and to facilitate conflict resolution both with their peers and in
their relations with those around them.

Taking into account the negative impact of conflicts on the social
adaptation of children and adolescents with intellectual disabilities, we
would like to emphasize the relevance of the research problem for special
psychology. Such issues as determining the causes and dynamics of
conflict behaviour require particular attention in order to define the
possibilities and methods of correctional influence aiming to prevent and
resolve conflicts in the behaviour of students with intellectual disabilities.

1. Analysis of Subjective Psychological Preconditions
for the Emergence of Conflicts in the Behaviour
of Adolescents with Intellectual Disabilities

The study took place throughout 2017-2019 and included two
stages. 120 adolescents studying in special educational institutions, and
120 adolescents from general education schools of Luhansk, Kiev,
Cherkasy and Ternopil Oblasts participated in the experiment.
60 younger teens with intellectual disabilities from 5" to 7" grades
(30 girls and 30 boys) and 60 senior teens from 8" to 9" grades (30 girls
and 30 boys) participated in the study.

At the first stage, the research team identified the main issues faced
by adolescents with intellectual disabilities in terms of interpersonal
communication, acknowledged the specific situations causing conflicts
and peculiarities of behaviour in these cases. After analysing relevant
psychological literature, the team selected appropriate methods /
techniques.

At the second stage, the team identified experimental groups and
conducted a confirmatory experiment. Its main task was to study the
causes and characteristics of conflict behaviour in adolescents with
intellectual disabilities.

? Boxxosmu JIU. N36pannble nicuxosoruueckue Tpyabl. [IpoGnemsr GpopmupoBanus
muyHoctd. / moxa pen. JA.W. ®Penpamrteitna. M. : MexayHaponaHas meaarornyeckas
akagemus, 1995. 349 c.
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The selection of methods and techniques was based on
understanding of the essence of conflict and the dependence of the
peculiarities of conflict behaviour on the factors of its occurrence. In
order to cover the entire spectrum of issues, the researchers applied the
following methods / techniques:

(1) studying subjective assessment, objective causes of conflicts and
behaviour peculiarities of adolescents with intellectual disabilities in
conflict situations;

(2) studying behaviour strategies, emotional responses in conflict,
ways of overcoming and solving difficult life situations.

Adolescents with intellectual disabilities find it difficult to perceive
many formulations of personality questionnaires. Considering this fact,
the researchers selected the tests that were equally easily perceived by
adolescents from general and special schools. When working with tests
and questionnaires for adolescents with intellectual disabilities, the
primary focus was on instructions: first, they explained the general
terms, and then gradually provided other information. The surveyed
teenagers performed the tasks individually and this process was
accompanied by a conversation between a student and a psychologist.
During the conversation with adolescents, the expert revealed their
understanding of conflict and conflict behaviour, the ability to assess
conflictual relationships with peers and teachers. It was vital to identify
the types of adolescents’ reaction to teachers’ pedagogical influence in a
particular conflict situation. In order to study the prevailing strategies of
conflict behaviour and ways to overcome difficulties, we used the
adapted version of K. Thomas model® and the S.Rozentzweig picture-
association method®. We studied the emotional state of adolescents in
conflict interaction using the Phillips School Anxiety Questionnaire
(SAQ)®, Coping Strategies® and Hand Test>. The projective techniques
commonly known as incomplete sentences or sentence completion

® Bucrposa [0.0., Cunpos B.M. JliarHocTrKa iHIMBiTyaTbHO-IICHXONOTIUHAX PHC
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doswiadczenie. Nrl. Lo6dz : Wydawnictwo Naukowe Wyzszej Szkoly Informatyki i
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method and René Gilles film test (Le Test-Film)> aimed at identifying
images and subjective psychological preconditions for conflicts in the
closest social environment (family and school), at studying personal
orientations (goals, values), individual and typological features of
emotional sphere (fears, expectations, anxieties) of teenagers with
intellectual disabilities. The ascertaining experiment also included the
observation of adolescents during the classes and in the communication
period not regulated by the teacher. In the process of observing the
adolescents, the researchers carried out a thorough record of teenagers’
actions, statements, emotional manifestations, the nature of response to
the direct action of another adolescent or teacher, and typical ways of
responding to various conflict situations. In addition to the
abovementioned, the method of ascertaining experiment included
analysis of school and medical documentation (medical records and
Inspection cards).

Basing on general concepts, one of the tasks was to identify the
subjective psychological preconditions for the emergence of conflicts
in adolescents with intellectual disability, because psychologists,
particularly G. Lozhkin and N. Poviakel, confirm that subjective
factors, above all, can transform the potential conflict into a real one®.
In the course of the study, the researchers discovered that most often in
adolescents with intellectual disabilities relationships with peers, less
often with adults become the cause of negative emotional states that
lead to conflict behaviour. At the same time, as adolescents grow a
little bit older, they experience increasing dissatisfaction with relations
in the system of "teacher — student"”, moreover, this feeling is both
subjective and objective. The very personality of the teacher becomes a
subject that is undesirable for contacts and communication. Difficult
situations of interaction with a teacher cause anxiety in younger
adolescents (76.7%) and convert into aggression and rejection in older
teenagers (86.7%). Many teens expect negative assessment from a
teacher (20% of younger ones, 36.7% of older ones). Comparing both
adolescent groups, we should note that older teens feel less anxiety in a
number of school-related issues, such as the fear of a knowledge test
(p<0.001), but they are more likely to be afraid of not meeting the

® Jloxxuu T.B., Tlossikens H.W. [Tpaktuueckass ncuxonorust koHpmukra. K. :

MAVTI, 2002. C. 66-74.
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expectations of others (p<0.05). Unlike the general secondary school,
in the special school anxiety grows towards senior grades due to the
worsening of their relationships with peers (from 10% in younger teens,
up to 20% in older ones). The responses of adolescents reflect asocial
forms of behaviour (cruelty, substance abuse) as one of the possible
negative aspects of adolescent communities. Many students with
intellectual disabilities experience negative attitude of their peers (20%
of younger ones, 30% of older ones). Besides, they note the terrible
habits of their mates: "My friends often beat me", "... like to drink
vodka", "... carry knife","... sniff glue". There is an increase in the
number of cases of negative evaluation of their relationships with peers
in senior grades, due to the increase in conflicts among the older
adolescents with intellectual disabilities. This is linked to the later
personality formation of an adolescent studying in a special school in
comparison with the adolescent of a general secondary school. Closer
to senior grades an adolescent with intellectual disabilities begins to
realise both his/her personal and social inferiority. This awareness
prevents him/her from succeeding in various fields that attract the
teenager, and thus increases anxiety in this regard (p<0.01).

In the course of the study, the researchers studied the factors of
school life that influence the formation and predominance of a strategy
of conflict behaviour in adolescents with intellectual disabilities. The
factors that shape positive behaviour include adequate teachers’
requirements for an adolescent, the satisfaction of the adolescent with
his/her activities and relationships with others, increased motivation to
study, the lack of conflict-related conditions during the classes and in
extra hours. The negative factors that shape the destructive behaviours of
adolescents with intellectual disabilities include peers and teachers
ignoring the individuality of the adolescent, the lack of increased
motivation to study, aggression from peers, the use of conflictogens and
the negative assessment of teachers’.

The research showed that family education plays a great role in the
formation of positive or destructive behaviour of adolescents with

" Bucrposa 10.0. 3aGesmeueHHs HaCTymHOCTI B mporueci mpodeciiiHo-TpyaoBoi
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intellectual disabilities in conflict situations®. The scientists determined
that reasons causing conflicts in the family include the family neglect of
a teen (by parents), the abuse of alcohol in the family, immoral
behaviour of family members, anxiety and fear of family members, the
fear of losing one of the parents. Often, younger teenagers with
intellectual disabilities say that the family members shout at them (42%),
scold them (44%), call them all names (17%), undeservedly offend them
(33%), can beat them (15%); 17% of older teens and 9% of the younger
ones have heard from their father or mother that they do not love them.
It is important to note the fact that in individual conversations, 20-25%
of adolescents say that their parents take it out on them. This means that
every fourth teenager experiences pressure because of parental problems.
Thus, family discomfort is reflected in adolescents by displaced
aggression, often stressed by scientists while considering types of
psychological protection®. Factors weakening and preventing conflicts
are positive relationships with parents, the inclusion of a teenager with
intellectual disabilities, help that s/he gets in difficult situations,
confidence in love, protection and support from the family. The study
found that in the majority of cases the personal traits that were laid down
by the family upbringing determine the behaviour strategy of the
adolescent with intellectual disabilities in a conflict — family shapes and
consolidates certain stereotypes of behaviour: dependent (adaptation),
detached (avoidance) and aggressive (destructive rivalry).

2. Strategies for Behaviour in the Conflict
of Adolescents with Intellectual Disabilities
The next task, solved in the research, was to study the influence of
the level of mental development, age characteristics and gender
differences of adolescents on the choice of strategies for behaviour in
difficult situations that are difficult to solve. The scholars clarified it by
the method of comparative analysis of various groups of adolescents
(teenagers with intellectual disabilities and adolescents with normal
development type).

® Bucrposa 10.0. 3abesrmeuenns HacTymHOCTI B Tpoueci mpodeciiiHo-TpyaoBoi
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While examining the study results based on the adapted version of
American social psychologist K. Thomas model, we noted that there were
no reliable quantitative differences in the ways of responding to a conflict
situation as a result of comparison of groups of adolescents with different
levels of mental development, except for cooperation strategy (see Fig. 1).

rivalry
cooperation
compromis
e
avoidance
adaptation

DOadolescents with intellectual disabilities
@ adolescents with normal development

Fig. 1. The Most Preferred Strategies of Conflict Behaviour in
Adolescents with Intellectual Disabilities and Normal Development

The choice of cooperation strategy of in a general education school
Is almost twice as high as in a special school. We should clarify that this
comparison was taken as a percentage from the number of all choices in
the group. In the future, for more explicit data, we will use the average
quantitative indicators of the intensity of the feature in points for each
strategy of behaviour. The most preferred behaviour strategies, both for
the younger and for the older adolescents with intellectual disabilities,
are rivalry, adaptation, and avoidance (see Fig. 2).

The behaviour of teens with intellectual disabilities in the choice of
rivalry is characterised by the desire to insist on his/her own, willingness
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to engage in an open struggle for his/her own interests, neglecting the
interests of another person, accusing others, demanding solving the
problem for him/her. This indicates an unformed personality and self-
awareness of teens with intellectual disabilities. It also emphasizes the
discrepancy between personal expectations and the requirements of the
social environment for this category of children. The fact that the level
of rivalry from younger teens to the older ones practically does not
change (t=-1.59, p=0.11) testifies to the later formation of the
personality of the adolescents with intellectual disabilities.

9
8
7
6
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4
3
2
1
0

rivalry

cooperation
compromise
avoidance
adaptation

Byounger adolescents Oolder adolescents

Fig. 2. Types of Behaviour of Adolescents with Intellectual
Disabilities in Conflict Situations (Quantitative Indicator
of the Feature Intensity in Points)

In children with normal development, the level of rivalry over the
years reduces (t=2.68, p=0.021), since their social status and personal
expectations adequately correlate, whereas self-awareness increase leads to
higher tolerance, i.e. acceptance of other people's opinions, and self-
control. Thus, the difference in the dynamics of rivalry from younger to
senior adolescents in general education and special school reveals
qualitative differences in these groups. Avoidance of the conflict and
partial refusal to seek alternative solutions indicates passive social position
of adolescents with intellectual disabilities. The main reason here lies in the
underdevelopment of the cognitive and personal spheres of these students.

25



When the emotional and volitional manifestations of adolescents with
intellectual disabilities experience enormous social and emotional burden,
which is a conflict, they prefer to avoid this conflict situation. Adolescents
from general education schools are also characterised by avoidance of the
conflict, but the number of avoidants decreases significantly (t=3.12,
p=0.003) for senior classes, which indicates an increase in the degree of
personality activity of the surveyed students.

The adaptation strategy is expressed in the desire to preserve the
relationship, the willingness to give up and obey contrary to their
interests. The quantitative indicator of adaptation in the conflict is not
different among adolescents of general education and special schools.
However, observations show qualitative differences in this feature in
different groups. In adolescents with intellectual disabilities, this is due
to the underdevelopment of the volitional sphere, the inability to defend
their point of view, with pronounced conformity. One more reason for
the avoidance and adaptation of such adolescents in the conflict is the
immatureness of moral norms + forced submission to the requirements
of others. The only factor that restrains their aggressiveness is the fear of
punishment (a high sense of guilt). Thus, they are characterised by a
constant conflict between conscientiousness and a sense of guilt, which
leads to the increase in negative emotional states. Adolescents with
normal development, more prone to reflection and responsibility, tend to
obey to stereotypes and rules. They often occupy a passive submission
position basing on moral norms, and the level of electoral adaptation
increases before high school age (t=-2.44, p=0.018).

There is a tendency towards the reduction of socially passive forms
of response in the situation of conflict in adolescents (avoidance,
adaptation) till senior classes of special school, but it is not significant
(t=1.93, p=0.056; t=1.68, p=0.095).

In the interpersonal sense, the ability of the group members to
compromise in a conflict situation, to strive to bridge differences, to
cave on in exchange for a climb-down, to seek a middling solution has a
great importance, especially when it comes to dyadic communication.
The choice of this strategy is most often used when the object of conflict
iIs not of great importance to the parties, there is no depth of
understanding of his/her purpose, then teens are ready to cave on if the
"opponent” gives in to them. This strategy is equally inherent in
adolescents from both groups.
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Extremely rarely, for the resolution of conflict situations,
adolescents with intellectual disabilities use collaboration. The main
reason lies in the weakness and inertia of the neural processes in these
adolescents compared with the norm, which prevents them from making
quick switching, taking into account both the situation and perceptions,
as well as the understanding of their own and others' behaviour in it.
Consequently, taking into account the aforementioned and the relevant
guantitative data, we can state that adolescents with intellectual
disabilities have poorly developed actualisation of social experience, the
awareness of the situation, the ability to regulate their behaviour and the
activation of reference formations, which are necessary for compromise
and cooperation. Moreover, without any corrective work, the level of
cooperation and compromise from younger to senior adolescents does
not change (t=0.06, p=0.95; t=-1.52, p=0.13). Teens from general
education schools are more likely to cooperate (p<0.01), i.e. in a conflict
situation they are ready to realise the need to understand the claims of
another person in dyadic communication and adequately assess the
positions of the other side.

-
o
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rivalry

cooperation
compromise
avoidance
adaptation

Oboys Ogirls

Fig. 3. Behaviour Types of Adolescents with Intellectual Disabilities
in Conflict Situations (Quantitative Indicator
of the Feature Intensity in Points)
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It should be noted that there are gender differences in the
manifestation of different behaviour strategies of adolescents with
intellectual disabilities in a conflict situation (see Fig. 3).

Thus, boys with intellectual disabilities demonstrate higher
competition in a difficult situation (p<0.01), than girls, indicating
potential readiness for conflict. An unsolvable situation for them
becomes a trigger for aggressive behaviour. Whereas girls are inclined to
avoid open confrontation, adapt to the situation, compromise. In addition
to that, girls are more likely to cooperate in conflict (p<0.01) than boys,
they even show responsibility for the occurrence and correction of this
situation. There is a similar situation in general education school, but it
IS interesting that the ability to compromise there is more pronounced in
boys than in girls (p<0.05). Furthermore, in the same group, there is a
slight decrease in compromise indicators for senior classes in favour of
cooperation.

Answers received for the adapted version of K. Thomas model were
thoroughly checked with observation protocols regarding the behaviour
of adolescents in conflict situations. In the observation, the researchers
used a scheme basing on the principles of critical or frustrating situation
as described by S. Rosenzweig *°.

In order to find out the differences in the types of manifestations of
the same behaviour strategy in adolescents and the direction of these
strategies, the team used Rosenzweig's projective technique™’.

S. Rosenzweig highlights three ways of behaviour in a critical
situation — a response with concentration on ego defence, obstruction
and satisfaction of needs. Considering the direction the scientist
distinguish extra, intra-and intuitive responses. While examining the
results of the research based on Rosenzweig Picture Association Test, it
was revealed that there are no reliable differences in the methods of
response in a conflict or critical situation in groups of adolescents with
normal development and with intellectual disabilities (see Fig. 4).
Extra-punitive responses (E) prevail in both older and younger
adolescents. This result can be interpreted as follows: many of them are
more likely to blame others in an unsuccessful situation then than

10 Jlykun C.E. CyBopoB A.B. Tecr pucyHounoii accoumanuu PoseHuBeiira

(pykoBozcTBO 10 Hcnoib3oBanuto). CII06., 1993. C. 43.
1 Tam xe. 62 c.
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themselves or objective circumstances, therefore they demand meeting
their needs from others. It turned out that in adolescents, non-punitive
responses (M) were developed to a lesser extent, when the conflict
situation itself was seen as insignificant and inevitable. As for the
responsibility of the teenager himself/herself for the incident (1), this
response is quite pronounced in all adolescents. There is a uniform
distribution of responses with fixation on the satisfaction of continued
need (NP), on ego defence (ED) and on obstacle dominance (OD) in a
group of teenagers with normal development, and this distribution is
preserved from younger grades to senior ones. In the group of young
adolescents with intellectual disabilities, the response with obstacle
dominance (OD) prevails over the response with continued need (NP),
whereas the situation for the older adolescents is exactly the opposite.
The response with fixation on ego defence (ED) does not significantly
change with age.

NP

Oadolescents with intellectual disabilities

B adolescents with normal development

Fig. 4. Types and Directions of Behavioural Responses
to Conflict in Adolescents with Intellectual Disabilities
and Normal Development (Quantitative Indicator
of the Feature Intensity in Points)
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It should be outlined that there are gender differences in the
manifestation of these responses both in adolescents with intellectual
disabilities and in adolescents with normal development. For instance,
intra-punitive (I) responses are more typical for girls (p<0.01) than for
boys, with the responsibility for the occurrence and correction of this
situation. On the contrary, boys more often demonstrate extra-punitive
(E) responses (p<0.01 for those with intellectual disabilities, p<0.05 for
those with normal development).

In other words, boys more often than girls choose tactics of
behaviour blaming the outside environment, while girls more often
shoulder the blame and take responsibility. Thus, girls, in contrast to
boys, are more oriented towards the rules and regulations in their
behaviour. Boys most frequently demonstrate ego defence responses
(p<0.01 for those with intellectual disabilities, p<0.05 for those with
normal development), blaming someone, shouldering the blame or
avoiding the blame — all actions are aimed at protecting their own ego.
For girls who are more inclined to blame themselves, a conflict
insurmountable situation can become the cause of leaving or adapting
with subsequent neuroticism. For boys who are more prone to look for
causes of failure outside, the insurmountable conflict situation is the
impetus for rivalry with manifestations of aggression and violations of
social norms.

This explains easier and more comfortable socialisation of girls
both in general education and in special school, as girls' activities are
largely aimed at subordinating to the norms and stereotypes that ensure
the resolution of many conflict situations.

We would like to emphasize how the responses of adolescents with
intellectual disabilities to failure and difficult insurmountable situations
and ways of resolving these conflict situations are interrelated. The
rivalry among younger and older adolescents correlates with extra-
punitive (E) responses (r=0.83; r=0.81 correspondingly) and ego defence
(ED) responses (r=0.63; r=0.31 correspondingly). When trying to cope
with the conflict, the teenager blames others, requires them to solve the
problem, protects his own Self, goes on an open clash, typically with
equal ones, defends his/her positions, seeks to prove that the other
person is wrong, trying to overturn him/her, to use physical violence, to
call for the help of others. In addition to that, extra-punitive responses
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and ego defence responses (ED) are interrelated in younger (r=0.61) and
older (r=0.43) adolescents.

In younger and older adolescents with intellectual disabilities,
adaptation correlates with intra-punitive (1) responses (r=0.39; r=0.43,
respectively) and obstacle dominance (OD) responses (r=0.43; r=0.37
respectively). The situation seems to be insurmountable to adolescents,
they suppress their negative emotions more often because of fear, bear
with what is happening, in order not to disturb peace, transfer aggressive
emotions into the inner sphere, worry, often cry, silent, harbouring
thoughts of revenge. Intra-punitive responses have inverse correlations
with the extra-punitive ones (r=-0.79; r=-0.81, respectively). Intra-
punitive responses are interconnected with responses of continued need
in both younger (r = 0.62) and older (r = 0.48) adolescents. They also
have inverse correlations with ego defence responses (r = -0.54) in
younger teens.

In case of choosing avoidance strategy, there is not enough
correlation with the directions and types of responses in older
adolescents; there is a tendency to interrelate only in girls. Here, the
avoidance correlates with the intra-punitive (1) response (r = 0.44) and
the response with obstacle dominance (r=0.37). Avoidance typically
includes demonstration removal, abused care, tears, concealed anger,
ignorance of the offender, complete abandonment of relationships.
Younger adolescents show a tendency of interrelation between
avoidance and non-punitive (M) responses (r=0.42). This suggests that
they tend to avoid conflicts more often in cases of insignificance,
superficiality of goals and interests in the situation.

While examining the results of the correlation of compromise and
cooperation with the types and directions of response, younger
adolescents did not have explicit preferences in the choice. In older
teenagers with intellectual disability, the compromise correlates with the
non-punitive (M) response (r=0.35), collaboration — with intra-punitive
(M) response (r=0.5) and response with fixation on continued need
(r=0.5). It should be noted that the non-punitive (M) response correlates
with the response aiming to satisfy continued need (NP) in older
adolescents (r=0.37) and in older and younger girls (r=0.37).

The obtained results allow us to talk about the choice of behaviour of
a teenager with intellectual disabilities as a result of his/her socialisation.
Hence, on demand: "Give me the push scooter!" we often saw such
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answers as: "l will not give it!", "You wish, it's mine" or "You can wait",
less often, more preferable for girls: "Take it!" or "Let's roll together".
The phrase: "Finally | caught you!" provoked such answers as: "Leave me
alone!", "It's their fault!", "I've simply passed by, catch the other ones™ or
"Sorry, please, | will be good", "Let me go, I'll tell my mom".

A teenager solves a difficult situation basing on the norms
facilitated by the family, school, and closest entourage. An adolescent
show his/her worth aggressively, submissively or independently. On the
basis of these materials, we can talk about the mechanisms of
socialisation in overcoming conflict situations, namely active-offensive
(aggressive or constructive) and passive-defensive (obedient or
responsible). If, due to intellectual underdevelopment, moral norms are
not mastered sufficiently, control over their actions and actions is not
developed, the situation is not perceived adequately, then it is possible to
speak more about affective responses towards what is happening, and
these responses were included as the elements of extra-, intra- and non-
punitive responses. We will deal with the aggressive or subordinate
mechanism of socialisation. Let's say, some teens with intellectual
disabilities showed such prevailing responses: "Let me sit quietly. Leave
me alone"”, "Please, let me swing, too, you got some nerve!", "Look
who's talking!", "You wish! I'll be drumming”, "You would fall like
that!" Other answers included: "I'm sorry, | did not want to do it", "I'm
sorry, I will be good", "Okay", "Oh well..." It is curious that in some
cases these responses were intermittent in the same adolescents.

After analysing the data obtained, one can conclude that a high level
of aggressiveness or submissiveness is due to low socialisation in the
peer group. The average rate of adaptation to social environment
according to Rosenzweig's technique in the group of younger teens is
GCR = 33.3%, among older teens it is = 42%. These children place high
demands on others, this often serves as a sign of inadequate and unstable
self-esteem and impedes interpersonal contacts with other adolescents.

We should underline that in the group of adolescents from general
education schools GCR = 51% in junior classes and 69% — in senior
ones.

At the same time, normal teenagers also quite often conflict with
each other, subsequently explaining it by the fact that refusal from
rivalry can be perceived as a concession and a path to defeat. Moreover,
in critical and conflict situations, adolescents from general education
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schools often choose continued need (NP) response (search for a way
out, a constructive solution, desire to meet the needs, not to leave the
situation unresolved) along with ego defence (E).

Therefore, in teenagers with intellectual disabilities, the choice of
behaviour in conflict depends on the level of their socialisation and is
conditioned by their conflicting relationships between internal and
external behaviour regulators. Namely, on the one hand, they are
characterised by the immaturity of moral norms, but, on the other hand,
they are compelled to obey the requirements of others. The only factor
that restrains their aggressiveness is the fear of punishment (a high
sense of guilt). Thus, they are characterised by a constant conflict
between conscientiousness and a sense of guilt, which leads either to
rivalry with the strengthening of negative responses, or to avoidance
and adaptation with suppression of their emotions due to fear of an
opponent or punishment.

The study also intended to detect the influence of the peculiarities
of neurodynamics and the defect structure on the behaviour of
adolescents with intellectual disabilities in the conflict. In order to do
this, all study subjects were divided into groups according to the clinical
behaviours described by M. Pevzner?. When comparing, we noted
behavioural patterns characteristic for each group and revealed the fact
that the dominant strategy is rivalry. Nevertheless, the research has
shown that this strategy manifests itself differently in adolescents from
different groups. During the correlation and comparative analysis
between the groups, the scholars found that in some cases there was
verbal and nonverbal aggression, open struggle and confrontation, the
desire to achieve the own goals in any way, to meet the own needs. In
other cases, rivalry turned out to be a stumbling block in the conflict. We
marked this strategy with the same name. It is characterised by extra-
punitive resistance and resolving responses: fixation on the purpose and
problem, inability to distract, break in the activity, inability to make any
decision, affective-dynamic reactions (irritation, anger of high intensity,
self-aggression and aggression directed towards outsiders or objects,
crying, feeling of helplessness, rigidity of emotions, desire for
immediate changes in everything). When a teenager is stuck, s/he cannot

12 Ile3nep M.C. [letn ¢ mHTENNEKTyalbHbIMM HapylleHusMU: V3ydueHue nerell B
nporiecce ux o0ydeHus u Bocnuranus. M. : Ilenaroruka, 1959. 489 c.
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get out of a problem situation, s/he wants to solve it, end it, but at the
expense of another person, regardless of who actually created the critical
situation. With such typical behaviours, a teenager can cry for a long
time, scream, "go nuts", scatter things, and demonstrate no response to
the actions of others, who are trying to shift his/her attention. Most
often, a stumbling block is found in a group of adolescents with
psychopathic manifestations (64.61% of all rivalry choices), with a lack
of frontal lobes (50% of all rivalry choices), as well as adolescents with
neurodynamic violations (with excitation superiority of 30.32%;
inhibition — 52.97%, with the weakness of both processes — 25.29% of
all rivalry choices).

The compromise also manifests itself in different ways in
adolescents with intellectual disabilities. In some groups, this was a
conscious strategy of behaviour, the ability to regulate their actions. In
others, it was a patterned stereotype of behaviour, not motivated by
circumstances. The adolescents of the main group and adolescents
with a violation of the analysers appeared to be more capable of a
conscious compromise in the conflict situation (6.91 and 6.64 out of
30 correspondingly).

The choice of cooperation is highest in the first (main) group of
adolescents without extreme violations of neurodynamics and analysers
(3.27). A fairly high level of cooperation and compromise in adolescents
with an uncomplicated form of oligophrenia can actively influence the
formation of a productive behaviour strategy among students in this
group. The fact of high (in comparison with other groups) cooperation in
adolescents with a predominance of inhibition processes over excitation
(third group) needs a special explanation (3.66 out of 30). The lack of
awareness of the situation by these teenagers makes their reactions to the
conflict monotypic, subordinate, with the choice of an intra-punitive
obstacle-dominant orientation, which is characterised by subordination,
self-accusation, confession that they are a cause of a critical situation,
avoidance or obedience. However, obedience to the norms, requirements
and rules of others in conditions of educational process at school helps
these adolescents to memorize stereotypes, patterns of behaviour that
solve a conflict situation. This explains some increase in cooperation in
this group of adolescents and, as the study shows, this trend becomes
visible in the usual recurring conflict situations at school.
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We strongly believe that all revealed peculiarities of conflict
behaviour in teens with intellectual disabilities compose sufficient
material necessary for creating a complete psychological picture and
organising productive corrective work on prevention and constructive
resolution of conflicts in the behaviour of adolescents at special school.

CONCLUSIONS

1. The developed complex research procedure allows to study the
features of conflict behaviour effectively, its causes and the ways of
resolving conflicts that are typical for adolescents with intellectual
disabilities, which is the basis for the specification of the directions of
psychological and pedagogical work with this category of students.

2. The causes of conflictual behaviour in adolescents with
intellectual disabilities include biological ones, related to the structure of
the defect and the peculiarities of neurodynamics; psychological ones,
associated with the peculiarities of personal development and subjective
perception of the situation; social ones, associated with the conditions of
a teenager development in the immediate social environment (family,
school).

3. Prevailing strategies of conflict behaviour in adolescents with
intellectual disabilities are destructive types (rivalry, adaptation,
avoidance). Teenagers with a predominance of excitation processes, with
psychopathic and frontal syndromes are the most susceptible to rivalry.
Adaptation and avoidance more often appears in torpid adolescents and
adolescents with various violations of analysers. In students with
intellectual disabilities with an uncomplicated form of oligophrenia, the
percentage of selecting cooperation and compromise is rather high,
compared to other groups, and therefore the development of these
strategies is the "zone of immediate development" of such adolescents.

4. There are gender differences in the choice of the behaviour
strategy in conflict by adolescents with intellectual disabilities. Boys are
more likely to use rivalry in conflict than girls; for girls, passive forms of
behaviour (adaptation, avoidance) are more typical, as well as
productive strategy, i.e. cooperation.

5. For teenagers with intellectual disabilities, there is a special
distinctive type of behaviour in conflict, which is a so-called stumbling
block. When this behaviour type floats to the surface, the teenager is not
able to cope with the situation on his/her own. More often, a stumbling
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block is found in a group of adolescents with psychopathic
manifestations, as well as in adolescents with neurodynamic violations.

6. The obtained psychological information allows determining
directions and conditions of differentiated, individualised corrective
work, in particular, group psychocorrection with the aim of preventing
conflicts and conflicting behaviour among adolescents with intellectual
disabilities, and creates psychological preconditions for socialisation.

The conducted study does not exhaust all aspects of the issue.
Conflicts between younger students with intellectual disabilities, as well
as youth, and the peculiarities of their behaviour, which determines
conflict situations require further study. Furthermore, research should
focus on the in-depth study of family conflicts among students of special
schools.

SUMMARY

The research is devoted to the study of biological, psychological
and social causes of conflicts in adolescents with intellectual disabilities,
as well as the peculiarities of their behaviour in conflict situations. To
this end, the authors revealed subjective preconditions for the emergence
of conflicts. The results of the study showed the dependence of conflict
behaviour on the level of well-being of the family, the attitude of family
members towards the adolescent, and the style of family education,
which affects the formation of particular stereotypes of behaviour:
dependent, detached or aggressive. The paper revealed the objects of
positive and negative appraisals of adolescents with intellectual
disabilities of their family status.

During the study, the scholars noted positive and negative factors of
school life, influencing the formation and predominance of behaviour
strategies of adolescents with intellectual disabilities in conflict
situations.

The article discovered the dependence of the choice of different
strategies of conflict behaviour on the level of mental development, the
structure of the defect, as well as the age and gender characteristics of
adolescents. The authors named prevailing strategies in the behaviour of
teenagers with intellectual disabilities. The research included a more in-
depth analysis of the types of behaviour distinctive for adolescents with
intellectual insufficiency in difficult-to-solve situations, and after taking
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into account the structure of their defect and neurodynamics they
identified this type of behaviour in conflict as a stumbling block.
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VALUES AND MEANINGS AS SYSTEMIC FORMATIONS
OF THE PSYCHE

Halian 1. M.

INTRODUCTION

Historical events in a significant part of Europe at the end of the
twentieth century confirmed the crisis of the ruling elites, especially
their morality as a form of integration and regulation of behaviour.
Rationality, calculation in one’s behaviour and aspiration for profit as
the basis for goal setting came first. The thesis of A. Smith about
orientation to the personal good as a criterion for the common good
became the determining principle for the activity of state structures* and
the form of being for ordinary citizens.

Under the condition of rationalization and maximization of profit,
calculation in one’s behaviour takes the first place: how beneficial is the
relationship with another person. Social relations begin to operate on the
principle of the market, where everyone has one’s own value and strives
for one’s own benefit. On the basis of this, according to J. Baudrillard,
there forms and develops the value orientation of man first of all to
oneself, as well as consolidation of power over others. However, the
consumer orientation of personality is often based on self-deception
where wealth becomes the result of a carefully disguised deficiency which
is the sense of survival in the modern world®. The criterion of success is
the acquired signification codes of the “correct” way of thinking and
living (mostly from advertising), and this “image of thought and life” is
contrary to traditional values and the usual behaviour model.

Formation of value orientations in a person occurs in a certain
environment with the most active participation of one’s mental
processes, which, by definition of Aristotle, are structural elements of
the “soul” (psyche) — the form of a person’s essence. However, as it is

'Cmur A. Hccenenosanme o npupojie W mpuunHax OorarcTBa HapoaoB. Mocksa :
Hayxa, 1993. 509 c.

2Eo;[p1/n71;1p K. CumBonmueckuii ooMeH u cmepTh. Mocksa : K1V, lo6pocser, 2013.
389 c.
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rightly noted by M. Kholodna, “... the nature of any phenomenon cannot
be understood at the level of describing its properties. To explain the
nature of this or that reality means to open its structure, because the
structure is the basis of its functioning”. In other words, the issue is
about the processual side. That is why we can speak about the
development of values and meanings of the individual as a system with
its characteristic structure in which the integral unity of the whole inner
world is organized. At the same time, the researcher takes interest not in
the structure itself, but in those relationships that ensure its integrity,
hierarchical (structural) character and dynamism.

The essence of the system as a scientific category is interpreted by
scientists in different ways. Thus, L. von Bertalanffy saw a complex of
co-operative elements in the system®, R. Ackoff — a set of interrelated
elements, and A. Uiomov wrote about the system as a set of objects with
stable, fixed properties®. As we see, these definitions reveal the essence
of the system as a set of interrelated elements that form certain integrity,
unity. It is the understanding that is inherent in self-organized systems,
the fundamental characteristics of which are integrity (the whole does
not equal the sum of its parts), structural character (dependence of the
system functioning on the properties of its structure), hierarchy
(elements of the system can serve as a system, and the system itself — a
subsystem of the higher level system), interdependence between systems
and environments (their interrelationships and mutual influence), the
plurality of description (the impossibility of taking into account all
aspects of the system within one model)® "%,
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HeTep6ypr [Turep, 2002. C.78.
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Today, the category of “the system” has been broadly discussed in
studies. Thus, M. Shagiakhmetov emphasizes the systemic unity of man
and nature, the agent and the object, thinking and ideas'®. The system-
structural organization of self-regulation by the agent of educational
activity is presented in the studies by O. Zobkov**

Substantiation of the system model of a human personality, which
allows us to describe its most important structural components from unified
methodological points of view, is made by B.M. Ryzhov'*'* The
researcher considers the structure of personality to be a series of concentric
spheres in which there are personality’s intellectual, emotional and
volitional, value-based and motivational features. The author believes that
the deepest level of personality is a motivational sphere that includes a
person’s values, interests, hobbies and aspirations and forms the basic
structure of one’s personality — the motivational core™

Systemic structuring of the connections of personality traits and
values was testified by L. Parks-Leduc, G. Feldman and A. Bardi'. At
the same time, L. Parks-Leduc and R. Guay'’ emphasize the differences
in the impact of the goals content and the desire for them on
motivational processes. Personal value orientations as a system are
complemented by the following characteristics: harmony (consistency of
the internal system of ideas, beliefs, values), consistency (the indicator
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of personality stability), stability (relative stability, continuity (rigidity)
of the agent’s value preferences in time), that are presented superficially
in scientific discourse.

Taking into account the above stated considerations, the system of
values and meanings of personality requires a more thorough study.
Therefore, we will analyze the process of forming values and meanings
of personality as systemic formations of the psyche.

1. Gnoseological and ontological discourse
of systemic knowledge

In antiquity, various aspects of culture, as well as all forms of social
consciousness arose and developed, laying the foundations for modern
civilization. One of the most important achievements of the ancient
thought is the idea of man and the world as a system. The underlying
principles for this were the natural philosophical doctrines of
Hippocrates, Plato’s idealism, and the first system of scientific
knowledge created by Avristotle.

From systemic points of view, the teachings of Plato have a fairly
simple structure, the core of which is the basic vertical relationship
between the immortal idea and its mortal, earthly imprint in the matter.
All the other and not so many relationships, necessarily concentrate on
this general one™ '*?°. In contrast to Plato’s views, the idea of the soul
and the mental phenomena of his disciple Aristotle are much more
complex and branched. In his treatise “On the Soul”** he creates
psychological knowledge, which without exaggeration presents the
world’s first system of psychology. Proceeding from the philosophical
analysis of the categories of matter and form, Aristotle builds a pyramid
of mental phenomena. Its basis is the simplest biological functions, and
the summit rises to the world of creative thinking. This structure is
dominated by vertical relationships between heterogeneous mental
processes.
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In Greece at the turn of the fifth—fourth centuries BC, there were a
lot of the original psychological concepts, some of which, for example,
the atomistic theory of Democritus, apparently were not inferior to the
teachings of Plato in the harmony of the basic thought and fruitfulness of
certain ideas that at times reached the level of scientific enlightenment.
However, it is the fifth—fourth centuries. B.C. that witnessed the
ontological period of ideas about the values associated with the names of
such ancient Greek philosophers as Socrates, with his understanding of
“the good” as a value, Plato, who understood the good as the summit of
the hierarchy of values, and Aristotle, whose views have a significant
interest in the study of ethical values as the highest good®. And if they
did not use the notion of the “value” at those times, Heraclitus, Plato,
and others discussed issues relating to the problem of values®**#*, All
further philosophical and psychological concepts developed on their
basis, and the conceptual apparatus created by them continues to be used
In many spheres of knowledge, among others, in systemic psychology.

The tendency to systematic knowledge while cognising the world is
particularly clear in the Middle Ages, where, on the example of Thomas
Agquinas, the unity of empirical and theoretical knowledge is traced. In
his treatise “The Sum of Theologies” the researcher offered a detailed
theological description of mental phenomena, which implies their strict
hierarchy and interrelationship®®*’. This was the first attempt after
Aristotle to build a system of psychological knowledge, which, despite
its purely theological character, contained a lot of deep system-wide
ideas and conceptions.

The New Age is marked by the domination of rationalism in
scientific thought which provided for the rapid progress of theory and
experimental psychological knowledge. At the same time, in the field of
theory there immediately emerged two main approaches: the deductive-
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logical approach, represented by Descartes and Leibniz; and the
inductive-empirical one, associated with the names of Bacon and Locke.
Reflecting on the same rationalist tendency, these approaches tended to a
different interpretation of theoretical relationships formed by them. And
V. Wundt’s teachings were not only the first general psychological
theory, but also an example of systemic scientific thinking. V. Wundt
highlights psychic elements (feelings and thoughts) and their
compositions — mental formations (ideas, feelings and affects),
establishes the types of relationships between these formations
(association and apperception), and finally postulates the types and laws
of mental development®, thereby completing the logical construction of
his system.

Description of gnoseological and ontological paradigms has become
fundamental for systemic psychology. In the end, these two paradigms
for various psychological research works served as a methodological
basis. Today, it is rarely possible to find a research based on one of
them. This is mostly a combination of gnoseological and ontological
understanding of the nature of the phenomenon under study. However,
these paradigms reveal the essence of the phenomenon in different ways.
Thus, a gnoseological approach appeals to the fact that consciousness is
a special form of reality, along with other forms of nature and society,
while psychology is actually activity in the analysis of consciousness.
And cognition (Greek gnosis — knowledge, doctrine) appears to be an
independent entity. According to an ontological approach (Greek ontos —
being), consciousness in one way or another reflects reality and is
included in some general laws of nature or being development. Here
knowledge is presented as a functional formation of objective reality.
Therefore, from the ontological position there is no knowledge as a
certain independent entity, there is personal cognitive attitude to the
world, and the analysis of the nature of knowledge involves the
discovery of this attitude, its functioning.

The basis of the gnoseological paradigm, according to
Sh. Khisambeyev, is the method of reasoning, according to which the
agent (man) and the object (nature) originally contradict each other. In
this respect, a person as an agent can either influence an object (e.g.
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nature) or take its influence by occupying an “object” position.
Therefore, the psychologist, using a gnoseological paradigm of
reasoning, focuses his attention on the form of gnosis, using, for
example, the metaphor of reflection (knowledge as a reflection of the
surrounding world), and concentrates on acquisition of discursive
knowledge as a set of stable, unchanging facts. The ontological approach
examines nature (the universe, macrocosm) as a carrier of general,
universal patterns of self-development, and a person as a part of nature
(microcosm)®.

The systems approach recognizes that any object of scientific
research can be regarded as a special system. In this context the psyche
IS not an exception. In view of the laws of systems dynamics, it is
appropriate to refer the psyche to self-developing systems, the important
quality of which is self-reproduction of new elements. The characteristic
feature of such systems is the continuous process of interaction among
its inherent elements, as well as interaction with the external
environment, carried out at all levels of the systems organization. In this
case, there functions the rule of a hierarchical organization: the
development of a complex system is provided by the heterogeneity of
the functions of its elements (subsystems), and the existence of each
subsystem is provided by the integrative activity of the integral system.
External interaction of developing systems, the existence of which is a
constant process of assimilation of new elements, plays an important
role. In the interaction between systems, there is not only mass-energy
exchange, but also the process of restructuring the relationships of one
system under the influence of another, reflecting the structure of the
relationships of the latter, that is, there is exchange of information. At
the same time, different objects having identical information fixed in the
structure of their internal relationships, constitute a special information
system, the qualitative feature of which is the way of its existence,
namely, the reproduction of its elements by reproducing their
information  structure in other systems®. Absence of external
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interactions, according to B. Ryzhov, means absence of an essential
condition for the existence of these systems, and, consequently, is
equivalent to their disappearance®.

Thus, from the systemic perspective, the psyche appears in its
essence to be an internal, subjective informational system, the elements
of which are various informational formations and blocks: from the
simplest sensations to the most complex images, concepts and ideas. As
it is known, at all levels of matter organization the system strives to
maintain its integrity. After all, this striving is characterized by a number
of features, namely: it generates the ability of a system to recognize its
own elements outside itself; striving to maintain its integrity makes the
system sensitive to those elements of the environment that are indifferent
to the system, which, in relation to it, are a prerequisite for the
sustainable existence of the system; this striving is manifested in the
search of the external world for something without which the system
cannot maintain its integrity, its organization, something that must be
recognized as its own and, in view of this, is assigned to the system; as a
result of selective interaction, there appear more complex formations
(systems), consequently further selective interaction with the
environment is done by them, and sensitive factors of the environment
are already its other factors with which it is now possible to interact —
they began to correspond to the complicated system™.

Since the human psyche is understood as a holistic structure the
elements of which (mental processes, states, properties) function as a
coherent mechanism, ensuring the integrity of the psychological
organization, the entry of a new element into its structure does not
contribute to its full integration into the system, increasing its entropy (in
thermodynamics this is the measure of irreversible energy dissipation).
Hence, the growth of entropy violates its constancy, prompting the
system to develop.

Elements of the psyche as a system formation are values and
meanings of personality. They are the reference points of its orientation,
a kind of “a road map”. Their formation takes place in the changing
“internal” (especially in the active phase of self-consciousness
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formation) and “external” environment, and therefore, for some time,
they are labile. The environment is a constant factor of external
influence. On condition of its stability (non-contradictory social norms,
observable human behavior), the characteristics of the environment
become “constant” for the agent. Accordingly, the state of tension
disappears, there takes place narrowing of the “constant” values of one
or another stimulus, the ambiguity of interpretation of some phenomena
disappears, and so on, and a certain form of behavior becomes fixed. As
soon as a new stimulus penetrates into this “zone of stability”, a
deviation from “constancy” takes place, subjective experience is being
increased, which ultimately enhances entropy. This phenomenon will not
be decisive for a person with a wide range of value interpretations,
because it will be in the midst of a wide range of value representations.
Thus, the painless entry into the world of uncertainty and complexity
will be facilitated by the multicultural environment, while forming a
broad range of values in personality. However, the effectiveness of this
process also depends on the elements of the psyche and the structure of
their relationships.

To understand the essence of axiogenesis as a systemic
phenomenon, we will use a systemological analysis of the dynamics of
living systems states taking into account their phase structure. In order to
do this, let us consider possible combinations of the primary and
secondary dynamic characteristics of the axio-system. The primary
characteristics of the system include the volume (the number of elements
in it) and the complexity of the system (the amount of real relationships
among its elements). Secondary characteristics, one of which is entropy
(the difference between the maximum possible and the real complexity
of the system), indicate orderliness of the system. Note that maximum
orderliness, that is the complete mutual compliance among all elements,
is reached by the system on condition of the maximum level of
complexity. On condition of minimal complexity, the system is
minimally ordered with the highest degree levels of freedom®.

Consequently, possible combinations of primary and secondary
dynamic characteristics of the system, in which both the processes of
growth or decrease occur simultaneously, and thus there can be eight types
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of dynamics states in systems, only six of which are actually active,
namely: intensive development, extensive development, degradation,
disintegration, dissipation, collapse. Let us analyze some of them.

In the course of intensive development, a new element enters the
system, which will have more direct relationships with other elements
than the average of the links that each element of the system had before
its change, or the relationships added by the new element will be more
significant, substantially reducing the number of indirect relationships.
Under such conditions, the system increases in volume and becomes
more organized and structured, reacting to the environment®. Let us
consider this state of the systems dynamics in the context of axiogenesis.
Phenomenologically integrative property of the value system is the
combination of external determinants and the cultural image of the
world, the agent’s mode of life. At the “entrance” of the system there is
an image of the human world, at the exit — a way of life, all the cultural
artifacts of the social group that unites the collective agent. Getting into
a new environment, personality strives to adapt accepting the values that
this medium transmits. If they (external values) do not contradict one’s
personality values, they are integrated. There establish relationships
between personality values and the values of the external system,
thereby reducing the entropy of the personality axio-system, due to the
increase in its volume and its complexity.

Extensive development is characterized by unidirectional increase
or preservation of the complexity, volume and entropy of the system. In
contrast to the previous type, the addition of a new element into the
system is accompanied by the appearance of inessential relationships,
the number of which is not greater than the specific number of
relationships which were inherent in each element of the system before
its change®. Thus, penetrating into the axio-system of the agent, a new
value is “personalized”, increasing its complexity. But not being
congruent with the value image, it violates the adaptive state causing
tension in the values system. Therefore, the emergence of tension does
not contribute to the full integration of a new value in the system of
personality values of the individual, while increasing its entropy.
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The state of degradation is characterized by decrease in complexity
with simultaneous growth in volume and entropy of the system™®. This is
the path when it is necessary to sacrifice high-quality relationships of the
system each time a new item is acquired. A new value does not fit into
the existing system, thus destroying the established relationships. As the
imbalance in the processes of interaction with the external environment
increases, entropy increases to such an extent that the system is
destroyed. In view of this, it (the system of values) not only ceases to be
determined from the outside, but, on the contrary, “sponsors” the
external environment. In order to get out of this situation, it is necessary
for the system to change its own structure (passive adjustment) or
change the structure of the environment (active adjustment)®’.

The state of disintegration begins the second triad of combinations
in dynamic characteristics of systems, the characteristic feature of which
IS the reduction of the number of the system’s elements. During
disintegration the complexity and volume of the system decreases along
with the growth of its entropy. Under these conditions, the most
organized elements of the system leave it, as a result of which the usual
system of relationships is broken. This is a reversible process compared
to intensive development, but as in the first case, the main role belongs
to the processes occurring inside the system. The difference lies only in
the fact that with intensive development the system structure is
improved, and with integration it is rapidly destroyed. That is, the
assimilated new values change the axio-system’s priority, thus forming a
new system of value orientations.

The process described above goes into the state of dissipation
(unidirectional decrease in the complexity, volume and entropy of the
system). Active interaction with the environment becomes dominant, as
with extensive development. In a state of dissipation there is complete
liberation from those values that are least discordant with the axio-
system of the agent. Due to distinguishing the values core and the loss of
volume, there takes place the renewal and strengthening in the structure
of the values system.
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The state of collapse seems to balance the importance of external
and internal relationships in the system. With decrease in the volume and
entropy of the system at the same time, its complexity increases or
remains the same. The relationships that have been violated due to the
release of “redundant” elements are reorganized. There is a peculiar
reassessment of values and what previously was not essential becomes
determinative.

Such varieties of dynamics are inherent in systems that are self-
developing, capable of self-reproduction of new elements. A person is
this type of system, with an inherent system of values in it. Their feature
IS a continuous process of interaction both within the system among its
elements, as well as interaction with the external environment carried
out at all levels of the system organization. In this case, the rule of the
hierarchical organization operates: the development of a complex system
Is provided by the heterogeneity of functions (subsystems) fulfilled by
its elements, and the functioning of each subsystem is provided by the
integrative activity of the integral system. During interaction of systems,
there takes place not only mass-energy exchange, but also the process of
relationships restructuring in one system under the influence of another,
reflecting the relationships structure of the latter, in other words, there
occurs exchange of information. In this process, various objects, having
identical information fixed in the structure of their internal relationships,
constitute a special information system, the qualitative feature of which
Is the way of its functioning, namely, production of its elements by
reconstructing their information structure in other systems. Under the
condition of the absence of external interaction, as B. Ryzhov believes,
such systems are doomed to disappear®.

2. Values and meanings as a product of mental activity
In traditional psychology, the structural description of the psyche
was given considerable attention. However, in our opinion, it is
interesting to conduct a systemic analysis concerning the participation of
mental processes in the development of values and the formation of
personality meaning. Let us consider it more thoroughly.
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Man reacts to the environment in the form of a special kind of
psychic reaction to change in the disordered external or internal
environment of the organism, which is called sensation. The agent
responds only to the ratio of signals, in particular those that are
significant to him, without which the system cannot be integral, that is,
the system recognizes its own outside itself. Out of all the chaos of the
“objective” world, a person chooses “what has internal conformity”***,
and this “something” becomes an opportunity-meaning or an
opportunity-value™. Opportunity as a value is “a tense opportunity”*.
When values contradict each other, a person makes “a pause” to “weigh”
the alternatives and determine how far each is filled with the meaning.
There is a peculiar check, a revision of values, the solution of the
problem “as to the value”®. Unlike meanings, values do not disappear
“after meeting individual needs concerning them — they are extrapolated
by their correlation to other people who have similar needs, to those who
have done these things, to oneself who may need them tomorrow”**.

The feeling has certain properties, among others — sensitivity. The
choice of the sensitivity range of this or that analyzer as a systemic
psychological function is made by the mind. Due to it, the body is pre-
adjusted to adequate reception of signals. The orientation point is the
expected level of these signals. Therefore, attention is a range of input
signals reception, consciously or consciously set up by the psychic
system. For the value-semantic system, such signals are the elements of
culture (objective values) observed by the agent of action, behavior of
other people in certain life situations (based on well-known values) and
one’s own reactions to specific life situations. It is the prevailing
personal values as an internal standard that are fundamental to the
emergence of behavioral motivation. And finding meaning in one’s own
actions forms a sense of satisfaction and a sense of value from what one
has done.
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Afterwards, it is the turn of the process of perception. For
systematic psychology, according to B. Ryzhov, the act of perception
is system-defining, where a number of discrete sensations forms an
integral image and there is identification of this image as a special
psychic element in other elements of the psychic system.
Consequently, in the understanding of the author, perception
necessarily contains two processes, one of which is creation of a
mental image due to the establishment of relationships among a
number of feelings arousing before it. At the same time, if we consider
this image as a special subsystem of the lower level, then the sensation
plays the role of subelements in it. Another process consists in the
systematic identification of this image as a psychic element due to the
established connection between it and the elements already existing in
the psychic system®. Thus, perception ensures the establishment of
communication between the object and the psychic system. The
effectiveness of this process, in our opinion, will depend on the value
experience of personality, in which the value image is a world-view
orientation of man.

In order for the system to function properly, it is necessary that the
relationships of the object with mental reality should be fixed. The
mechanism of such fixation is memory — the basis of the psychic
system. From the systemic point of view, the effect of memorization is
provided by some circumstances: the presence of the required
motivational rating of the agent-controlled system and the maintenance
of a tense state after the end of the action. Combination of these two
factors delays maintenance of the motivational potential to the action
for a longer term and, thus, attracts additional attention to the object,
which ultimately determines its best fixation in the agent’s memory.

Thus, the presence of a steady interest in one or another value-
related process or problem creates a special psychological system for a
person that organizes and structures it. Therefore, it is very important to
work with young people on issues concerning value-semantic character,
in order to create and sustain local tension in the mental system. The
lack of answers to the questions of values, morals provides a search for
new material to eliminate the existing tension, as well as provides the
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selection of “random” information concerning value issues. In this
process it is helpful to solve various value collisions, which highlight
the logic of the agent’s actions in the search for the meaning of the
committed action. The peculiarity of this situation is that due to the
received education and developed interests, a person has a well-
structured information system, which is constantly supplemented
throughout life. This manifests itself not only in finding new essential
relationships between various information blocks available in memory
but also, in their turn, in comprehending the meaning of current system
processes, which are often called life wisdom.

In the surrounding reality, phenomena and processes are in
constant interrelation. Cognition of these relationships is
accomplished through thinking. However, thinking is a process that
reflects not just the links and relationships between the objects in the
objective world, but the essential relationships under which we should
understand relationships peculiar not only to a particular case but to
all cases of the same kind. For this reason it is appropriate to say that,
due to our thinking, we get to know the internal, essential links of the
processes of the objective world. And this, in comparison with
perception, is a higher level of cognition. But what is the mechanism
of this cognition?

Everything starts with the emergence of a motivational potential.
Taking the basis of such a system property as tension it can be stated
that thinking activity appears only in the presence of tension arising as
a result of deviation in the state of the subject of thinking (the thinking
system) from its basic level. Then, the subsidiary system formations
are sequentially removed from the memory and are compared with the
source system. In the case of identifying similarity in the relationships
between the elements of the source system and the one caused from
the memory, the saved relationships can be involved in “completion”
of the corresponding links of the original system. If this activity is not
successful, there is tension in the system of personality perceptions
about one’s own capabilities, there appear negative emotional
feelings. On the contrary, successful activity relieves tension and
gives rise to the feeling of expanding the range of one’s personality
possibilities. Under such circumstances, it is the experience of positive
emotions that will ensure transition to a higher level of personality
development, causing in a person a set of positive feelings, among
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others: aesthetic feeling of resolving the problematic situation, which
previously caused a disharmonious, tense state; a feeling of relief
which is directly proportional to the intensity of mental tension,
accompanied by awareness of the danger concerning the loss of the
person’s position in case the problem has not been solved; on
condition of optional solution of the problem, but in case it is solved,
there is a positive experience of expanding one’s capabilities — growth
of personality resources.

How does this systemic activity of thinking intertwine in the
value and meaning-related context of personality? Here, tension arises
at different levels, first of all, at the level of interaction between
conditions (agency, situation, environment) and determinants
(personality meanings of the agent, his/her individual traits and mental
states) of the value-related process. The consequence of this is the
emergence of peculiar constellations, which, on the one hand,
correspond to the external, substantive and social conditions of the
agent’s existence, and on the other hand — the meaning of life.
Together they form the agent activity necessary for the value and
meaning-related self-regulation.

The next stage of the value-semantic thinking is connected with
basic orientation in personality meanings the ultimate aim of which is
the value-related choice. This process begins with analyzing various
alternatives. It is worth noting that basic values determine the
orientation and ensure the integration of all the person’s resources for
advancement in a certain direction, and wide intentional inclinations
(all-embracing units in personality) direct him/her to the future. After
the agent comprehends every alternative, a criterion is determined to
compare them. At this moment, alternatives are compared with goals
and values of the person, gaining a certain meaning. If there are
contradictions in terms of moral beliefs, a solution is being sought that
would help to resolve them. Under such conditions, adequacy of
choice depends on the scale of the meaning creating context. Defining
the key alternative among the others transforms the situation of choice
into the situation of achieving the goal. In the situation of choice of
meaning at the stage of determining the criterion for comparing the
existing alternatives, a person fulfils his/her agent experience filled (or
not) with a higher value (beliefs, interests, ideals, life-meaning
orientation). If the higher value has been formed, the agent determines
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the key alternative and implements his intent through self-regulation®.
When the higher value has not been formed, the subject is stuck on
emotional experiences, he/she resorts to self-control (according to the
theory of Y. Kul*). If the result does not meet at least one of the
defined criteria of effectiveness, the agent again returns to the
situation of choice to find alternatives or to determine criteria for their
comparison. He/she reconsiders the above mentioned criteria, which
contributes to the highlighting of the highest value, or he/she refuses
to choose agreeing on the simplest option, or generally avoids this
situation™.

In the system of value-semantic actions, the simplest kind of mental
operations will be inference by analogy. So, for the source system,
orderliness of which must be increased (that is, its entropy must be
reduced and, thus, the output tension — removed), a certain analogue is
directly selected from our memory. It is mostly about the value image
that has been formed in childhood, which contains a certain algorithm of
actions in similar situations. Since this is a one-time thinking operation,
the chosen analogue should be very similar to the source system. By
accepting this analogy the agent actually replaces the relationships of the
original system with similar ones.

The same is found in the description of the law of insight by
W. Kohler. The author says that in order to establish fundamentally new,
significant relationships in the system, it is necessary to destroy the
previous system-defining relationships which hindered its development.
If this destruction does not cause the loss of key elements of the system,
the preserved motivational potential facilitates the rapid establishment of
a new structure of relationships, and, consequently, the orderliness of the
whole system®.

“®Fans 1. L{iHHICHO-CMHCIIOBA CAMOPETYIIALisl OCOBHCTOCTI: IeHe3a Ta MEXaHi3MH
¢yHkmionyBanus. Jlporoouy : Penmakumiiino-BumaBHuumii Bigmin JJITY imeni Iana
®panka, 2016. 402 c.

#Kuhl J. Action Control: The maintenance of motivational states. Motivation,
intention, and volition. Halisch F., Kuhl J. (eds.) Berlin; Heidelberg : Springer-Verlag,
1987.£p. 279-291.

Iansn 1. LliHHICHO-CMHCIIOBA CaMOPETYIIALs 0OCOOMCTOCTI: TeHe3a Ta MeXaHI3MHU
¢byukmionyBanus. Jlporoouu : PenmakmiiiHo-BunaBHuumii  Bigmin JJIITY imeni Iana
®panka, 2016. 402 c.

Kénep B. UccrenoBaHue HMHTEIEKTA YENOBEKOMOJOOHBIX 00€3bsH. MOCKBa :
«U31-Bo koMMyHUCTHYECKOU akagemumny, 1930. 246 c.
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We agree with B. Ryzhov that such an approach to decision-making
when solving the problem ignores the elemental composition of the
system. The solution of a task by one action involves establishing only
the most important relationships among its elements, and it does not
contribute to the analysis of the structure and relationships within these
elements. Therefore, it is worthwhile to involve inductive and deductive
inferences in this process®, which take into account not only concrete
but also abstract knowledge.

The desire of actualization is also system-defining. According to
C. Rogers, the most important motive for human life is self-disclosure,
the desire to maximally manifest one’s best personality traits laid down
by nature. A. Maslow has a similar view of this. He considers that the
tendency for self-actualization is personality’s main integrator, and,
together with the value meta-needs, it prompts a person to search for
his/her “deed of life”, “integrates” and develops all his/her “resources”,
contributing to maximum development®. This integration takes place on
conditions set by society, using the opportunities provided to man.
Personality self-actualizes through such integrators of the biological and
social as attitudes, values, higher meaning-creating needs, etc. As a
result, an adequate idea of one’s own needs and opportunities is formed
— the Self-concept of a person as an integrator of the biological and
social in the tendency of self-actualization.

Consequently, the development of values and meanings of
personality goes through the stages characteristic of any system. An
element of such a system is the mental processes that possess the ability
of self-development and self-reproduction. Taken together, at the
functional level, they produce mental super-effort that provides
intellectual personality mediation of choice when solving value
collisions.

CONCLUSIONS

The analysis of the process of values development and meanings
formation in personality makes it possible to consider this process to be
systemic, which can be understood through analysis of the

*°ProkoB B, CHCTeMHbIe OCHOBAHMS TICHXOIOTHH (mpojoivkenue). Cucmemuas
ncuxonoeus u coyuonoeusi. 2011. Ne 3 (IT). C. 5-17.
*'Macroy A. HoBsle pyGexu ueoBedeckoil mpuposl. Mocksa : Cumbici, 1999. 425 c.
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interrelationships among its elements, as well as through distinguishing
the system-defining factor, which ensures their functional inclusion in a
more general context.

The systemic character of values and meanings development in
personality is provided by all the components of the psyche as a system,
among other things, mental processes. Sensory systems direct the agent
in the values of the environment, cognitive systems contribute to the
establishment of fundamentally new, significant relationships in the
system of values and meanings against the background of those system-
defining relationships that hindered its development.

The development of a person’s values and meanings is an uneasy
and lengthy process. If, after all, it changes, it usually means a new stage
in the development of one’s personality, which in the normal,
progressive movement of this development raises the person to another
step, bringing it to the ideal of full disclosure of the human essence.
Becoming a real motive, the value acquires a powerful energy potential
which manifests itself in inspiration, enthusiasm, creativity and positive
perception of one’s existence associated with them.

Knowing the peculiarities and mechanisms of values and meanings
formation in personality, one of which is self-regulation, it is possible to
ensure a person’s purposeful development through involving in this
process him/her as an agent of self-creation.

SUMMARY

The article presents arguments about the process of development of
values and the search for personal meanings from the standpoint of
systemic psychology. The significance of the descriptions of
epistemological and ontological paradigms for the formation of the
categories of systemic psychology has been characterized. The psyche is
considered as a self-developing system, the important quality of which is
the possibility of self-reproduction of new elements. Features of the
functioning of basic mental processes during the formation of value
orientations have been described. It is indicated that sensory systems
orientate the subject in the value of the environment, cognitive —
contribute to the establishment of fundamentally new, significant ties in
the system of value and meanings against the background of those direct
ties that were holding back the development of a person. We have noted
that this process can be understood through the analysis of the structure
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of the system of values, the interrelations between its elements, as well
as the allocation of a system formation factor that ensures its functional
inclusion in a more general context. It is shown that the presence of a
stable interest in one or another value process creates for a person a
special psychological system that organizes and structures individuality.
Value as a motive, thanks to the powerful energy potential, inspires the
positive acceptance of the environment, awareness of the own value in
the multicultural world providing the comfortable integration of the
individual into the modern world of uncertainty and complexity.

REFERENCES

1. AxBunckuii @. Cymma T€0J0TUN. AHmMOoI02UsL MUPOBOU Puioco-
¢uu 6 4-x momax. Mocksa : Msicib, 1969. T. 1. 361 c.

2. Axobd P., DOmepu @.0O ueneycTpEeMIICHHBIX CHUCTEMax
Mocksa : CoBerckoe paauo, 1974. 271 c.

3. Apucrorens. O nyme. Coyunenus 6 4-x momax. Mocksa :
Mzicas, 1975. T. 1. C. 371-448.

4. bepranandu don Jlrogsur. Ucropust u craryc oOmield Teopuu
cucreMm. Cucmemnvie uccreoosanus. Exeronauk. 1973. C. 20-37.

5. boapuitsp XK. CumBonuueckuid oOMeH W cMepTh. MoOCKBa :
KV, lo6pocser, 2013. 389 c.

6. Bynar B. Ouepk ncuxonoruu. Mocksa : M31-Bo Mock. Ilcuxo-
Jjornyeckoro oomniectna, 1897. 336 c.

7. T'anman I. CucTeMOTBIpHI XapaKTEPUCTUKU IIIHHICHOTO CTaHOB-
JcHHS MaiOyTHIX mexgaroriB. Science and Education a New Dimension.
Pedagogy and Psychology. 2014. 11 (16). Vol. 33. Pp. 102-105.

8. l'amsn I. LliHHICHO-CMHCJIOBA CaMOPETYJAIlis OCOOMCTOCTI:
reHe3a Ta MexaHi3Mu (QyHKUiIOHYyBaHHS. [[poroowu : PemakiiiiHo-
BuaaBHuuni Bigaia JJJIITY imeni IBana ®@panka, 2016. 402 c.

9. Hopdman JI. TlomucucremHass opraHu3aiisi METaWHIUBU-
nyanbHOTO MHpa. [lcuxonoeuuecxuti sxcypnan. 1997. T. 18. Ne 2. C. 3-17.

10.306k0oB A. CuCTeMHO-CTPYKTypHas OpraHu3aiusi camope-
TYJSUA CYObEKTOM y4eOHOU aesTenbHOCTU. CucmemHnas ncuxonocus u
coyionoeusi. 2017. Ne3 (23). URL: http://systempsychology.ru/
journal/2017_23/444-a-v-zobkov-sistemno-strukturnaya-organizaciya-
samoregulyacii-subektom-uchebnoy-deyatelnosti.html

11. KaBanepoB A. LliHHICTH y COIIOKYJbTYpHIH TpaHcdopmarlii.
Oneca : Actponpunt, 2002. 221 c.

S7



12.Kénep B. HccnemoBanume WHTEIEKTa YEIOBEKOMOIO0HBIX
00e3psH. MockBa : «/31-B0 KOMMyHHCTHYECKOM akaaemumn», 1930.
246 c.

13. Knouko B. Camoopranuzaiusi B ICHUXOJOTMUECKUX CHCTEMAX:
MpoOJIeMbl  CTAHOBJICHUS MEHTAJIBHOTO TMPOCTPAHCTBA  JIMIHOCTH
(BBeleHUE B TpaHCCIEKTUBHBIN aHanu3). Tomck : U3n-Bo TI'Y, 2005.
174 c.

14. Kimouko B., I'anaxunckuii O. Ilcuxomornss MHHOBAIMOHHOI'O
noBeacHus. Tomck : M3a-Bo TT'Y, 2009. 240 c.

15.Knouko B., Tanaxunckuit 3. Camopeanmu3zanusi JUYHOCTH:
cucteMHbIi B3raad. Tomck : M3n-Bo TT'Y, 1999. 154 c.

16. KoccoB b. JIMuHOCTh: akTyasibHBIE MPOOJIEMBI CHCTEMHOTO
noaxona. Bonpocwt ncuxonoeuu. 1997. Ne 6. C. 58—68.

17.JlomoB b. Cucremuocts B mncuxojioruud. Mocksa : U3a-Bo
«MHCTHTYT NpakTHYecKor ncuxosorum» ; Boponex : HIIO «MO2K»,
1996. 384 c.

18. Macnoy A. HoBrle pybOexxn demoBedecKkor mpupoabl. Mocksa :
Cwmpbicn, 1999. 425 c.

19. Inaton. Counnenus B 3-x Tomax. MockBa : Meicias, 1970. T. 2.
611 c.

20.Poouncon JI. MWMHremnekTyanbHas HCTOPUS  IICUXOJOTHH.
Mockaa : H-T cB. ®omMmnbl, 2005. 568 c.

21.PomanoBa E.C., PeoxkoB b.H. MUcropus ncuxonoruu c
CUCTEeMHBIX mo3unuii. Cucmemmuas ncuxonoeus u couyuonoeus. 2014,
Ne 1 (9). C. 5-15.

22. PerkoB b. CucteMHas cTpykTypa JM4HOCTH. CucmemHas ncuxo-
noeusi u coyuonoeusi. 2017. Ne 3 (23). URL : http://systempsychology.ru/
journal/2017_23/443-ryzhov-b-n-sistemnaya-struktura-lichnosti.html.

23. PepkoB b. CuctemMHbIe OCHOBaHUS TICUXOJIOTHHU (TIPOJIODKEHUE).
Cucmemnas ncuxonoeusi u coyuonozusi. 2011. Ne 3 (II). C. 5-17.

24.PrrkoB b. CucremHble ocHOBaHMs mncuxosioruu. Cucmemuas
ncuxonozusi u coyuonozus. 2010. Ne 1 (1). C. 5-42.

25.Cmut A. HccnegoBanue o mpuUpoAEC W MpUUMHAX Oorarcrsa
HapoaoB. Mocksa : Hayka, 1993. 509 c.

26. Teopusi ITuasice. Ucmopus 3apybesicnou ncuxonozsuu. Texcmor |
nox pex. I1.A. INanmpnepuna, A.H. Xnan. Mockea . H30-Bo MI'Y, 1986.
344 c.

58



27.YémoB A. CuctemHBI TMOAXOM U OOINas TEOPHUS CHCTEM.
Mocksa : Meicib, 1978. 272 c.

28. XucambeeB III. Y HCTOKOB CHCTEMHOM IICHXOJIOTHHM: OHTO-
JIOTHYCCKAaA M I'HOCCOJIOrHMYCCKasa IapaaruIMBbl. Cucmemnasn ncuxoyous
u coyuonoeus. 2014, Ne 2 (10). C. 16-22.

29. Xonmognass M. Ilcuxonorus wmHTemekra: Ilapagokcel uccie-
noanus. Cankt-IlerepOypr : ITutep, 2002. 272 c.

30. YaBuaBanze H. Kynbrypa u nennocru. TOumnucu : Mernnuepe0a,
1984. 171 c.

31.Yyxuna JI. YenoBek m ero IEHHOCTHBIA MHP B PEIMTHO3HOU
¢unocoduu. Pura : 3unarue, 1991. 303 c.

32. llarnaxmeroB M. OOmias Teopusi CUCTEM M €IWHCTBO MHpA.
Cucmemnas ncuxonoeusi u coyuonoeus. 2014, Ne2 (10). URL:
http://systempsychology.ru/journal/2014 10/187-shagiahmetov-m-r-
obschaya-teoriya-sistem-i-edinstvo-mira.html

33. DHOMKJIONEANST ~ WCTOPUM  TICUXOJOTMH /  TOX  Pen.
E.C. PomanoBotii u ap. Mocksa : [lIkoneras kaura, 2001. T. 1. 479 c.

34. Kuhl J. Action Control: The maintenance of motivational states.
Motivation, intention, and volition. Halisch F., Kuhl J. (eds.) Berlin;
Heidelberg : Springer-Verlag, 1987. Pp. 279-291.

35.Langle A. Leben S. Logotherapie als Lebenshilfe. Freiburg-
Basel-Wien : Herder, 2002. 128 p.

36.Parks L., Guay R.P. Personality, values, and motivation.
Personality and Individual Differences. 2009. No 47. Pp. 675-684.

37.Parks-Leduc L., Feldman G. & Bardi A. Personality Traits and
Personal Values: A Meta-Analysis. Personality and Social Psychology
Review. 2015. Vol. 19. No 1. Pp. 3-29.

Information about the author:

Halian I. M.

Doctor of Psychology, Professor,

Professor of the Department of Practical Psychology
Drogobych Ivan Franko State Pedagogical University
24, lvan Franko str., Drohobych, 82100, Ukraine

59



DOI https://doi.org/10.36059/978-966-397-118-6/60-79

PSYCHOLOGICAL MECHANISMS OF THE
DEVELOPMENT OF GENDER IDENTITY OF YOUTH

Kikinezhdi O. M,

INTRODUCTION

Gender is a basic characteristic of a person that determines his/her
psychological and social functioning. Gender identity characterized as
being marked by awareness of gender-role cultural standards as well as
social and psychological instructions, accepting the traditional or
egalitarian modes of behavior, formation of ego-structures in the
continuum of masculinity and femininity, by representation of the
individual experience of self-knowledge and attitudes to evaluating
oneself and others, by agreement and balancing between the real and
ideal gender Self.

In our opinion, such phenomenon is vividly represented within the
humanitarian and phenomenological approaches, and enables to answer
the question about the development of subjectivity, self-expression and
acquiring of “Essential I” in the contradictions of life (H. Ball, 1. Bekh,
M. Boryshevskyi, S. Maksymenko, A. Maslou, V. Romanets, C. Rogers,
M. Sliusarevskyi, V. Tatenko, T. Tytarenko). The core of the new
methodological approach in national psychology is the idea of a person’s
subjectivity, which involves the self-determination of its existence in the
world, the author’s position on events of life, “internal resources of
essential self-affirmation” (V. Tatenko®), which pays the attention on the
problem of self-determination in the field of traditional and egalitarian
cultures. M. Boryshevskyi accented that “self-concept” is an original
standard according to which an individual fixes the process of his/her
personal development as growth in various aspects of life: relationships
with others (first of all, with ”important others”), professional activity,
determination, vision of himself/herself in the system of leading

. 2
vital values™.

! Tarenxo B. Coujanbha TIcuXooris BIumBy : MoHorpadis. K. : Mineniym, 2008. 216 c.
? Bopuurescekuii M. M. Jlopora 10 cebe: Bil OCHOB Cy6’€KTHOCTI JO BEpIIHH
nyxoBHOCTI : MoHorpagis. K. : AkagemBunas, 2010. C. 8.
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Gender identity within the youth psychology is most significant in
the context of personal identification and socio-psychological
mechanisms of gender socialization, because on the one hand, it is
characterized through the spontaneous learning of gender norms, and on
the other hand, through a conscious choice.

The youthful is relates to gender self-determination, the formation
of sex-role behavior; the formation of the components of the image of
“I” of a man/woman; determination of boundary of identities. According
to E. Erickson, this age period is characterized by “identity crisis”,
diffusion (confusion of roles), the image of “I” with a disorder of
identity, which is expressed in diffidence, uncertainty of attitudes to life
values, including gender orientations.

The problem of forming gender identity in early youthfulness is
scantily investigated, which determined the aim of our study — the
determination of the content of gender orientations of youth, their
representation in the components of the image of “I”, including
cognitive, emotional and behavioral components of gender identity.

The most appropriate methods used in the research are: the author’s
technique for determining the components of the self-concept; the
method of unfinished sentences, the compilation of gender
autobiography, narrative “Who am I”, J. Rotter’s® subjective locus of
control questionnaire and M. Rokich’s™ value orientations questionnaire,
S. Bem’s’ test for the determining the psychological sex and the
construct of masculinity, femininity, androgyny. The mathematical
processing of the study materials was carried out with the standard SPSS
package using a nonparametric criterion for verifying the adequacy of
revealed difference between the Mann-Whitney U-criteria, calculations
of percent rates, and the Student’s criterion. Statistical analysis of
narrative materials allowed determining the clusters and frequency
characteristics of the image of “I” in different spheres of life and their
sexual differentiation.

The respondents for the study of sexual self-identification, in
particular, the modalities of role and subject plans, were girls and boys
15-17 years old (200 people) who were included in a homogeneous

® Rotter J. B. Social learning and clinical psychology. NY : Prentice-Hall, 1954.

* Rokich M. Beliefs attitudes and values. San Francisco : Jossey-Bass, 1968.

> BemS. Sex-role adaptability: One consequence of psychological androgyny.
Journal of Personality and Social Psychology. 1975. No. 31. P. 634-643.
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educational activity. These were students of 10-11 grades of Ternopil
secondary school Ne 3 specialized in studying foreign languages;
students of Ternopil Ivan Franko Ukrainian Gymnasium; and students
18-23 years old (1-3 educational years) of Ternopil Volodymyr Hnatiuk
National Pedagogical University (200 people)®.

1. Peculiarities of the formation of the self-concept
of a man/woman

The procedure for conducting the research included studying the
age-old, individual and gender characteristics of the development of
the self-concept of youth. The author’s questionnaire, which includes
60 questions with the 9-point scoring scales, was used. Half of the
questions were direct, the other —reversed. The measure of the
coherency of the scales was revealed by using the Cronbach
coefficient; the normality of the test scales distribution was checked
using the Shapiro-Wilka criterion as the most privileged and powerful
normality criterion.

The questionnaire included 6 factors by 5 components (scales).
The first factor was “Global Self-Esteem, Personal “I” (view of us,
self-satisfaction, self-respect, self-regard (scale No. 1, 8, 12, 17, 19).
The second factor “Competency “I” (scale No. 2, 9, 16, 22, 26)
included potential abilities, professional abilities, individual
characteristics, general competence, etc. This factor can be
conditionally correlated with the “level of life claims”. The third
factor “Expected “I” included scales of evaluation from “important
others” (scales No. 3, 10, 23, 25, 27). Fourth factor “Bodily “I”
included scales: satisfaction with his/her appearance, body,
attractiveness (beauty) (scales No. 4, 7, 14, 20, 30). This factor is
important for this age. Scales of the fifth factor (“Social “I”’) showed
influence on others, the ability to please, leadership skills, etc. Sixth
factor “Self-regulation, self-control” included scales, which evaluated
self-activity, self-ability to manage different tasks, social skills,
confidence in results, etc. The generalized statistical results of the
factors using the “Self-concept” method are presented in Table 1.

® Kikinexmi O. M. TeH/iepHa iIEHTUYHICTH B OHTOTEHE31 0COOMCTOCTI : MOHOrpadis.
Tepnonine : Hapuanbna kaura — bornan, 2011. 400 c.
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Table 1

Inter-correlation scales of the Self-concept method
(significant scales at p <0,05 for the
Spearman correlation coefficient)

Global self-esteem, personal

Factor wp
Numberof |, 8 12 17 19
scale
R 0,011636 | 0,266451 | 0,271423 | 0,245666 |-0,211158
P 0,929082 | 0,037924 | 0,034352 |0,056342 | 0,102353
Factor Ability to achieve the goal,
Competent “I”
Numberof |, 9 16 22 26
scale
R 0,714003 | 0,603670 | -0,155307 | 0,768706 | 0,807817
P 0,000000 | 0,000000 | 0,232024 | 0,000000 | 0,000000
Factor Expected “I”
Numberof |, 10 23 25 27
scale
R 0,218710 | 0,631722 | 0,499078 | 0,183939 | 0,207219
P 0,090378 | 0,000000 | 0,000042 | 0,155890 | 0,109068
Factor Bodily “I”
Numberof |, 7 14 20 30
scale
R 0,853795 | -0,479669 | 0,802322 | 0,720085 | 0,771117
P 0,000000 | 0,000092 | 0,000000 | 0,000000 | 0,000000
Factor Social “I”
Numberof | 11 13 18 28
scale
R 0,655631 | 0,474511 | 0,040174 | 0,741692 | 0,079330
P 0,000000 | 0,000112 | 0,758535 | 0,000000 | 0,543368
Factor Self-regulation, self-control
Numberof | 15 21 24 29
scale
R 0,677088 | 0,615676 | 0,663272 | 0,305687 | 0,629240
P 0,000000 | 0,000000 | 0,000000 | 0,016586 | 0,000000
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In the first factor “Global self-esteem” two scales (No. 8, 12) were
significant, that is, self-satisfaction and professional opportunities as an
orientation to the future, which corresponds to the age-old peculiarities
of the youth. Scale No. 19 with a minus sign means a tendency to
decrease of self-esteem among high school students, which is caused by
not formed emotion and feelings. Self-regard, an adequate evaluation of
his/her own features and capability are also in a state of emergency
(scales No. 1, 17).

The second factor “Competency “I”” included 4 scales (No. 2, 9, 22,
26), such as, potential abilities, physical, mental and general abilities
which are prerequisites for forming vital competencies in the future
profession. The scale No.16 with a minus sign proved this fact;
however, the ability to achieve goals is still not developed in youth,
which is due to the poor personal experience, and their unclaimed in the
society. The significance of the two scales (No. 10, 23) in the third factor
“Expected “I”, means the real dependence of girls and boys on others,
first of all, on parents and their assessments, because they are on the
verge of independent life.

Responsibility as the main personality feature of this age is forming.
Indicators of other three scales (No. 3, 25, 27 — the attitude of others,
respect, and expected assessment) are statically insignificant, which
means the immaturity of personal “I”, the inability to self-represent. All
scales of the fourth factor “Bodily “I” were significant, but scales
“Dissatisfaction with his/her own physical appearance, body
constitution” showed negative indicator, which means the positive
perception of appearance by girls and boys. At the same time, low self-
esteem of physical “I”, dissatisfaction the appearance can be explained
by the peculiarities of puberty and mental development, which is in a
process of development and the appearance, has not formed yet, because
this age is characterized by important changes in the physical
development (jump in growth, weight, important physiological
processes, and changes in body proportions).

“Social “I” (scale No. 5, 11, 18) included real manifestations of
youth, “testing their potency” — the ability to influence others, self-
respect and development of leadership skills. Scales No. 13, 28 (the
ability to please and impress on others) were insignificant, which caused
by underdevelopment of social and communicative skills of young man
and woman. All the scales were important in the factor “Self-control” in
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accordance to the age characteristics of the youth. It points to the
development of the behavioral component in the achievement of
voluntary self-regulation mechanisms such as the ability to manage with
tasks, general competence, development of self-confidence and forming
social skills (solving difficulties and problems, manage himself/herself).

The descriptive statistics of the six factors have shown that the most
significant factors (in the order of decreasing) were: Competency “I”,
“Global self-esteem (Personal “I”’)” and Social I”’. The revealed triad of
factors is confirmation of the age features of gender identity of the
youth. L. Bozhovych’ outlined that young man and women are “people
who are directed to the future”. These are the main areas of self-
actualization of young people who are on the verge of graduating from
school and entering into an independent life (the educational and
professional sphere, the construction of their image of “I” (self-
presentation) and the social and communicative sphere (intimate and
business communication). The same average value of two factors
(Bodily “I”’ am self-control) shows the end of physical maturity and
puberty, the obtaining of adult appearance and the growth of a conscious
attitude towards them (self-control). The least average of the factor
Expected “I” means a stable vulnerability from the outside society and a
little interest to the evaluation from others.

We conducted an empirical study aimed to confirm the assumption
that self-concept of boys is more focused on activity in some social
spheres; self-concept of girls is under the influence of social standards,
which causes more significant “Expected I”. “Personal I” (global self-
esteem) was the same in boys and girls. However, some indicators such
as the ability to achieve goals and persistence are higher in boys than
girls. Also, all components of the image of “I”” of boys were much higher
than girls, except “Expected I”.

Differences between boys and girls on all six factors (Table 2)
concerned only one statistically significant factor “Expected I, which
was much higher in the female-respondents compared with male-
respondents (U=300; p=0,017). There were no statistically significant
differences between the other factors, which, in our opinion, can be
explained by the imposition of social stereotypes about feminine

" Boxosuu JI. M. JluumocTs W ee ¢dopmupoBaHUe B JETCKOM Bo3pacte. M. :

IIpoceemenue, 1968. 464 c.
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dependent behavior of girls and women, while young men are directed to
increase their status, self-respect and success, forming competence in the
public sphere.

The most differences between both sexes are observed on a scale
No. 25 (U=317; p=0,03), that is, boys, have higher self-esteem than
girls, which is confirmed by studies of other scientists (S. Bem,
E. Bendas).

Table 2
Factor analysis of differences between both sexes respondents
(by Mann-Whitney U-criterion)

Sum of ranks Sum of

Factors ranks U p-level
Boys :
Girls
1. Global self-esteem 955 937 459 0,925291
2. “Competence [” 1026 865 400 0,348396
3. “Expect I” 796 1095 300 0,017298
4. “Bodily I” 088 903 438 0,696900
5. “Social I” 966 926 461 0,948239
6. Self-regulation, 999 892 427 | 0,583557
self-control

The scales No. 2 (U=346; p=0,08) and 24 (U=349; p=0,09) are at
the level of the tendency, which means a higher evaluation by boys of
their own potential abilities, and features of self-confidence as an
internationalized feature of male image. The highest rank in the girls had
a scale No. 10, which means about their dependence on others,
understated self-esteem and may be the result of traditional education.
The boys had the highest scales No. 4, 9, 28, which means the
satisfaction of young men with their physical attractiveness and
appearance.

The refactoring of all scales among male and female respondents,
which aimed to discover generalized results showed the presence of two
factors. The content of the first factor includes such scales: “Physical I,
self-regulation and self-control. The content of the second factor
includes such scales: global self-esteem, “Competent I” and “Social 1”.
Therefore, the first factor 1s called “Personal I”’, and the second factor —
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“Social I”. The first factor includes 7 scales, and the second factor —
12 scales.

The important component of our study was the analysis of the
connection between the emotional and value attitudes of boys and girls
to their appearance and various variables of the self-concept. These were
potential abilities, achievements, and available social skills. The image
of “Bodily I” was analyzed as a structural component of the image of
“I”, which 1is revealed in self-cognition of the physical “I”, its self-
perception and self-esteem, which depend on the biological sex. The
development of self- cognition of youth is directional not to present, but
to the future, the disclosure of its potential, unlike teenage, where
important changes deal with self-knowledge within “I”. It is proved by
the 12 scales which are components of the factor “Social I”.

The gender differences in the self-concept between girls and boys
concerned to one scale of self-respect, which is significantly higher in
boys. In our opinion, it is dictated by the social stereotype of young men,
and the domination of masculine ideology. As a tendency, there is a
difference between potential opportunities and self-confidence: they
were higher in boys than girls, which can be interpreted as learned
masculine attitudes. Factor analysis didn’t show significant differences
in male and female respondents. The difference only by the factor
“Expected I’ was founded, which is statistically significant, higher in
girls, and reflecting the subordination, depending girls’ self-esteem on
the social environment. There are two factors — “Personal I”” and “Social
I”, where significant differences between boys and girls weren’t
revealed. However, the ranking of places has proven that “Social I” is
dominated in the male respondents, while the higher rank of “Personal
“I”” are respected by girls. Probably it means more oriented boys to gain
prestige and success in the public and social sphere; while girls are more
focused on increasing self-esteem, on their own personal development.
In the process of inheriting previous stereotypes and producing new own
values, boys and girls are still at the crossroads of gender self-
realization.

In the process of the analysis, it was found that according to the
average indicators of femininity-masculinity (S. Bem’s test) masculine
orientation dominates among both sexes’ respondents with the
androgenic type of gender identity. These differences were significant
(t=2,04; p=0,042) (Fig. 1).
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Masculinity emininity

Fig. 1. Distribution of femininity-masculinity
among boys and girls

The comparative analysis of the average indicators of masculinity
and femininity among both sexes respondents showed significant
differences in the scale of femininity in girls in comparison with boys
(t=2,66; p = 0,0092), while differences in masculinity among boys and
girls weren’t founded. Thus, in a group of girls with an androgenic type
of gender identity, orientation towards femininity prevails as a typical
female feature®’,

2. Correlation between the types of gender identity
and the level of subjective control
In the context of our study, it was interested in how the identified
types of gender identity and patterns correlate with the level of
subjective control of youth. The methodology for diagnosing the level of
subjective control has allowed determining the level of locus of control
of the world-view formation of personality, which is closely connected

® Kikinexmi O. M. [eH/iepHa iIEHTUYHICTH B OHTOTEHE31 0COOMCTOCTI : MOHOIrpadis.
Tepnonine : HaBuanbnua kaura — bornan, 2011. 400 c.

S Tosopyr T. B., Kikinexni O. M., Kpaseup B. II. Ta in. Tengepni mocmimkeHns:
MPUKIIAIHI actiekT / 3a Hayk. pell. B. I1. KpaBug. Teprnonins: HaBuanbna kaura — borjan,
2013. 400 c.
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with the motivational sphere and the Self-concept. It determines the
level of formation of internal responsibility in its manifestations in
various spheres of life. It was found that the general internality among
respondents of both sexes is lower than normal. The lowest level of
internality is observed in the education field (3, 2) and in the field of
failures (4). The other indicators of the test are in the normal range.
Consequently, it can be affirmed that in early youth, where the main
activity is educational and professional, boys and girls are experiencing
significant difficulties in learning activities, which is related to the social
situation of development, the future choice of profession and the
entering to independent adult life.

The comparative analysis of the results of boys and girls through
the Rotter test showed statistically significantly lower internality of
subjective control of girls, compared to boys on all test scales (Table 3).
Statistically significant differences between boys and girls are observed
on all test scales.

Table 3
Indicators of dispersion analysis
(according to Rotter and S. Bem’s tests) (by F-criterion)

F P F P
Achievements |107,74| 0,000000 | Education | 82,35| 0,000000
Failures 141,03 | 0,000000 |Relationship | 70,29 | 0,000000
Family 69,08 | 0,000000 Health 50,59 | 0,000000

The major differences between boys and girls are observed in the
scales of general internality (by 1,12 steny smaller in girls than in boys)
and learning (by 0,61 smaller in girls), which mean internality not only
at the level of the outlook but at the level of readiness for activity. After
graduating from school, boys are more active than girls; preparing
themselves for activities related to success-oriented difficulties. These
data are closely correlated with the scale of self-confidence (according to
the method of the Self-concept), which is significantly more prevalent
among boys than girls. The smallest but statistically significant
difference was found on the scale of interpersonal relationship (the
difference is 0,45 steny).
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Internality among boys is also higher in such spheres “health” and
“family”, which is caused by self-realization plans on the future. Thus,
we can confirm that girls 15-17 years old have a lower internality than
boys. That is, the level of general internality in boys is much higher than
girls and higher than the average indicators on all test scales. In girls,
externality (external locus of control) prevails, which means their lower
autonomy and insecurity in their own forces (Table 4).

Table 4
Correlation between tests of locus of control
and gender behavior of youth
Masculinity Femininity
General internality 0,26 0,01
Achievements 0,31 -0,03
Failures 0,24 0,13
Family 0,32 0,06
Study 0,21 -0,10
Relationships 0,30 0,06
Health 0,00 -0,13

The data obtained using another method (Self-concept) also confirm
our previous results, because it was found a difference in the scale
“Expected I’ among female respondents, which can be interpreted as a
higher girls’ dependence on the evaluation from others people or their
passivity, etc. Confirmation of our conclusions is also found in the
studies of other scientists (E. llin, K. Muzdybaev (1983), A. Vizgin &
S. Pantyleev (2001), O. Lazorko (2005), according to which boys’
internality is increasing depending on their age; while girls’ externality
IS increasing. Inour opinion, it is caused by internalization of
stereotypical perceptions of young man and woman in the process of
their socialization. Young men have a more internal locus of control,
which means a high level of responsibility and internality of general
behavior, that is, awareness of themselves as a subject, who can affect
external events. Higher dominance and independence are more
important values for boys than girls. The significant correlation between
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femininity-masculinity (based on the “raw points” of S. Bem’s test) with
internment were revealed among female and male respondents.

All scales, except internal in the health sphere, correlate
significantly with the masculinity indicator (p<0,05). Thus, we can
confirm that high internality is characterized by a person with masculine
orientation and young men. The cluster analysis method, the dispersion
analysis among male and female respondents allowed selecting three
subgroups. Male and female respondents with an androgenic identity
type were divided into three clusters, the internality inside of which is
approximately equal. The main difference between clusters lies in the
general level of internality. The cluster No. 1 is characterized by an
equable increasing of the level of internationality (z> 1), which is
characterized by a small intragroup increasing of internality in the field
of failures and decreasing in the health sphere, but these data aren’t
statistically significant. Cluster No. 2 is characterized by a middling
level of internality (z from -0,2 to +0,2), insignificant (within normal
parameters), increasing of internationality in the sphere of interpersonal
relations and decreasing in the field of failures. Cluster No. 3 is
characterized by an equable low norm with an insignificant increase of
internality in the health sphere (z from -0.8 to -0,6). The representatives
of the first cluster (high internality) are only boys (27%), girls in this
cluster are absent. The average internality is characteristic for 24% of
boys and 9% of girls, while the third cluster (low norm) includes 27%
girls and 13% of boys.

Cluster analysis allowed revealing three levels of internality in boys
and girls with a predominant type of androgenic identity: high, medium
and low. The level with a strong low level of internality wasn’t revealed.
It can be noted that these levels of internality-externality of subjective
control of youth don’t depend on the type of gender identity. The single-
factor dispersion analysis (ANOVA) indicated close correlations and
significant differences between the type of gender orientation
(masculinity) and the internality of subjective control (Fig. 2).

The highest indicators of the correlation of internality and
masculinity were found among the representatives of the first cluster
group, while, there is a significant decrease in the second and third
subgroups (F = 3,63; p = 0,03). So, the first cluster, which includes only
boys with a high level of internality, is characterized by high
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masculinity. The femininity doesn’t have clear patterns related to the
cluster of internality (F = 2,97; p = 0,43) (Fig. 3).

F(2. 97)=3,6299, p=.03018
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Fig. 2. Graphic representation of the correlation between internality
with masculinity among three cluster groups
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Fig. 3. Graphic representation of the correlation
of internality and femininity
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There were no significant differences between the isolated clusters
(groups with different levels of internality) and the gender identity
(according to S. Bem’s test), which was caused by the majority (80%) of
boys and girls with androgenic identity type. In determining the
indicator of gender identity, we assumed (according to L. Ozhihova,
M. Rimarev, et al.) that the first four scales of the Liri’s test relate to
masculine characteristics and the next four — to the feminine ones.

The analysis of the correlation of clusters (levels of internality) with
the indicators of femininity-masculinity in real gender “I”’ (according to
the Liri’s test) showed the interdependence only between 3 variables. In
particular, it was found that the dependence of the friendliness on the
type of internality has non-linear character.

The strong friendliness as a feminine feature is observed in the
representatives of the second cluster (boys (9%) and girls (24%) with an
average level of internality). Among the representatives of the first
cluster, which includes young men (27%), the friendliness is expressed
the least.

Representatives of the third cluster, which includes the majority of
girls (27%) and the minority of boys (13%), the friendliness is also
expressed less to the representatives of the second cluster. It has been
found that such a feature as altruism has a similar non-linear dependence
on the level of interpersonalism, that is, boys and girls with the middle
type of internality have the most expressed altruism.

Representatives of the first and the third type have almost identical
tendencies of connection with altruism, which are significant. A similar
situation is observed between the level of internality and the friendliness
with “significant other” (friends). It was found that the friendship of
representatives of the second cluster is significantly higher than in the
first and third clusters. Thus, the representatives of the second cluster
(with a middle level of internality) are more benevolent (friendly) and
altruistic than the representatives of the other two groups.

There are no significant differences between personal qualities
(T. Liri’s scales) in “Real I”, in “Ideal I” and in the evaluation of the
“important others”. Table 5 shows the correlations between the primary
test scales of T. Liri’s and masculinity-femininity (according to S. Bem’s
test). Masculinity positively correlates with authoritarianism (r = 0,378;
p = 0,00001) and egoism (r = 0,343; p = 0,0005) in the gender image of
“Real I’ of girls and boys.
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Table 5

Correlation between the scales of the T. Liri’s test and S. Bem’s test

Masculinity

Femininity

Authoritarianism (real)

R=0,378 (p=0,00001)

r=-0,0861 (p=0,394)

Egoism (real)

R=0,3431 (p=0,0005)

r=-0,3519 (p=0)

Aggressiveness (real)

R=0,1299 (p=0,198)

r=-0,234 (p=0,019)

Suspiciousness (real)

R=0,1386 (p=0,169)

r=-0,2212 (p=0,027)

Subordination (real)

R=-0,0081 (p=0,936)

r=0,0953 (p=0,346)

Dependency (real)

R=-0,0373 (p=0,713)

r=-0,0107 (p=0,916)

Friendliness (real)

R=-0,041 (p=0,685)

r=0,1558 (p=0,122)

Altruistic (real)

R=0,1503 (p=0,136)

r=0,2201 (p=0,028)

Authoritarianism (ideal)

R=0,1517 (p=0,132)

r=0,0637 (p=0,529)

Egoism (ideal)

R=0,2198 (p=0,028,)

r=-0,0434 (p=0,668)

Aggressiveness (ideal)

R=0,219 (p=0,029)

r=-0,0213 (p=0,834)

Suspiciousness (ideal)

R=0,2772 (p=0,005)

r=-0,2375 (p=0,017)

Subordination (ideal)

R=0,1045 (p=0,301)

r=0,0375 (p=0,711)

Dependency (ideal)

R=0,087 (p=0,389)

r=-0,0784 (p=0,438)

Friendliness (ideal)

R=0,0474 (p=0,64)

r=0,1103 (p=0,274)

Altruistic (ideal)

R=0,0267 (p=0,792)

r=0,1557 (p=0,122)

Authoritarianism (other)

R=0,3479 (p=0,0004)

r=0,153 (p=0,129)

Egoism (other)

R=0,3883 (p=0,0001)

r=0,0029 (p=0,977)

Aggressiveness (other)

R=0,3208 (p=0,0011)

r=0,0788 (p=0,436)

Suspiciousness (other)

R=0,216 (p=0,031)

r=-0,0835 (p=0,409)

Subordination (other)

R=0,2321 (p=0,02)

r=0,13 (p=0,197)

Dependency (other)

R=0,1618 (p=0,108)

r=0,0831 (p=0,411)

Friendliness (other)

R=0,1432 (p=0,155)

r=0,1643 (p=0,102)

Altruistic (other)

R=0,07 (p=0,489)

r=0,09 (p=0,373)

The femininity negatively correlates with egoism (r =

-0,3519

(p = 0), aggressiveness (r = -0,234 (p = 0,019) and suspiciousness
(r =-0,2212 (p = 0,027). Femininity positively correlates with altruism
(r = 0,22201 (p = 0,028). In the gender image of “Ideal I’ among male
and female respondents, masculinity positively correlates with egoism
(r = 0,2198 (p = 0,028), aggressiveness (r = 0,219 (p = 0,029) and
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suspiciousness (r = 0,2772 (p = 0,005). The femininity is negatively
correlated with suspiciousness (r = -0,2375 (p = 0,017).

Thus, it can be argued that the indicators of femininity and
masculinity (according to the S. Bem’s test) can be the criteria for the
distribution of masculine and feminine scales (according to the T. Liri’s
test). Taking into account the fact that the gender orientations form the
image of “Real I”, the indicator of gender identity (according to the
T. Liri’s test) is calculated only on the basis of the image of “Real 1”.

The indicator of masculinity has a positive correlation with
masculinity (according to the S. Bem’s test (r = 0,29; p = 0,004) and
negative with femininity (r = -0,35; p <0,0001). There are no
correlations with internality scales. It was found that boys and girls don’t
differ by the indicator of masculinity (according to the Liri’s test)
(t =-0,059; p = 0,95). Comparison of boys and girls using the Student’s
t-criterion, shows the absence of differences between “Real I”” and “Ideal
I, in the self-esteem and “significant other”, but a significant difference
was found in the image of “Ideal I” and in the evaluation of the
“important others”. The harmonization between “Ideal I” and the
evaluation of a “significant other” is higher among boys than girls.
A high correlation between “Real I’ and “Ideal I, self-esteem and the
evaluation of a “significant other” (r = 0,97; p <0,00001) was revealed,
which points on the identity (and even interchangeability) of these
indicators. Summarizing, they can be called the measure of the adequacy
of self-esteem, which doesn’t correlate with the indicators of internality.

There are no correlations between the indicators of gender identity
(according to S. Bem’s test) among both sex respondents. Correlation of
the ratio of gender images of “Real 17, “Ideal I”, and the indicator of
masculinity (according to the Liri’s test) are: Masculinity and Real-Ideal
(r = 0,25; p = 0,012); Masculinity and Real-Other (r = 0,27; p = 0,005);
Masculinity and Ideal-Other (r = 0,27; p = 0,007). These correlations
mean the positive influence of masculinity on the harmonization of
images.

CONCLUSIONS

Consequently, gender identity is an aspect of self-consciousness of
a personality which is connected with the perception of oneself as a
representative of a certain sex. The general Self-concept, formed in
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adolescence, is related to the feeling of adolescence — responsibility for
their actions and awareness.

Since gender socialization is specific for men and women, it forms
differences in the personality characteristics of boys and girls with
different types of gender identity. Thus, the characteristics of the images
“I”, the level of reflexivity and the level of subjective control, as
personality features associated with gender identity.

The main result of the empirical study relate to the way in which
some personality features as inconsistency between the expression of the
characteristics of the images “Real I’ and “Real I’ man/“Real I’ woman;
the images “Real I” man / “Real I” woman and “Ideal I’ man/“Ideal I”
woman; and the level of subjective control, appears in youth only with
an androgenic type of gender identity.

There are no significant differences in the manifestation of the level
of internality by boys and girls with an androgenic type of gender
identity. Thus, the hypothesis that the fact of inconsistency between the
characteristics of the images “I”” and the level of subjective control, their
correlation with certain types of gender identity, was only partially
confirmed.

The referential gender identity (“My Ideal I’ and “Perfect I’ of my
partner) has an appreciable stereotyped character in boys and girls. The
priority for the development of gender identity is choosing a profession,
a scenario for family life and professional qualifications, but patriarchal
attitudes still play a significant role in the components of personal
happiness of sexes, their skills, and psychological qualities. Further
career is directly divided into “male” and “feminine”, and this
differentiation is determined by traditional roles in society and family.

Gender identity in adolescence is a generalized image of “I” as a
personal entity that characterizes the conscious self-determination of
girls and boys in the system of gender values; a higher level of focus on
an androgynous model of behavior; the subordination of gender self-
identification to wider social and role self-identification. The conducted
research shows a comparatively high level of androgenic personality
development in the early youth, while the personal values of girls are
more individualized and specific, and the values of young men are
more universalized and abstract. In the dynamics of gender identity, the
active and conscious activity of the subject dominate in the
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development of his/her own identity, with an orientation on the
egalitarian model of behavior.

SUMMARY

The article deals with an empirical study of the development of
gender identity of youth. The formation of the personified image of “I”
as the construct of masculine, feminine and androgyny in the context of
humanistic, genetic and cognitive psychology, and in accordance with
the author’s model of sex-role identification of personality is analysed.
The specificity of the development of gender identity of girls and boys
15-17 years old concerns the gender differentiation of the structure of
terminal and instrumental values, the different ratio of “Ideal I"’/“Real I”
of representatives of both sexes, their correlation with strategies of
gender behavior and subjective control. The general self-concept, which
iIs formed in adolescence, related to the feeling of adulthood —
responsibility for their behavior, its awareness. It has been found out that
the reconstruction of the cognitive component of the gender identity of
youth is the result of “creative synthesis” between the aspirations of the
internal authentic “I”” and the demands of the social environment.

The referential gender identity of girls and boys is strongly
stereotyped. Gender identity appears in the generalized, systematized
image of acquired sexual sex-role “I”; expanded by the significant
influence of its deployment in the sphere of interpersonal relationships;
conscious self-determination of girls and boys in the system of gender
orientations. It is characterized by the balance of the “Real Gender I”
and “Ideal Gender I”; the deepened level of self-reflection, the
orientation to different models of sex-role behavior; the subordination of
the content of gender identity to the wider socio-role context.
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SOCIO-PSYCHOLOGICAL ASPECTS
OF THE SELF-REALIZATION OF ATEACHER WITH
THE INTERNAL TYPE OF MOTIVATION

Kovalchuk Z. Ya.

INTRODUCTION

Attention to the problem of self-realization of personality in modern
psychology is caused by the relevance of issues related to the study of
the internal activity of the individual, the maximum use of resources for
the full disclosure of a human in the process of development and
activity. The realization of oneself is seen as a necessary condition
for the development of the individual and the development of society as
a whole.

Since teachers are directly involved in the process of the formation
of a mature individual, as well as future society, it is important to
analyze and empirically prove their desire to be realized. It is interesting
to study the role of motivation in the process of self-realization of the
teacher's personality.

The decisive role in the study of this issue, both theoretically and
practically, played the works of F. Taylor, the experiments of E. Mayo,
the theory of A. Maslow, D.McClelland, F. Herzberg, L. Porter,
E. Lawler, D. McGregor, V. Vrum, D. Pink and others. The works of
scientists are reflected practically in different fields of human activity.
However, not much attention has been paid to the education sector, since
most of the research works were directed to the commercial sector in
order to maximize profits. We know that the educational sector is
engaged in solving other problems, so the results obtained by the
scientists here can not be directly applied to education or management
problems in this field"*>.

! Apremora O.I. Tlpodeciiina camopeanizaiiss 0COGHCTOCTI B CYJacCHHX YMOBAX.
URL.: http://social-science.com.ua/article/186

2 Puun III. Meromuka: M3ydenue MoTHBammoHHOro mpodms muumoctd. URL:
http://www.hr-portal.ru/tool/metodika-izuchenie-motivacionnogo-profilya-lichnosti-sh-
richi-i-p-martin
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Empirical Research

85 people participated in our empirical study. 45 teachers are
residing in the city of Lviv and 40 teachers are residing in the rural area
of the Ivano-Frankivsk region. So, in particular, it is Kornytska
secondary school of 1-3 degrees and Kolomyya secondary school Ne 3.of
1-3 degrees.

The following methods were used in psychological research:

1) the diagnostics of self-actualization of personality by
A.V.Lazurkin in the adaptation of N.F. Kalina (SMOAL);

2) the study of the motivational profile of the individual
(Sh. Richie and P. Martin)*;

3) the motivation of professional activity (K. Zemfir’s technique in
A. Rean's modification);

4) the method of estimation of level of request (V.K. Gorba-
chevskyy)®;

5) the quality of life assessment scale by N.Ye. Vodopyanov’.

The first methodology, which examines the self-realization of the
school staff (A.V. Lazurkin in the adaptation of N.F. Kalin (SMOAL))®,
was interested for auothors because of the scales of time orientation,
values, point of view on a human nature, the high need for knowledge, the
desire for creativity or creativity autonomy, spontaneity of self-
understanding, autosympathy contact scale, flexibility in communication.

To find out the types of motivation of teachers, the methods of
studying the motivational profile of personality (Sh. Richie and
P. Martin)’, the technique of motivation of professional activity

8 Jlazykun A.B. JlmarHoctuka CaMOaKTyanu3aluu JIUYHOCTH. URL:
http://vsetesti.ru/195/

4 Puun 1L Metonuka: M3yuenue MoTuBauMOHHOTO mpoduis nuyHoctd. URL:
http://www.hr-portal.ru/tool/metodika-izuchenie-motivacionnogo-profilya-lichnosti-sh-
richi-i-p-martin

° 3am¢pup K. Meronuka u3ydeHuss MOTUBALMK TPOPECCHOHATBHON NesTeIbHOCTH.
URL.: http://azps.ru/tests/tests2_zamfir.html

6 lopbaueBcrkuit  B.K.  Metoguka «Ominka piBHS  jgomaradb».  URL:
http://studcon.org/metodyka-vyvchennya-rivnya-domagan?page=1

BO,I[OHLSIHOBa H.E. OI_ICHI(a YPOBHA YHAOBJICTBOPCHHOCTU KauCCTBOM JKHU3HMU.
Booonvanosa H.E. Ilcuxonoeus 300posss. CII0.: Iutep, 2005. C. 148-155.

8 Jlasykun ~ A.B. JlnarHoctvka — caMOaKTyalW3alUH  JIMYHOCTH. URL:
http://vsetesti.ru/195/

*Puun III. Meroauka: M3ydenue MoTHBanmOHHOTO mnpodums mmunoctd. URL:
http://www.hr-portal.ru/tool/metodika-izuchenie-motivacionnogo-profilya-lichnosti-sh-
richi-i-p-martin
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(K. Zemfir in A. Rean's modification)'® and "Assessment of the level of
desire" K. Gorbachevsky™ were applied.

Thus, the method of studying the motivational profile of personality
(Sh. Richie and P. Martin) contains 33 statements, while each question
contains four options of answers (a, b, ¢, d) between which, after careful
reading, 11 points should be allocated. Using a special table, the score
for each scale is calculated. The methodology contains 12 scales, which
are also actively used in the study.

The concept of internal and external motivation makes the base for
the methodology of professional activity motivation (K. Zemfir in
A. Rean's modification). In this test, external motivation is differentiated
into external positive and external negative. Accordingly, the
methodology contains 3 rating scales.

The methodology "Assessment of the level of desire" by
V.K. Gorbachevskyy is used to diagnose the components of a
motivational structure that is related to the level of dersire. It contains
42 statements where it is needed to assess the degree of agreement or
disagreement with them. The isolated components are a potential
motivational structure that emerges in the course of a task. The estimates
of each component of a person's motivational structure make it possible
to form a personal profile of the respondent, indicating quantitative
indicators and ratios of the proposed components.

It has been interesting for authors to investigate teachers'
satisfaction with their lives, which will influence motivation and desire
for self-fulfillment. For this purpose, the method of “The Scale of
Quality of Life” by Vodopyanova was used>.The questionnaire
contains 36 questions that show satisfaction in the following categories
of individual life: work, personal achievement, health, communication
with close people, support (internal and external — social), optimism,
tension (physical and psychological discomfort), self-control, negative
emotions (mood).

19 3ampup K. Metomuka u3ydeHHs: MOTHBALHH TPOMECCHOHATBHON ACSTENbHOCTH.
URL.: http://azps.ru/tests/tests2_zamfir.html
lopbaueBcrkuii  B.K. Meroguka «Ominka piBHs  jgomaradb». URL:
http://studcon.org/metodyka-vyvchennya-rivnya-domagan?page=1
2 BogombsiHoBa H.E. OmeHka ypoBHS yYIOBICTBOPEHHOCTH KaueCTBOM IKH3HIL
Booonvanosa H.E. IIcuxonozus 30oposws. CII0.: ITutep, 2005. C. 148-155.
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The results of descriptive statistics allow the auhors to state the
average meaning of each indicator for a group of subjects with the
internal motivation.

Thus, analyzing the average values of teachers' self-realization, it
can be seen that the most important for their self-realization is contact,
flexibility in communication and autosympathy.

But the least important is time orientation, creativity and autonomy.

Table 1

Descriptive statistics for the respondent group
with the internal type of motivation
N M SD
Time orientation 41 5,63415 1,57728
Values 41 8,17073 2,04820
View on a human nature 41 7,90244 2,26721
The need for cognition 41 7,34146 1,91846
Creativity 41 6,48780 1,62975
Autonomy 41 6,82927 2,30111
Spontaneity 41 12,39024 2,39664
Self-understanding 41 14,53659 2,92487
Autosympathy 41 19,95122 3,89840
Contactability 41 22,70732 3,64173
Flexibility in 41 | 21,65854 4,07191
communication

This indicates that for teachers, contact, flexibility in
communication and autosympathy plays the most important role in their
self-realization. On the way to their self-realization, teachers are capable
of establishing of long-lasting and friendly relationships with others,
capable of adequate self-expression and self-disclosure in
communication. However, time orientation, creativity, and autonomy are
not important for successful teacher self-realization. This indicates that
there is little need to strive for creativity in the work, self-support or
internal motivation. Moreover, teachers with the internal type of
motivation are not characterized by a focus on the present, that is, "here
and now" and this does not interfere with their self-realization.

In terms of motivation, the results of descriptive statistics allow the
authors to speak about such important indicators as: the need for
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material security, good working conditions, recognition and self-
improvement.

At the same time, the need for stable interaction is the least
expressed.

Table 2
Descriptive statistics for the respondent group
with the internal type of motivation
Indexes N M SD

The need for material security 41 | 31,41463 | 5,42206
The need for good working 41 | 31,39024 | 522914
conditions

The need for a clear structure of work | 41 | 29,58537 | 4,90396
The need for social contacts 41 | 27,34146 | 4,18097
The need for stable interaction 41 | 25,92683 | 3,01156
The need for recognition 41 | 31,85366 | 3,88948
The need for achievement 41 | 29,26829 | 3,89887
The need for power 41 | 29,34146 | 5,76025
The need for change 41 | 27,63415 | 3,58299
The need to be creative 41 | 29,80488 | 3,48008
The need for self-improvement 41 | 31,46341 | 4,59400
The_need for interesting community 41 | 29.48780 | 419596
service

Meanwhile, a motivator for educators with the internal type of
motivation is a job that has a good set of benefits and allowances.
Furthermore it is important for them to have comfort in the workplace,
that is, an emotionally comfortable and clean workplace, where there is
quiet and cozy atmosphere. Otherwise,the internal motivation will
decrease if you have to perform professional duties in a cold or dirty
area, and thus, the productivity will decrease. The need for recognition
should be ensured by the positive appreciation and respect from
colleagues and leadership for their respective merits, achievements and
successes. The possibility of self-improvement can be a kind of
motivator either, that can be satisfied through various trainings, courses,
workshops. It can be a possibility to learn something new and to
improve knowledge, skills and abilities.
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The most significant indicators of the assessment of the level of
teacher's desire are also determined. So, in particular, these are
indicators such as internal motivation, initiative, significance and
regularity of results. The least important is the assessmentof the level of
achievement.

Table 3
Descriptive statistics for the respondent group
with the internal type of motivation
Indexes N M SD
The internal motive 41 12,78049 | 2,63166
The cognitive motive 41 | 10,53659 | 3,27183
The motive of avoidance 41 | 10,97561 | 3,57413
The competitive motive 41 | 10,85366 | 2,91171
The motive of activity change 41 | 10,58537 | 3,16998
Self-esteem motive 41 | 10,24390 | 2,81763
The significance of the results 41 | 12,02439 | 2,93673
The complexity of the task 41 8,39024 2,35455
Willful effort 41 | 10,12195 | 3,01824
Assesment of the level of achievement | 41 7,92683 2,32798
Assesment of the potential 41 | 11,70732 | 2,32641
The set level of effort mobilization 41 | 10,17073 | 2,94026
The expected level of result 41 7,70732 2,12419
The regularity of the results 41 | 11,09756 | 2,64391
Initiative 41 | 12,00000 | 2,22486

This indicates that the level of desire is directly related to the
process of the activity.lt is generalized and expressed through the
involvement in the task itself. The ability to take own initiative in the
work, to express visions on issues that arise during the work process,
while understanding and relying on personal ability in order to achieve
the goal are of the great importance.

Analyzing the average values of the quality of life of the
respondents, it can be stated that special attention is paid to personal
achievements and communication with close people. At the same time,
optimism, self-control and negative emotions are the least manifested.

85



Descriptive statistics for the respondent group

with the internal type of motivation

Table 4

Indexes N M SD
Work 41 23,56098 | 6,50788
Personal achievements 41 24,60976 | 5,56272
Health 41 23,95122 | 5,68309
Communication with close people 41 24,58537 | 6,06208
Support 41 23,63415 | 5,18052
Optimism 41 22,09756 | 4,02371
Tension 41 23,78049 | 6,09308
Self-control 41 22,36585 | 4,38609
Negative emotions 41 22,29268 | 4,22637

Descriptive statistics indicates that they seek mutually beneficial
contact with people, try to have self-disclosure, and are not susceptible
to falsehood. However, for better self-realization, they need to work with
a full set of benefits and allowances. In doing so, they are able to exert
more effort and time to meet this need. Teachers are characterized by
initiative and awareness of their own abilities to achieve the goal, which
also indicates their internal motivation.

There are also relationships between the
actualization and other psychological characteristics.

According to the results of the study, it can be concluded that the
greater the need for material support (r = 0,33 at p <0,05), the internal
motive (r = 0,33 at p <0,05) is, the greater the time orientation is.
However, the smaller the need for achievement (r = -0.37 at p <0.05) and
the motive of activity change (r = -0.31 at p <0.05) is, the greater the

time orientation is.
Time
orientation
- l_\/Iptive of
Level of need activity change
for inclination

Fig. 1. Correlational connections on a scale “Time Orientation”

indexes of self-

Internal
motive

Needs for materi:
support
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It is proved that the greater the avoidance motive (r = 0.44 at
p <0.05) and the competitive motive (r = 0.32 at p <0.05) is, the higher
values the respondents will have. However, the smaller the motive of
activity change (r = -0.36 at p <0.05) is, the higher the values will be
(see Fig. 2).

Motive of '
activity change
Competitive
motive

Fig. 2. Correlational connections according to the scale “Values”

Avoidance
motive

Correlation results suggest that the greater the internal motive
(r = 0.46 at p <0.05) and communication with close people (r = 0.32 at
p <0.05) is, the greater the views on human nature will be. However, the
lower the expected level of results will be (r = -0.32 at p <0.05), the
greater the views on human nature will be.

Table 5
Correlational connections according to the scale
“Level of Views on a Human Nature”
The name of the scales 3HaueHHs I P
The internal motive 0,46 0,05
Communication with the close people 0,32 0,05
Expected level of results -0,32 0,05

It was also found out that the smaller the need for work (r = -0.37 at
p <0.05) is, the greater the need for cognition is.(see Fig. 2.3).

need for cognition ~ )--------"-TTTTTTTTTTTTT

Fig. 3. Correlational connections according to the scale
“Need for cognition”
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The more autonomy teachers exhibit, the more internal motivation
will be observed (r = 0.32 for p <0.05), but the smaller the motive of
activity change is (r = —0.36 for p <0.05) (see Fig. 2.4).

autonomy .

Fig. 4. Correlational relations according to the scale “Autonomy”

internal
motivation

motive of activity
change

By the result of the correlation, we can conclude that with a
decrease in the motive of activity change (r = -0,40 at p <0,05), the
manifestation of spontaneity increases.

spontaneity =~ )y TTTTTTTTooTTToomooes

Fig. 5. Correlational connections according
to the “Spontaneity” scale

motive of
activity change

The greater the need for power (r = 0.32 for p <0.05), the motive for
avoidance (r = 0.32 for p <0.05) and the smaller the motive for change in
activity will be (r = -0.33 for p <0.05), the more self-understanding will
be manifested (see Table 2.8).

Table 6
Correlational connections according to the scale
“Self-understanding”
The name of the scales Meaning r P
The need for power 0,32 0,05
The motive for avoidance 0,32 0,05
The motive of activity change -0,33 0,05

Also, according to the results of the study, it is concluded that with
an increase of the internal motive (r = 0.48 at p <0.05), the expected
level of results decreases (r = -0.34 at p <0.05), and autosympathy
Increases.
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linternal
motive

expected level
gf results autosympathy

Fig. 6. Correlational connections according to the scale
“Autosympathy”

It is also found out in the study that the more the avoidance motive
Is pronounced (r = 0.60 at p <0.05), the greater the contact is.

- motive of
COllLC avoidance

Fig. 7. Correlational connections according to the scale “Contact”

The authors have shown that with increasing level of
communication with close people (r = 0.35 at p <0.05), flexibility in
communication increases, and with decreasing of expected level of result
(r =-0.33 at p <0.05) increases the flexibility in communication.

Correlational connections according to the scale “Flexibility in
Communication”

The name of the scales Meaning r P
Communication with close people 0,35 0,05
The expected level of result -0,33 0,05

It is determined that the less pronounced the need for work
(r = -0.57 at p <0.05) is, the greater the need for social contacts will be
manifested.

need for social
contacts

-------------------

Fig. 8. Correlational connections according to the scale
“The need for social contacts”

89




The smaller the need for work is (r = -0.35 at p <0.05), the greater
the need for stable interaction will be.

need forstable N need for work
interaction

Fig. 9. Correlational connections according to the scale
“The need for stable interaction”

It is stated that the greater the avoidance motive (r = 0.31 at
p <0.05) will be, and the smaller the personal achievement (r = -0.31 at
p <0.05) will be, the greater the need for creativity will be.

need for creativity @~ )Tttt personal achievements
motive of avoidence

Fig. 10. Correlational connections according to the scale
“The need for creativity”

It is determined that the smaller the cognitive motive (r = -0.32 at
p <0.05) and the significance of the results (r = -0.34 at p <0.05) will be,
the greater the need for self-improvement will be. However, the greater
the estimate of one's potential (r = 0.32 at p <0.05) and communication
with close people (r = 0.34 at p <0.05) will be, the greater the need for
self-improvement will be.

cognitive
motive

need for self-
improvement

liimportance
of results

communication
with close people

Fig. 11. Correlational connections according to the scale
“The need for self-improvement”

estimate of personal
potential
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The greater the regularity of results (r = 0.44 at p <0.05) and work
(r = 0.32 at p <0.05) will be, the greater the need for social contacts
will be.

regularity of
results

need for social
contacts

Fig. 12. Correlational connections according to the scale
“The need for social contacts”

The greater the time orientation (r = 0,34 at p <0,05), the view on a
human nature (r = 0,47 at p <0,05), autonomy (r = 0,32 at p <0, 05)
autosympathy (r = 0.48 at p <0.05), and the regularity of results (r = 0.33
at p <0.05) will be, the greater the internal motive will be.

orientation in time

internal
motive

view on a
human nature

regularity of

autosympathy results

Fig. 13. Correlational connections according to the scale
“The internal motive”
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It is found out that with increasing values (r = 0.44 at p <0.05), self-
understanding (r = 0.31 at p <0.05), contact (r = 0.35 at p <0.05),
personal achievements (r = 0.31 at p <0.05), communication with close
people (r = 0.31 at p <0.05) and optimism (r = 0.43 at p <0.05), motives
of avoidance are increasing. The relationship between internal
motivation (r = -0.37 at p <0.05) and the motive of avoidance is
inversely proportional.

Table 8
Correlational connections according to the scale
“The motive of avoidance”

The name of the scales Meaning r P
Values 0,44 0,05
Selfunderstanding 0,31 0,05
Contact 0,35 0,05
Personal achievements 0,31 0,05
Communication with close people 0,31 0,05
Optimism 0,43 0,05
Internal motivation 0,37 0,05

The relationship between values (r = 0.31 at p <0.05) and
competitive motive is directly proportional.

competitive motive

Fig. 14. Correlational connections according to the scale
“Competitive motive”

It is determined that the smaller the level of time orientation
(r =-0,31 at p <0,05), values (r = -0,36 at p <0,05), autonomy (r = -0,36
at p <0.05), spontaneity (r = -0.40 at p <0.05), self-understanding
(r = -0.33 at p <0.05), recognition needs (r = -0.32 at p <0.05) is, the
lower the level of the motive of activity change is.
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orientation in
time

~
~
~

motive of activity
change B

spontaneity ~ )------

self-
understanding

recognition needs

Fig. 15. Correlational connections according to the scale
“The motive of activity change”

It is seen that the need for creativity (r = 0.31 at p <0.05) also
directly affects the self-respect motive. However, when the need for
power and influence decreases (r = -0.39 at p <0.05), the motive of self-

respect increases.
need for creativity

need for power and
influence

Fig. 16. Correlational connections according to the scale
“The motive of self-respect”

The value of the results also increases with the increase of personal

achievements (r = 0,33 at p <0,05).
value of the results

Fig. 17. Correlational connections according to the scale
“The value of the results”
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The volition effort of the study also increases with increase of the
communication with loved ones (r = 0.34 at p <0.05) and the level of
outcome (r = 0.35 at p <0.05)

volition effort /

evaluation of the
level of result

communication with
close people

Fig. 18. Correlational connections according to the scale
“Volition effort”

Initiative increases with the need for diversity and change (r = 0.40
at p <0.05) and with the decrease of the regularity of result (r = -0.34 at
p <0.05).

nneed for diversity and
change

Tr regularity of result

Fig. 19. Correlational connections according
to the scale “Initiative”

According to empirical data of the study, the communication with
close people improves with an increase in the level of views on a human
nature (r = 0,32 at p <0,05), flexibility in communication (r = 0,35 at
p <0,05), the need for interesting socially useful work (r = 0,31 at
p <0,05), external positive motivation (r = 0,30 at p <0,05).
Communication with close people improves with the decrease in the
value of results (r = -0,31 at p <0,05).
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Table 9
Correlational connections according to the scale
“Communication with close people”

The name of the scales Meaning r P
Views on a human nature 0,32 0,05
Flexibility in communication 0,35 0,05
Need for interesting community service 0,31 0,05
External positive motivation 0,30 0,05
The level of significance of the results -0,31 0,05

The level of tension increases with the need for recognition (r = at
p <0,05), external negative motivation (r = at p <0,05), self-esteem
motivation (r = at p <0,05).

tension

external negative
motivation

self-esteem
motivation

need for
recognition

Fig. 20. Correlational connections according to the scale “Tension”

Analyzing the correlation relationships, it is noticed that negative
emotions increase with the increase in the avoidance motive (r = 0.42 at
p <0.05) and regularity of results (r = 0.33 at p <0.05).

negative emotions

regularity of results

avoidance motive

Fig. 21. Correlational connections according to the scale
“Negative emotions”
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The greater the need for interesting community service is (r = 0.31
at p <0.05) and internal motive is (r = 0.31 at p <0.05), the greater the
need for personal achievement is. The smaller the need for change
(r = -0.37 at p <0.05), the level of effort mobilization (r = -0.32 at
p <0.05) and the initiative (r = -0.34 at p < 0.05) is, the greater the need
for achievement is.

internal
motive

Fig. 22. Correlational connections according to the scale
“The need of achievements”

Therefore, people with the internal type of motivation are
characterized by living nowadays life ("here and now"). They are not
inclined to postpone their lives for later or seek solutions to certain
problems of the past. However, getting away from this lifestyle can be
explained by a desire for achievements, when a person wants to work
alone and the received results must be judged. That is, when a person is
focused solely on his goal. However, when he reaches it, he will have a
new one and so on without stopping.

It has also been concluded that people strive for a harmonious life
and a healthy relationship with others. They have such values as
goodness, beauty, uniqueness, excellence. They have no desire to
manipulate people in their interests. The communication with close
people having own will is important. They are always open to new
Impressions, are eager to learn something new and do not want to stop,
however, the importance of work and workload does not allow them to
be open to new things completely.

At the same time, they are afraid to show lower results than others,
and pay more attention not to their personal results, but to the results of
their colleagues. They do not have a spontaneous change of work,
because they trust the world and are confident in themselves. Even with
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great trust in others, they do not forget their desires and needs, so they
show their competitiveness, compare themselves with others and want to
have an impact on them. In doing so, they are afraid of being worse at
something.

Even so, they are passionate about the task they are performing and
feel confident. That becomes a source of adequate self-esteem and self-
awareness. Close communication with people is also important. They are
open to new experiences and show self confidence. They are able to
show competitiveness, compare themselves with others and want to have
an impact on them. Fear of showing low results in work leads to
negative emotions and tensions of individuals.

They have a manifestation of creativity in their work, but the right
to make mistakes is important to them. Only then they will be able to set
a more complex goal in their activities.

Thus, there is a correlation between time orientation as an indicator
of self-realization, and the internal motive. There is also a direct link
between the value of self-realization and the competitive motive and the
motive of avoidance.

It has been established that teachers with different work
experience have psychological differences. For comparison of the
obtained data, comparative univariate analysis of variance (Scheffe test)
at p <0,05 was performed using indicators. For this purpose, three
groups were distinquished: the first one — with work experience up to
10 years, the second one- up to 20 years and the third group with
experience more than 20 years.

Thus, for the second group, the need for creativity is the most
featured (M = 32,375). In the second place, the need for creativity plays
an important role for the first group, that is, for teachers who have up to
10 years of experience (M = 28.118). The smallest role for the need in
creativity is played for people who have experience more than 20 years,
meaning group3 (M = 30,313).

Table 10
Scheffe Test for the scale “The need in creativity”

Comparison _ _ ~
0{1} 0,012367 0,150665
1{2} 0,012367 0331407
2 {3} 0,150665 0,331407
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The need for significance of results is most pronounced in the first
group (M = 13,471), and the least important is the need for significance
of results for the third group (M = 10,563)) (see Table 2.13).

Table 11

Scheffe Test for the scale “The ned for the significance of results”

Comparison of _ _ _
experience {1} - M=13,471 | {2} - M=11,875 | {3} — M=10,563
0 {1} 0,393209 0,013680
1{2} 0,393209 0,535640
2 {3} 0,013680 0,535640

Support is determined to be very important for the first group, that
IS, for those under 10 years of experience (M = 26,000), for those under
20, support plays a smaller role (M = 22,813) and plays the least one for
those with experience more than 20 years (M = 20,250).

Table 12
Scheffe Test for the scle “ Support”
Comparison _ ~ ]
of experience {1} - M=26,000 | {2} — M=20,250 | {3} - M=22,813
0 {1} 0,028771 0,176430
1{2} 0,028771 0,474807
2 {3} 0,176430 0,474807

Therefore, the need for creativity is of prior importance in the
second group, that is, for teachers with up to 20 years of experience.
This group of people has a creative attitude to life and work. The
teachers are not afraid to experiment at their lessons, because they
believe that this is the key to successful memorizing the material by
students.

For the first group of teachers, that is, for those who have up to
10 years of work experience, the significance of the results is important.
What matters to them is how useful the results of their own work are to
them. Also, for the teachers who belong to the first group according to
the performed distribution, their personal support and their own work
plays an important role.
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At the same time, by means of comparative analysis on the t —
Student’s criterion , the differences of internal — motivated teachers
living in rural and urban areas are also established.

In order to compare the obtained data using the Student's t-test
indicators, the two groups were identified: the first one is — rural
residents and the second one is- urban residents.

Table 13
The results of comparative analysis according
to the teachers' place of residence
Average Average
. number for | number for
Indicators - - t-value p
people living | people living
in the village | in the city
Theneedfor 1 3351053 | 2086364 | 204814 | 0,047321
material security
The need for 2847368 | 3054545 | -1,36334 | 0,180595
structured work
The need for 2857895 | 30,00000 | -0,78390 | 0,437833
power
The need for self-| - 35 84211 | 32,00000 | -0,80116 | 0427892
|mprovement
The need for
Interesting 28,42105 | 30,40909 | -1,53846 | 0,132012
communlty
service
The motive of
o 9,68421 11,36364 | -1,73349 | 0,090910
activity change
The self-esteem | 14 10506 | 9,50000 | 1,87548 | 0,068228
motive
Assessmentof |4, eat58 | 10,00009 | 2,51680 | 0,016065
personal potential
Personal 2268421 | 26,27273 | -2,15117 | 0,037717
achievements

Thus, for those living in rural areas, indicators such as the need for
financial support, self-esteem motive and the assessment of their
potential are of greater importance. And for people living in the city —
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the need for structured work, the need for power, the need for self-
improvement, the need for interesting socially useful work, the motive of
activity change and personal achievements play more important role.

Analyzing the results of the comparative analysis by the place of
residence, it can be said that teachers living in rural areas place greater
emphasis on material security. They also have a desire to set a more
difficult goal in the same type of activity.

For people living in a city, the need for structured work becomes
more important. Another characteristic of workers living in a city is the
need for self-improvement, growth and development of the teacher as an
individual. It is an indicator of freedom and the pursuit of independence.
It is typical for them to have the desire to lead others, and this indicates a
competitive tenacity of teachers.

Thus, for people with internal motivation, the need for self-
improvement will be greater for educators living in the city, and the need
for financial support is more important for educators living in the
village.

The analysis of factors allows to identify the groups of reasons that
influence the work of teachers with the internal motivation.

To study the factor structure of the results obtained and the
importance of the individual indicators, factor analysis was applied,
using the principal component method (rotation of the Varimax axes).
The decision on the number of factors was made on the basis of the
analysis of the bar chart and the eigenvalues.

Thus, seven latent factors have been identified, which explain 56,
053% of the total variance of the data.

The first factor covers the following scales: “flexibility in
communication” (0.808), spontaneity (0.758), autosympathy (0.881),
and view on a human nature (0.855). It was called "Self-realization".
The factor explained 12.6% of the variance.

Explaining the result, it can be stated that for self-realization of
teachers with the internal type of motivation, flexibility in
communication, spontaneity, already conscious self-concept and ability
to adequately express themselves in communication and lack of social
stereotypes which is expressed through views on a human nature .

The second factor of "Communication with close people™ includes:
"work" (0.719), health (0.679), communication with relatives (0.735)
and support (0.670). This factor describes 10.585% of the variance.
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The findings suggest that communication with close people plays an
important role for the respondents and should be present at work,
expressed through support, and it influences health. This factor shows
that the need for change can increase.

The fourth factor, “Need for structured work”, contains the
following scales: “need for good working conditions” (-0,738), “need for
structured work™ (0,626) and need for creativity (-0,767). The factor
explained 7.578% of the variance.

This result can be interpreted as the need for structured work of
persons with the internal type of motivation. Such people want to be
highly organized in their work. They want to know clearly what is
required of them. It is not important for them to express their creativity
and the need for good working conditions.

The fifth factor, “Level of intention” covers the following scales:
“self-realization value” (0.599), ‘“competitive motive” (0.688), and
“activity change motive” (0.588), which explains 6.232% of the variance.

Interpreting this factor, it can be said that individuals are characterized
by the importance of high results in the activities of other people, which
will be important in self-realization.

The sixth factor was named “Self-control”, which covers only the
“self-control” scale (0.634). This factor describes 5.868% of the variance.

Self-control is characteristic of individuals with the internal type of
motivation. They make easy decisions, but they have more obligations than
they need to fulfill. It is very easy for individuals to adapt to new situations.

The seventh factor “The need for recognition” only covers the scale of
“the need for recognition” (0.659). It described 5.254% of the variance.

The need for recognition by the respondents will be accepted only
when it sounds sincere and willing; otherwise, this praise may demotivate
the teacher.

SUMMARY

Thus, after conducting a survey using descriptive statistics, it is
dtermined that the individuals with the internal motivation possess
adequate self-disclosure and the good working conditions are of the
primary importanc for them. They come up with their own suggestions
and ideas for solving some work problems.

Respondents living in rural areas attach greater importance to
material security. They boldly set complex goals and achieve them.
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More important for city teachers is the need for structured work and self-
improvement, which is an indicator of freedom and the desire for
independence. The desire to lead is typical for them, and this indicates a
competitive tenacity of teachers.

The prospect of further research will be to analyze the results of an
empirical study of teachers' self-realization with external motivation and
to compare the results by demographic data.
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PSYCHOLOGICAL CULTURE IN PHENOMENOLOGY
OF PERSONALITY SELF-DEVELOPMENT

Kuzikova S. B.

INTRODUCTION

Expansion of the line of cultural-historical determination of
personality development, which has been outlined by L. Vygotsky,
allows understand more precisely the inner world of a modern man and
raise the question about conditions and content of the formation of an
individual picture of the world. This is especially relevant for modern
youth, which, unfortunately, is, to some extent, passive in relation to
own development and dependent on external motives, whereas
modernity demands from it the initiative and responsibility — that is, the
subjectivity of behavior and self-development. In our opinion this
characteristic of youth can be explained by the following. Today the
regulation of human life from the side of society has gone past. At the
present stage of development of society young man has wide
opportunities for self-expression, self-determination, self-realization of
psychological and personal potential. However, most young people do
not have the skills and techniques of reflection and self-regulation, that
IS, they do not know what to do with the freedom given for self-
determination and self-realization and how to do it. Therefore, the
presence of clear vital intentions and desires does not always lead to a
purposeful activity towards their realization. The problem is complicated
by the fact that there are young people who are not determined in their
intentions, do not feel their autonomy, self-identity, and do not see the
prospects of self-realization. This increases the significance of the study
of the mechanisms and factors of the formation of the individual as a
subject of self-development, which, in our opinion, correlates with its
psychological culture’.

! Kysikopa C.B. ITIcHXOIOriuHi OCHOBH CTAHOBJIEHHS CyO'€KTa CAMOPO3BHTKY B
IOHaLbKOMY Billi : MOHOrpadis. Cymu : Bugasuunrso «Maxk/len, 2012. 410 c.
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1. Understanding of the psychological culture
as a person's ability to conscious self-development

The development of applied psychological research of personal
growth introduces new concepts into the categorical apparatus of
science. To such concepts belongs psychological culture. The process of
self-development of a person (values, norms and ways of organizing of
behavior) and cultural-historical  universals (O. G. Asmolov,
G. V. Ilvanchenko, |I.F.Isaev, M. S. Kagan, E.S.Markaryan) is
distinguished in the culture in philosophical studies. Human culture in
general and psychological culture in particular is the result of a
philosophical comprehension of reality, issued in the form of a semantic
picture of the world.

Personal growth is a culture of a way of organizing psychological
experience that arises as a result of educational, therapeutic or spiritual
practice and holistically organizes the process of personality
development, directing it into the future. During development, the
subject makes fragments of reality a part of a personal system,
developing certain strategies and tactics of their interpretation and
technology of managing them. Similar strategies are made for the
knowledge of their own states, actions, qualities and management of
them. If this process occurs consciously and self-directed, the person can
be considered the subject of self-development. According to our
position, this testifies to the extent of the psychological culture of the
individual.

In the process of theoretical study, we have identified the main
psychological mechanisms of self-development as subject activity:
interiorization, reflection, identification, exteriorization. Under
"internalizations" it is accepted to understand the formation during the
ontogenesis of the internal structures of the human psyche due to the
assimilation of external structures of interpersonal relations. This
formation mediates the entire process of age development and the
formation of personality. In our opinion, this is also the formation of the
self-concept and concept of life, a way of interaction with oneself and
the outside world.

We tend to interpret the identification as the process of identifying
the subject with another individual or a group on the basis of established
emotional connection, inclusion in own inner world and acceptance own
norms and values of the environment. Thus identification helps to find
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new values, meanings and forms of activity (M. Boryshevsky,
G. Adams, G. Grotevan, E. Erickson, J. Marcia, etc.). However, Jung's
opinion is valuable. He cautions against the notion that the person is
expanding thanks only to the inflow from the outside. He says: "... When
any great idea that comes from outside, takes possession of us, we must
understand that this is only due to the fact that something is consistent
with this idea and goes out to meet it".

Reflection is also one of the important mechanisms of self-
development, since it involves self-knowledge by the subject of internal
mental acts and states, the inner experience of man. Reflection, as a
process of knowledge of personal psychic acts and states, allows us to
distance ourselves from everyday life, to become "out of place" position
(M. Bakntin), to find vital senses, to form values. Reflection is
connected with the comprehension of a person as a holistic person and
awareness and assessment of actions based on the prediction of the
corresponding reactions of another person. Due to its action it is possible
to distinguish two main functions of self-consciousness (J. Brem,
R. Viklund, S. Duval, L. Vygotsky). The first is the support of internal
coherence and self-identity, so that an individual can build own behavior
and attitude towards those around him. As a rule, it consists in
ontogenesis, is realized in the society and is an indispensable attribute of
a person's psychological life. And the second is knowledge of oneself,
the search for the meaning of life, self-improvement. It can be seen as a
means of personal and professional growth. Therefore, it must be
secured and supported by a specially organized psychological influence,
especially in adolescence and in the context of professional development
of a future specialist.

Exteriorization is the later and most productive mechanism of self-
development, because it is characterized by passing to the outside world
the results of activity carried out in the internal plan of self-change, self-
transformation and transformation of the external world. As A. Maslow
noted, man is driven by a meta-values (according to E. Fromm, it is a
realization of the desire to be), or it is managed by deficient needs
(according to E. Fromm, it is a realization of the desire to give up).
B. Ananiev includes a creative aspect to the notion of the subject of

2 Jung Carl. Synchronicity — An Acausal Connecting Principle. Vol. 8. of the
Collected Works of C. G. Jung. 2010, 1972. 147 p.
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activity. Creation is often carried out when going beyond the specific
situation and goes into creativity that promotes self-development of a
person and getting her personality.

If the direction of self-development of individual in the integral
context of life is determined by substantive components of self-
consciousness (personal meaning, values, goals, ideals, etc.), then its
effectiveness depends on the peculiarities of the system of individual
self-regulation (M. Boryshevsky,  O. Konopkin, Y. Myslavsky,
G. Nikiforov, O. Osnitsky and others). In this sense, self-regulation
should be regarded as a functional means of the subject, which allows
mobilizing personal psychological resources for realization of activity
for the purpose of self-development. Consequently, we consider
mechanism of reflexive self-regulation is a global, generalizing
mechanism of self-development of a person. It consists in a holistic
conscious self-organization and self-governing of personality by its
functioning and development. We define reflexive self-regulation as a
criterion for subjective self-development, also it can be considered as an
indicator of the psychological culture of individual.

On the basis of an analytical review of psychological literature,
using qualitative analysis, self-development of the individual in the life
path can be presented in this way. Zone of actual development is the
basic level, source, potential of self-development. In our opinion it is
laid down in the prenatal period of ontogenesis and at each level of
personality gradually becoming more complicated. In the prenatal
period, the potential of self-development is created with the
accumulation of experience of the child's activity and the experience of
various emotions that are transmitted from the mother. After birth, the
possibility of acquiring the experience of activity (motor, cognitive, etc.)
and the experience of feelings, experiences, attitudes only increases.

Adult’s zone of actual development (the potential of self-
development) is characterized by psychological competence of a person
and its psychological density: informational, sensory (attitude,
experience — taking into account the sign of the emotional state),
behavioral (communicative skills, self-regulation skills, skills in various
spheres of life, including professional), etc. In our opinion personal
competence can be identified with the psychological culture of man — its
relation to the limitations and resources of personal development.
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However, the necessary condition for development (in accordance
with the theory of L. VVygotsky) is the need of it. That is, the surrounding
world (the zone of actual development) should be attractive, significant
and necessarily more complex than the existing possibilities (zone of
proximal development) of a person. This state of affairs actualizes the
need for self-change, self-improvement, self-development in a person.

The psychological space of the zone of proximal development of the
personality creates a range of its interests, hobbies, affairs, communication,
information, emotional saturation, provides an acquaintance with world
culture, with new life situations, new people, their knowledge, that is, the
collision with the worlds of other people, their worldview, attitudes,
visions. Contact with the enriched environment provides information for
reflection, allows looking at the world through the prism of the perception
of other people or other circumstances, facts, knowledge. That leads to
decentralization, expansion of the individual living space, complication of
inner psychological space, strengthening the sphere of self. In this case,
assimilated characteristics of a personal potential are rising to a level
higher. This is due to the mechanism of internalization — the appropriation
of information of the outside world, which enriches the internal
psychological structures, turning into personal information, personal
knowledge.

However, person is not a vessel for the accumulation of
knowledge, experiences, etc. Personal knowledge in general cannot be
transferred from one person to another, they can only be worked out,
found, understood. The information that a person receives from the
outside must necessarily be subject to reflection. Only owing to
reflection, thinking, the comparison of new information with existing
experience, its identification with own views, beliefs, guidelines, new
experience is assigned, becomes personal, passes to the category of
"competence", actual development, enriching the inner world of a
person, that is, going out for the limits of existing personal capabilities,
manifested in personal growth.

From our point of view sensitivity to feedback is a significant factor
and mechanism as a functional means of self-development of
personality. Feedback can be considered as a new source of knowledge
about yourself and the mechanism for adjusting of self-image.
Personality can be considered only in the system of interpersonal
relations, it is the product of these relations (B. Ananiev, G. Ball,
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S. Maksimenko, V. Myasishchev, V. Tatenko). Hence, for personal
growth, one needs to see himself from the outside, knowledge of the way
others sees and want to see you around, first of all, meaningful persons.
Not necessarily that all received information will be accepted by a
person, something does not coincide with ideas about itself and attitude
to the world, personal meanings, values, goals. However, under
favorable conditions — tolerance to novelty and adequate self-esteem,
which involves autonomy, the development of the self-image and self-
criticism — taking into account the person's vision of others, of its own
and the world as a whole will enrich the personality and will definitely
contribute to personal self-development.

In our opinion, the two specified conditions for the appropriation
(mastering) of new information — tolerance to novelty and adequacy of
self-esteem — play an important role in a positive self-development of
the individual. Obviously, you can face new information, worldview,
values, and individual experiences of other people and reject them. This
can happen for a variety of reasons. On the one hand, this is the pattern,
the inflexibility of thinking, the rigidity of relationships, the low level of
cognitive complexity of self-consciousness, communication with the
world at a specific household level. On the other hand, the perception of
new information impedes the person's confidence in own perfection and
infallibility ("I am always right", "I am happy with what | am"). Such
beliefs make a person unfavorable to feedback, the changing world and
do not allow concentrate, look at oneself from the outside, through the
eyes of other people. "Pride" was considered a sinful quality that does
not contribute to spiritual perfection in Orthodox culture and its
traditions. Indeed, a sense of self-sufficiency is a stoppage in
development, psychological stagnation or homeostasis. Personality
changes should occur, since the existence of the individual is a process
and its stable condition is impossible. There is nothing terrible in feeling
of own imperfection, defects, weakness. On the contrary, the feeling of
own imperfection induces a person to self-development on condition of
absence of a childhood helplessness complex (M. Seligman) and the
preservation of search activity as a strategy of behavior (V. Rothenberg).

Let’s focus on a fact that a person is able to realize his
shortcomings, the imperfection of relationships with others only with the
proper level of development of the self-concept. Observations and
experimental data show that individuals with a well-crafted self-image,
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with high self-identity, autonomy, and sovereignty, have a high level of
tolerance to novelty (information, the views of other people, ways of
action, behavioral strategies), that is, they easily perceive the variability
of life and change themselves, are self-developed.

An unproductive self-image, immature, diffuse identity leads to
fear beyond own independence, complicates adaptation to changing
social conditions of life, and impedes self-development. In this case,
the person contacts the outside world with the help of defense
mechanisms. An individual blocks self-changes, remains faithful to
stereotypes, habitual assessments and forms of behavior fearing of
losing | and dissolve. And he does not understand that life goes on,
changes, acquires new forms, and therefore, he not only "remains the
same", he lags behind, "becomes obsolete", does not correspond to the
present life. Continuous self-development is not a luxury, but an
indispensable condition for personal survival — a condition for
maintaining a balance between life and person (two trains go in one
direction, with one speed, with no backlog, or overtaking). Otherwise, a
person has a feeling: | do not understand life, it becomes different, I am
getting old, 1 do not get into a rut. The result is the loss of control over
the course of life, the loss of self-esteem, and a person desperately
clings to the old system, its behavior becomes protective. Often there is
an immersion in the disease, various forms of escapism, neurosis if the
mechanisms of psychological defense do not work.

Emphasize that a stable, perfected perception of the individual
about himself is an important condition for personal self-development; it
will allow to keep the core of the person with changes in its shells,
peripheral dispositions. The phenomenon of learned helplessness®
complicates the self-development of the individual. Most frequently it is
produced in childhood as a mode of behavior at multiple failures and
lack of support in new, serious for person (especially children)
situations. In this case, the feeling "I cannot” arises every time when
colliding with a new one and it causes defense reaction (by type of
various defense mechanisms) more likely than the reaction of search
activity and self-development. In this case, we are talking about a
strategy of human relations with undeveloped, new, more often with

® Seligman Martin E. P. Helplessness : On Depression, Development, and Death. San
Francisco : W. H. Freeman, 1992. 250 p.
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difficult life circumstances: personal growth, self-development or
avoidance, blocking of self-development and ultimately — personal
crises, psychological and psycho-physiological (for example,
psychosomatics) problems.

The ability of a person to perceive life problems and difficulties as
an opportunity for self-development, self-improvement is a strategy of
search activity and a characteristic of the subject of self-development
(I understand the difficulties that have arisen and take responsibility for
their solution. | believe in myself and my possibilities). From our point
of view, the indicated human ability can equally be considered a
characteristic of its psychological culture.

In many highly developed countries, social support systems for the
marginalized population (who are mostly suffering from learned
helplessness) allow a person to live comfortably at the expense of
society, without even trying to contribute to its development. This
situation has been considered in recent years in the United States, where
a similar lifestyle is characteristic of 7.5-9% of the population and is a
threat to national security. In our opinion, the formation of learned
helplessness in Ukraine is in most cases due to the peculiarities of the
mentality of the Slavic peoples — the desire to care for and control of
their children, and also because of the historical factor — the long years
regulated and secured life of previous generations on the minimum
standard under the socialist system.

One of the alternative hypotheses of our study was the assumption
of excessive, often unconscious using by youth (due to individual
peculiarities of the formation of personality) of psychological
mechanisms of Ego-protection, which blocks conscious and self-directed
self-development. For diagnostics, we applied the personal questionnaire
Pluchek Kellerman Konte — Life Style Index, LSI. The study involved
students of the first-fourth courses of full-time humanities (146 people)
and technical (132 persons) specialties. Totally 278 people were
interviewed. The results of the study (Figure 1) showed that students of
all courses are dominated by such mechanisms of psychological defense
as regression and projection. The mixed type of MPD is characterized by
severity of several Ego-protective mechanisms in one person.
Regression of individuals who have high levels of Ego-protection,
characterizes complacency to the influence of the environment, the
presence of the need for stimulation, control, cheering.
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Fig. 1. Indicators of the severity of students’ defense mechanisms

As a lifestyle they are characterized by slipping into a more primitive
level of behavior or thinking under the pressure of "difficult” and
irresistible (in their opinion) life situations, personal problems, emotional
experiences. In the special literature, we find the following behavioral
manifestations of regression: using of alcohol, game and computer
dependence, talking to himself, reading bullying literature, trust to
mystifiers, sucking fingers or biting nails. From our point of view,
regression as [Ego-protective mechanism manifests in infantile,
irresponsible behavior of young men, the reduction of their life situations to
the primitive-domestic level, the cynical attitude (devaluation) to the
educational, cultural, and highly spiritual standards of society.

The essence of "regression” as the mechanism of Ego-protection
can be transmitted as follows: if | do not possess the circumstances and
myself in their context (I am not a subject of livelihoods and self-
development), I simplify myself and life to a level on which | can keep
self-esteem and self-integrity. The idea of "suppression”, "avoiding of a
spiritual growth" belongs to A. Angyal®. A. Maslow described the
"complex of Jonah", which consists in the satisfaction of achieved, the
refusal to realize self abilities in its entirety (“fear of its own greatness"

* Angyal A. Foundations for a science of personality. New York : Commonwealth
Fund, 1941. 398 p.
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or "the desire to avoid calling of its talent”)°. A. Maslow explained these
manifestations, in particular, with the material prosperity of modern
society. In our opinion, the explanation of the passivity and infantilism
of modern youth lies in the system of their upbringing, in parents’ desire
to solve the mental (taking a decision) and material problems of
children, to provide them all necessary (up to payment for studies at the
university they chose).

Thus, young people receive certain life dividends (benefits) without
any efforts. And therefore they do not feel themselves the cause, the
Initiators and the creators of these goods, which does not contribute to
the formation of the subject of self-development.

Another student-dominated mechanism of psychological defense is
projection. It is interpreted as a subconscious attribution of unacceptable
for the individual (in terms of public morality or personal norms) his
own qualities, feelings, desires to other persons, which frees the
individual from their awareness, processing and responsibility
("everyone does it") and alleviates his self, subjectity. In our opinion, the
revealed dominant mechanisms of defense testify to a certain degree of
self weakness of youth, a low level of self-identity, autonomy,
credibility, and hence the inability to be subjects (initiators and
organizers) of their own life and self-development.

The low ability of a person to self-development (low level of
autonomy, self-acceptance, self-identity, authenticity and tolerance to
novelty) also complicates the personal relationship with the
environment, reducing its social competence. In cases of
misunderstanding of a person with the specified characteristics, it is
difficult to comprehend information that does not correspond to his self
image and his own worldview. Instead of accepting feedback, analyzing
information and adjusting his attitude, behavior, person more often
reacts to the situation in a sense of insult, guilt, irritation, or even hidden
revenge. These feelings block personality self-development, fixing a
person in the past.

We find the commandments, postulates, the culture of repentance
and forgiveness, turning to Orthodox morality. Repent means to realize
your imperfect, false actions that need to be changed, improved.

> Maslow A. Motivation and personality. New York : Harper & Row; 2nd Edition,
1970. 369 p.

112



Forgiveness of the "arbitrary™ and "involuntary™ actions of other people
in relation to the individual frees from the past, elevates, cleanses, and
makes him open to new relationships, which mean personal growth,
spiritual, personal self-development.

Speaking about the psychological culture of the individual, let's
dwell on one more essential moment. Obviously, in order to achieve the
result of development, it is necessary to make some efforts. Even in
arbitrary and internally managed processes of self-development there is
a certain effort, not only the initial, "launching" process, but practically
constantly present. Unfortunately, most modern youth do not want to ""do
their best", to work on themselves. That is, the problem lies not only in
the absence of self-development motivation, but in the absence of habits
and skills of self-organization, self-management, self-control, self-
sufficiency. The formation of these self-processes is the most important
task of modern practical psychology.

As you know, the category of effort is one of the key of
M. Mamardashvili’s theory. One of the main and tragic for the Russian
mentality differences from the European one an outstanding philosopher
saw in the absence of culture of effort that leads to spiritual devotion. At
the same time, all European culture is built on life's efforts, on the
assumption that a person only appears as an element of order, when he is
in a state of maximum intensity of all forces. Unfortunately, modern
mass culture, both European and Russian, clearly focuses on maximizing
of satisfaction with minimizing of efforts. As D. Leontiev writes, one of
the consequences of this is that quite a lot of people are using the
opportunity to function at a lower, subordinate level, "because
subordinate forms of existence are less energy-consuming, lighter, more
attractive as the path of least resistance; human manifestations are the
path of greatest resistance. To be a person is a work, making efforts"®.
This problem was also raised by K. Obukhovsky'.

Thus, semantic gestalt (the individual vision of oneself and the
world), the psychological culture of man are formed on the basis of
personal meanings, values and determine the dynamics, direction and
quality of its development.

® Jleoutse J.A. K muddepenupansroii antporonornn. Hayka u 6yoyuee : udeu,
Komopble usmensm mup : Marepransl MexayHap. KoH). Mocksa, 2004. c. 107.

" Obuchowski K. Czlowiek intencjonalny, czyli o tym jak by¢ soba. Dom
Wydawniczy REMIS, 2000. 257 s.
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2. Continuous personal and professional self-development
as an indicator of professional culture of personality

The study of professional self-development of a personality in
domestic psychology is based on general psychological statements about
the nature and development of the individual as a subject of livelihoods
(K. Abulkhanova-Slavska, G. Ball, M. Boryshevsky, A. Brushlinsky,
G. Kostyuk, S. Maksimenko, S. Rubinstein, V. Tatenko); concepts of
activity  mediation of personal development (V. Davydov,
S. Maksimenko, A. Petrovsky); scientific representations about the
personality of a professional and pattern of his becoming (V. Bodrov,
E. Klimov, G. Lozhkin, A. Markov, etc.). According to most modern
domestic scientists, the formation of a professional is possible only as a
result of the unity of professional and personal development. At the
same time, tracing the peculiarities of the phenomenology of self-
development of the individual as a subject of activity, the researchers
emphasize the importance of professional activity which is optimal
factor for creative self-development (K. Abulkhanova-Slavskaya,
O. Bodalev).

Acmeological study of a person during life shows that the formation
and manifestation of the qualities of an active subject of activity
continue until this activity continues. Genuine deep and wide
professionalism (this is evidenced by the experience of many
outstanding people) cannot be acquired by a person only as a result of
occupation by the activity which he devoted himself to, especially if this
activity is complex in character. High professionalism is impossible
without the development of special abilities, which in their content and
form should be close to the requirements of specific activities, and
without the corresponding requirements of knowledge and skills.
However, the most important condition for the achievement of such
professionalism is necessarily the powerful development of a person's
general abilities, psychological culture, spirituality and the
transformation of universal values into its own values, which means the
moral upbringing of the individual. This is due to the fact that the
personal space is wider than the professional; it underlies professional.
Consequently, the criterion of the success professional activity,
professional competence of a person and an indicator of its professional
culture can be considered a continuous conscious and self-directed
personal development. It is even more important to cause among young
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people a constant personal and professional demand for self-
development in the context of professional training as a guarantee of
professionalism for future professional activities.

Education is essential to the development of the intellectual and
cultural potential of society. However, progress in all spheres of public
life is so rapid that any specialist will be able to work efficiently and be
competitive on the basis of education only.

Today, the concept of "competence of a specialist” is defined as a
complex set of characteristics, which includes, in addition to cognitive
and operational-technological components, motivational, ethical, social
and Dbehavioral, as well as knowledge, skills, system of value
orientations as the results of learning. In this case, competence is not
confined to competency. It should be emphasized that knowledge, skills
and experience determine the competence of the person, and the ability
to mobilize them in a specific socio-professional situation (self-
organization, self-management) and determine the competence of an
educated and professionally successful person.

For a person, a profession is a source of existence and a means of
personal self-realization. Describing the types of professional
competence, A. Markova reveals individual competence, emphasizing
such a side of labor as a holistic professional self-development.
Meaningful characteristics of professional self-development are:
professional self-awareness, self acceptance as a professional; constant
self-determination;  self-development of professional abilities,
internality, self-design, construction of own strategy of professional
growth, construction and realization of own professional life, etc. (on the
other poles — individual incompetence — professional self-development is
characterized by opposite signs). If we summarize all these
characteristics, then, first of all, we will receive motivational-volitional
components of self-awareness, self-assessment, value orientation and
self-esteem of the individual.

A. Markova emphasizes the uneven stages and levels of
professional development of the individual, denoting it as an individual
trajectory of professional growth®. The author considers the possible
stages and variants of the dynamics of the balance among social and
professional on the example of a personal self-development. We used

¥ Mapkosa A K. Tlcuxonorus npodeccronanusma. Mocksa, 1996. 308 c.
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the above-mentioned terms in developing a model (conceptual scheme)
of professional self-development of a person (see Fig. 2). As a rule, the
establishment of the level achieved by the individual as a subject of
activity, and its opportunities are traditionally evaluated by the results of
professional activity, in accordance with the mental properties of the
professional requirements of activity.

COMPETENCE
COMPETENCE at a qualitatively new level

| T

«crisis of o
\ 4 v \ 4
Self-
complete compromise subjective organization
denial of acceptance of acceptance of (personal and
dissonant dissonant dissonant professional
reality reality reality self-
development)
. distortion of T
stagnation :
self- conscious and
of self-
development | | controlled self-
develop-
(defense development
ment :
mechanisms)

Fig. 2. Model of a professional personal’s self-development.
Dynamics of professional competence

However, in this case, a person is evaluated as a function, a notional
person, an artifact. It does not take into account that the peak of self-
development of the individual does not necessarily coincide with the
peak of his expression as a subject of professional activity. In the life of
each person there are the peaks of professional self-development and

116



fall, often associated with the narrowing and impoverishment of its
relationship with reality. Such an involution of self-development of a
person can lead to its deformation and degradation. However, permanent
awareness of oneself in professional activities, distancing from
professional problems, their analysis and change in content, tactics,
relationships, attitudes, etc., that is, the constant implementation of
professional and personal self-development, will allow a specialist to
maintain his professional and psychological health, prevent professional
and personal burnout.

Considering the indicated unevenness of the dynamics of
competence development, it is possible to predict several ways of
professional formation of a specialist. If at the stage of "competence" a
specialist, with one degree or another of freedom perceives himself as
competent, then a dissonant collision with new situations and
circumstances of professional activity can lead to a crisis of competence.
Stage of "crisis of competence” confronts specialist with a choice:
complete denial of dissonant reality, compromise acceptance of
dissonant reality (often unconscious, based on the principles of
psychological defense mechanisms), acceptance of dissonant reality, and
reorganization of the previous model of behavior (realized on the
principle of psychological distancing). Finding by a specialist a new
knowledge and methods of activity, introspection, self-determination,
self-organization, self-regulation will ensure a gradual restoration of lost
competence at a qualitatively new level at the stage of "self-
organization”. This will allow a specialist to enter a new stage of
professional growth and find a sense of competence in the process of
solving various by nature and the complexity of tasks problems at the
stage of "stabilization". Consequently, the growth of professional
competence depends directly on the ability of a person to assume
responsibility in the situation of choice. For this purpose a meaningful
attitude of the subject of activity to himself, as well as continuous
personal and professional self-development, is necessary. According to
our position indicated process of personality changes (the process of
reflexive self-regulation of the individual) determines the psychological
culture of a specialist.

Consider another important point. Social relations, interpersonal
relationships, and the person are not something steady. The dynamism of
life leads to its rethinking and requires constant changes and constant
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work on oneself, including finding the meanings of existence,
professional activities and means of realization, which will also help to
avoid professional and personal burnout. The value-semantic aspect of
the specialist’s subjective behavior in the context of self-development
concept is given in the model (conceptual scheme) of professional self-
development of individual (Fig. 3).

Stopping
. . (stagnation) of
Actualization Realization of .
; Exhaustion of personal self-
of meaning actual e
o possibilities development,
(often — | meaningin |— . — .
: of previous crisis of
brought from professional : :
: . meaning professional
outside) activity
self-
development

l

Search of own actual meaning and
its realization

Fig. 3. Model of professional self-development of personality.
Dynamics of personal meanings of professional activity

People continue to develop their semantic systems throughout their
lives. The acquisition of new life and social roles makes a person look at
a lot of things in a new way. A person in development continuously
allocates itself from the general community and at the same time
understands self integration with the wider world. This process becomes
possible due to the fact that at each stage of development, the old
becomes a part of a new (cyclic development). At the same time value-
semantic system forms the human experience, organizes individual
cognitive and emotional spheres, directs the behavior and serves a
source of development.

Let's emphasize that the formed system of personal meanings
becomes the regulator of personal development, since the realization of
life experience has a focus on already perceived, internalized life goals,
which acquire meaningful life perspectives.

Absence of life meaning and the impossibility (or inability) to find
it entails person transition to a lower level of self-organization, and it
can cause degradation of the individual.
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Formation of the indicated criteria (model parameters) of a
professional specialist, namely, awareness of oneself in the profession and
continuous personal and professional self-development, are of particular
importance when organizing the professional training of students-future
psychologists. Primarily this is predetermined by specifics of the
professional activity of a practical psychologist — its focus on providing
psychological care to others. In the process of activity, the psychologist
has to work with different age, social, and cultural categories of people,
but the object of his activity is always the individuality of a person who
appealed for help to a specialist as a person competent in life's difficulties
and problems. It should be taking into account that in the process of such
interaction, the psychologist becomes an element of the close
environment of this person. All this demands from the psychologist
special individual qualities, a broad, optimistic worldview, a progressive
system of values and, particularly, a meaningful, internationalized attitude
towards himself as a subject of professional activity, his own life and self-
development. These characteristics determine the professional culture of a
specialist psychologist.

In the focus of our scientific and applied interests is the
development of a system of training students-practical psychologists
for the implementation of psycho-corrective activities. The author's
research is based on the conceptual foundations of the study of
psychologist’s personality, in general, and at the stage of professional
training in the system of higher education, in particular
(O. Bondarenko, J.Virna, L. Dolinskaya, L. Mitina, E. Nosenko,
V. Panok, N. Poviakel, N. Shevchenko).

The analysis of the works of these scholars convincingly shows that
the process of preparing future specialists in the field of practical
psychology should include not only the mastering of theoretical
knowledge (which, in general, is sufficient for the training of teachers on
the subject), but also the formation of professionally important features
of specialist’s personality. It can be said in this case that the focal point
of practical psychologists’ training should be personal training of future
specialists, which integrates all other elements of this system (theoretical
and practical components).

O. Bondarenko considers that the lack of elaboration of personal
problems (frustrated or unrealistic needs, fantasies, fears, conflicts,
defenses, value meanings, self-esteem, motives, etc.) and lack of
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professional (practical and theoretical) training can easily, instead of
psychological help, injure as client as specialist, adding psychogenic
disorders to unresolved problems®.

An important indicator of a professional level (professional
competence) and personal readiness of a psychologist-practitioner to
provide psychological care to others is the need and the ability do not get
around himself but from client and his problem that is, a certain personal
decentralization. For that it is necessary in the process of students’
preparing for professional activities in providing psychological
assistance to clients, firstly, to solve personal problems of the future
specialist, which increases subjectivity and bias in the assessment of the
client's personality and problems. Secondly, the formation of a new
attitude towards oneself and other people is necessary, as well as a new
vision of problems, a new type of thinking — flexible, not fixed on any
norms, standards, broader, optimistic, centered on the client. This aspect
of professional training is impossible without experience of personal
change, personal growth.

It follows that the process of preparing students-psychologists for
professional, first of all, psycho-correctional activity, should include
some individual work with each of them. Namely it is an identification
of personal problems of students at the beginning of studies
(questionnaires, projective tests, drawings, verbal associations, etc.) and
constant interaction with them in order to solve these problems, as long
as they exist, through psychological counseling, teaching methods of
self-examination, self-regulation, self-correction and finally continuous
work on a self under the direction of a teacher-psychologist, a specialist
in the field of psycho-correction or psychological counseling.

CONCLUSIONS

Let’s conclude. According to our position, psychological culture as
a personal property reflects subject’s attitude to restrictions and
resources of personal growth; it is characterized by the efficiency and
ecology of developed personal psychological techniques (individually-
specific psychological means of management of psyche and behavior) of
restructuring of subjective life experience. The last statement

? Bomnapenko A.®. Ilcuxosoriyeckas IOMOIIb : Teopust U npakTuka. Kuis : OcBira
VYxpainu, 2007. 332 c.
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emphasizes significance of psychological work on creating a youth value
orientation towards self-development, the attitude towards oneself as a
subject of their own changes, and also providing it with means of self-
development.

According to our concept ability to be a subject of personal and
professional self-development should be a leading and generalizing
criterion, which defines a professional, in general, and in the field of
providing psychological assistance, in particular. Such professionally
significant personal qualities as the ability to make meaningful choices
(self-activity, intentionality) and to be responsible for their own vitality
(internality), tolerance to other people and new information, energy,
increased vital tone (search activity), ability to find a way out of difficult
situations (creative activity), fixation not on problems, but on the
possibilities of their solution (positive-effective life setting), self-
confidence and confidence in potential capabilities (integrity and
strength of I), which we consider individual stylistic characteristics of
self-identity, at the same time determine the professional competence.
They allow engaging effectively all the knowledge, skills obtained in an
institution of higher education in their practical work at an appropriate
level of formation.

We consider it vitally important to form a future psychologist-
practitioner a vision of himself as an active figure (creator) of his own
changes. Thanks to the experience gained from working on self, this will
increase a personal competence, autonomy, tolerance and flexibility in
interaction with the client and the world around, in particular. In the
context of professional self-development, the transition from object to
subjective behavior will increase the efficiency and environmental
effectiveness of the future psychologist-practice; it forms a high level of
his psychological personal and professional culture.

SUMMARY

The concept of “psychological culture” of a person, as a result of
ideological conceptualization of reality, designed in the form of a
semantic picture of the world has been highlighted in the section. The
psychological culture has been presented as individual’s ability to
conscious and controlled self-development. The results of the theoretical
and empirical research of the possibilities of managing self-changing
and creation of conditions for the formation of the subject of personal
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self-development in adolescence have been analyzed. Correlation
between personal and professional self-development of a specialist has
been revealed. Its success criteria have been substantiated. Continuous
personal and professional self-development has been defined as an
indicator of individual professional culture. The directions of youth
psychological culture formation, such as strengthening of subject’s
activity and experience of self-development, have been outlined.
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RELIGIOUS SELF-REGULATION: THE MEANS OF
PSYCHODIAGNOSTICS AND THE ROLE IN WELL-BEING

Kuznetsov O. I.

INTRODUCTION

The problem of psychodiagnostics of religious self-regulation
seems particularly relevant in connection with the need to provide
psychological well-being. As indicated in the study of M. McCullough
& B. Willoughby religiousness is significantly associated with
psychological well-being'. In a meta-analytic review of 147 independent
effect sizes, T.Smith, M. McCullough, and J.Poll* found that
religiousness (measured in a wide variety of ways) was associated with
lower rates of depressive symptoms. Moreover, this overall mean effect
size obscures the fact that some measures of religiousness (e.g., positive
religious coping and intrinsic religious motivation) had even stronger
negative correlations with depressive symptoms, whereas measures of
negative religious coping and extrinsic religious motivation were
positively related to depressive symptoms®.

Similarly, in a meta-analysis prepared by R. Witter, W. Stock,
M. Okun, & M. Haring® it was concluded that religiousness has positive
correlations with subjective well-being. A more recent meta-analytic
review conducted by G. Ano & E. Vasconcelles® also concluded that
«positive» forms of religious coping were positively associated with

! McCullough, M. E., Willoughby, B.L.B. Religion, Self-Regulation, and Self-
Control: Associations, Explanations, and Implications. Psychological Bulletin. 2009. 135,
pp. 69-93. doi: 10.1037/a0014213

2 Smith, T. B., McCullough, M. E., Poll, J. Religiousness and depression: Evidence
for a main effect and the moderating influence of stressful life events. Psychological
Bulletin, 2003. 129. Pp. 614-636.

® McCullough, M. E., Willoughby, B.L.B. Religion, Self-Regulation, and Self-
Control: Associations, Explanations, and Implications. Psychological Bulletin. 2009. 135.
Pp. 69-93. doi: 10.1037/a0014213

* Witter, R. A., Stock, W. A., Okun, M. A., Haring, M. J. Religion and subjective
well-being in adulthood: A quantitative synthesis. Review of Religious Research, 1985. 26,
pp. 332-342.

> Ano, G. G., Vasconcelles, E. B. Religious Coping and Psychological Adjustment to
Stress: A Meta-Analysis. Journal of Clinical Psychology, 2005. 61. Pp. 461-480.
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scores on measures of positive psychological outcomes, such as
satisfaction with life and happiness, and negatively related to negative
outcomes, such as anxiety and depression.

1. Religious orientations and self-regulation:
an approach to the problem

The notion of religious orientations has its roots in the pioneering
work of G. Allport® and attempts to clarify different ways in which
religious people express, experience, and motivate their religiosity.
G. Allport distinguished between two basic orientations which he
characterised as intrinsic religiosity and as extrinsic religiosity.
According to G. Allport, an extrinsic religious orientation is largely
utilitarian, useful for granting safety, social standing, solace and social
support. An intrinsic religious orientation, on the other hand, regards
faith as a supreme value in its own right, infusing the whole of life with
distinctive purpose and meaning. To these two established religious
orientations, C. Batson” and C. Batson and W. Ventis® added a third
orientation which they characterized as quest religiosity. According to
C. Batson, a quest religious orientation embraces complexity, doubt,
tentativeness, and honesty in facing existential questions. People with
this orientation treat their religion not as a means or an end, but a search
for truth. As Batson said, «An individual who approaches religion in this
way recognizes that he or she does not know, and probably never will
know, the final truth about such matters. Still the questions are deemed
important, and however tentative and subject to changes, answers are
sought»”.

The extrinsically religious person uses religion as a means to
another end, whereas the intrinsically religious person holds religion as
an ultimate goal. People with an extrinsic motivation use religion for
their own ends, whether those ends are hedonic (e.g., social contacts,
distraction) or utilitarian (e.g., personal status, business interest), to serve

® Allport, G. W. Religious context of prejudice. Journal for the Scientific Study of
Religion, 1966. 5. Pp. 447-457.

’ Batson, C. D. Religion as prosocial: Agent or double agent? Journal for the
Scientific Study of Religion, 1976. 15. Pp. 29-45.

® Batson, C. D., Ventis, W. L. The religious experience: A social psychological
perspective. New York: Oxford University Press. 1982. 368 p.

9 Batson, D. Religion and the Individual. New York: Oxford University Press, 1982.
440 p.
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their self-interest rather than acknowledging religious values. People
with intrinsic motivations instead regard religious tenets according to
their inner value, such that they do not adjust their religious beliefs to
their personal interests. Rather, they live the core spirituality of religion
and believe in people’s intrinsic worth. Extrinsic religion is defined as a
means of achieving some self-serving goals, as a tool that promotes
social support, comfort and self-esteem, whereas intrinsic religion is
defined as being an ultimate goal in itself. Intrinsically motivated people
are mainly encouraged by a promise for personal spiritual development
and for a deeper, more meaningful relationship with God'®**.

According to S. Pace™ intrinsic religiosity should invoke a lower
degree of value-expressive and social-adjustive attitudes, because these
people already meet their need for self-expression through their
religiosity, which they use to express their core values and identity.

Nowadays, in the context of a new wave of interest for religiosity
(e.g., C.Sedikides®, R.Emmons™), social psychologists have
renovated the call for an approach to religiosity not as an
undifferentiated and stable phenomenon, but as a more complex
experience, which implies a more detailed analysis of the different
ways of being religious™. In fact, religious people can feel and behave
differently in how they live their faith: even among people belonging to
the same religious denomination and to the same country, religious
values can be internalized in different ways.

During the last decades, several studies have tried to shed light on
this multiplicity of ways of «being religious». In particular, an

9 Hills, P., Francis, L. J., Argyle, M., Jackson, C. J. Primary Personality Trait
Correlates of Religious Practice and Orientation. Personality and Individual Differences,
2004. 36 pp. 61-73. http://dx.doi.org/10.1016/S0191-8869(03)00051-5

! Hunter, B. D., & Merrill, R. M. Religious Orientation and Health among Active
Older Adults in the Unlted States. Journal of Religion and Health, 2013. 52. Pp. 851-863.
http: //dx doi.org/10.1007/s10943-011-9530-4

2 Pace, S. Effects Of Intrinsic And Extrinsic Religiosity On Attitudes Toward
Products: Empirical Evidence Of Value-Expressive And Social-Adjustive Functions. The
Journal of Applied Business Research, 2014. 30(4). Pp. 1227-1238.

® Sedikides, C. Why does religiosity persist? Personality and Social Psychology
Review, 2010. 14, pp. 3-6.d0i:10.1177/1088868309352323
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Journal of Personallty 1999. 67, pp. 873-888. d0i:10.1111/1467-6494.00076
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benefits  of rellglousness. Psychological  Inquiry, 2002. 13, pp. 168-181.
doi:10.1207/S15327965PL11303_02
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interesting analysis of the concept of religious identity derives from self-
determination theory, which offers a specific conceptualization of the
different ways in which values are endorsed. This conceptualization is
based on the concept of internalization, which implies that a value can
be assumed by the individual with different degrees of autonomy (or
self-determination), in a continuum between being endorsed because of
external pressure or constriction and being endorsed because it is
personally valued, in an independent and autonomous way, that is, a
self-determined way™.

Within this framework, it is possible to describe two types of
internalization of religion that vary in their relative autonomy and, thus,
correspond to different degrees of endorsement of religion: introjected
internalization and identified internalization. The introjected
internalization of religion (religious introjection) represents an adoption
of religious behaviors and values which is predominantly based on social
pressures and associated with the seeking of approval from oneself and
from others. On the opposite side, identified internalization of religion
(herein: identification) refers to the adoption of religious values as
personal values, personally chosen and valued, that is, a more
autonomous and self-determined form of religiosity"’.

The two types of internalization can also be interpreted as
presenting different degrees of «maturity», which are in line with
previous research about religiosity. In fact, introjection emphasizes the
search for approval, belonging and social recognition, in a way that can
be similar to extrinsic religiosity, whereas identification stresses the
personal importance of religiosity, as in Allport and Ross’ intrinsic
scale’®. Moreover, identification includes some accents of the quest
orientation™, as it highlights the chance of learning new things provided
by religious attendance.

' Ryan, R. M., Deci, E. L. Intrinsic and Extrinsic Motivations: Classic Definitions
and New Directions. Contemporary Educational Psychology. 2000. 25. Pp. 54-67

" Ryan, R. M., Rigby, S., King, K. Two types of religious internalization and their
relations to religious orientations and mental health. Journal of Personality and Social
Psychology, 1993. 65, pp.586-596.d0i:10.1037/0022-3514.65.3.586

8 Allport, G. W., Ross, J. M. Personal religious orientation and prejudice. Journal of
Personality and Social Psychology, 1967. 5, pp. 432-443.

19 Batson, C. D., Schoenrade, P. A., Ventis, W. L. Religion and the individual: A
social psychological perspective. New York, NY: Oxford University Press, 1993. 440 p.
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Self-determination theory considers different ways of activity
regulation, the first of them is an intrinsic self-regulation or motivation,
which assumes the interest and enjoyment during the activity, on the
opposite side there is an extrinsic regulation, which requires the external
values of activity.

Intrinsic motivation is defined as the doing of an activity for its
inherent satisfactions rather than for some separable consequence. It
refers to doing something because it is inherently interesting or
enjoyable. When intrinsically motivated a person is moved to act for the
fun or challenge entailed rather than because of external prods,
pressures, or rewards®. According to American research this
phenomenon was first acknowledged within experimental studies of
animal behavior, where it was discovered that many organisms engage
in exploratory, playful, and curiosity-driven behaviors even in the
absence of reinforcement or reward®’. Persons with intrinsic orientation
find their master motive in religion. Other needs, strong as they may be,
are regarded as of less ultimate significance, and they are, so far as
possible, brought into harmony with the religious beliefs and
prescriptions. Having embraced a creed the individual endeavors to
internalize it and follow it fully. It is in this sense that he lives his
religion®.

An extrinsic regulation is a second type of self-determined
motivation. The extrinsically motivated behaviors are least autonomous
and externally regulated. The purest type of extrinsic regulation is
external regulation. It satisfies an external demand or obtain an
externally imposed reward contingency. External regulation is the type
of motivation focused on by operant theorists (Skinnerian theory), and it
Is external regulation that was typically contrasted with intrinsic
motivation in early laboratory and field studies®. Individuals with
extrinsic orientation are disposed to use religion for their own ends.
Thus, external regulation serves other, more ultimate interests, because

20 Ryan, R. M., Deci, E. L. Intrinsic and Extrinsic Motivations: Classic Definitions
and New Directions. Contemporary Educational Psychology. 2000. 25. Pp. 54-67.

2l White R. W. Motivation reconsidered. Psychological Review. 1959. 56.
Pp. 297-333.

22 Allport, G. W., Ross, J. M. Personal religious orientation and prejudice. Journal of
Personality and Social Psychology, 1967. 5, pp. 432-443.

28 Ryan, R. M., Deci, E. L. Intrinsic and Extrinsic Motivations: Classic Definitions
and New Directions. Contemporary Educational Psychology. 2000. 25. Pp. 54-67.
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extrinsic values are always instrumental and utilitarian. Persons with this
orientation may find religion useful in a variety of ways — to ensure
security and solace, sociability and distraction, status and self-
justification. The embraced creed is held lightly or else selectively
shaped to fit more primary needs. In theological terms the extrinsic type
turns to God, but without turning away from the self**.

The third type of religious motivation is introjected regulation,
which involves taking in a regulation of activity but not fully accepting it
as one's own. Introjection describes a type of internal regulation that is
still quite controlling because people perform such actions with the
feeling of pressure in order to avoid guilt or anxiety or to achieve ego-
enhancements or pride. Put differently, introjection represents regulation
by contingent self-esteem®.

Last form of religious regulation is regulation through
identification, which is more autonomous, or self-determined.
Identification reflects a conscious valuing of a behavioral goal or
regulation, such that the action is accepted or owned as personally
important. The person has identified with the personal importance of a
behavior and has thus accepted its regulation as his or her own?.

The self-determination theory which considers four main forms of
self-regulation can be applied to religious activity. According to
C. Batson and W. Ventis*” we consider the third religious orientation
which they characterized as quest religious motive.

According to fig.1 we consider religious motives for each form of
religious orientations and self-regulation: 1) striving for rewards and
avoiding punishment from society (external regulation); 2) considering
religion as a source of self-esteem maintenance (introjected regulation);
3) considering religion as an important life value (identification);
4) considering religion as a source of truth; 5) considering religion as a
source of enjoyment and interest (intrinsic motivatio