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Abstract

This research focuses on revealing visual means of creating imagery in picture books, addressed to a child-
reader. The theory of J. Appleyard has been acknowledged. It is believed that in early and later childhood
children realize themselves as players, heroes, and heroines of the stories. Given that, visual imagery
contributes to their reading experience and creates special world, which attracts child-readers. The theory
suggested by G. Kress and T, van Leeuwen, supplemented by C. Painter, J. Martin, and L. Unsworth has been
developed and amplified. Social distance, proximity, attitude, and contact in picture books for children are
created by means of visual devices, i.e. color and saturation, page layout, close up and long-shot depiction. It
is assumed that the most prominent means of creating meanings in picture books for children becomes the
focaliser’s viewpoint, as in most narratives for children a child or an anthropomorphic character of a child’s
age is a focaliser of the events. It is claimed that close-up depiction of images creates a special eye contact with
the reader, as well as color decisions become visual means of creating the point of view of the focaliser.
Furthermore, full-length pictures become a visual tool of implementation ironic senses. In ironic narrative for
children, the incongruity is shaped via visual depiction of the characters, which builds the contrast between
conventional understanding of issues and their representation in narratives for children. Proximity and distance
of the images implements social and psychological connection, status or misunderstanding between the
characters. Special angle of viewing the images serves as a device of revealing the type of the narrator of the
story, as oblique and high angle become a tool of narrating a story by an adult narrator.

Keywords: picture books for children, visual imagery, child-reader, focaliser, point of view.

1. Introduction
Narratives, written for children, possess specificity on the level of their storytelling and story creating.
Dynamic plots, child-characters, special setting, and composition structure, as well as adult-narrator
and child-focaliser—comprise unique poetics of the texts, addressed for children (Tsapiv, 2020).

Children face different obstacles when they make their first steps to literacy and life experience.
Books with beautiful illustrations and dynamic plots became special guides that teach and give
children that important knowledge they need to be aware of things and objects that surround them
every day (Nodelman, 2005). Visual narratives make such apprenticeship both simple and
complicated. Narratives, addressed to young child-readers are constructed in a special way—verbal
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and visual story produce a multimodal narrative, in which a special synergy of words and illustrations
is created (Arizpe & Styles, 2016).

Literary texts for children have been beneath the notice for a long time, thus appeared in focus
of linguistic research since the 19" century. In that period, the whole world society agreed that
children need something different from what is addressed to adult readers (Hunt, 2005).

One of the main tasks of the linguist who researches narratives, addressed to a child-reader, is
to interpret what and to understand how the story is implemented in the book, addressed to a child-
reader. What tools are used for actual verbiage and visualization of the narrative that makes it so
attractive, so clear for children.

2. Theoretical background and method
This research is based on the methodology of multimodal stylistic analysis developed by Norgaard
(2010; 2018), the concept of reader—character relationship suggested by Kress and van Leeuwen
(2006) and extended by Painter, Martin & Unsworth (2012). The theory of types of readers,
developed by philologist Appleyard, has been elaborated. Given that a child-reader in their early
childhood realizes themselves as a player, while in later childhood, this role is believed to be a hero
or heroine of the story (Appleyard, 1991). Such theory enables to highlight the special demands of
children to the narratives they read.

In this research, the methodology of Kress and van Leeuwen (2006) of revealing visual meaning
systems, which enables to create the tie and empathy between a child-reader and a character of the
narrative, is implemented. We find it absolutely relevant to concentrate on four main systems: social
distance, attitude, contact, and modality.

Painter, Martin, and Unsworth (2012) add one more criterion—proximity, which shows the
relationship between characters—the closer to each other they are depicted, the closer interconnection
they possess. Such visual proximity influences the realization of a child-reader’s family ties and
friends’ bonds, which exit between characters of the narrative. For example, a well-known Bond’s
fiction narrative “Paddington” is a story about a small bear, who was found by Mr. and Mrs. Brown
on a railway platform. Very soon, that bear from Peru became a real member of their family.
A narrative about transformation and a great change from lonely little bear, who was absolutely alien
and unaware about the world around him, to a friendly member of the Brown family is presented both
verbally and visually.

3. Results and discussion
In first narrative episodes, Paddington is lonely and scared. In text illustrations, he is represented
alone or with Mr. and Mrs. Brown who keep a little distance from him and have no tactile contact,
his gestures demonstrate embarrassment and fear (see fig. 1). However, the closer relationship he has
with the family, the stronger ties they gain, the more they learn about Paddington — the closer the bear
and the members of the family are represented in the illustrations (see fig. 2).
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Fig. 2. Paddington drinks tea with the Browns (from “Paddington” by M. Bond)

Visual proximity of the characters can also talk about their relationship with other characters. In the
adventures of Paddington at the Carnival, Mr. Gruber is a friend and a guide for the bear, who explains
to him unknown things and introduces people and traditions of the carnival—bubbles, boats,
barbecue, bands, and banjo. Almost on each illustration, Paddington is presented with Mr. Gruber,
who helps, explains, or just watches the little bear (see fig. 3).

Fig. 3. Paddington at the Carnival (“Paddington at the Carnival” by M.Bond)
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At the same time, full-length (long shot) (Kress & van Leeuwen, 2006, p. 124) depiction creates a
constant social distance between the child-reader and the character of the narrative, who becomes
rather an observer than a participant of the story. Picture books about Paddington also imply social
hierarchy (Nodelman, 2005) adult::child. The reader can observe in the pictures that Mr. Gruber is an
adult, who has better life experience and chooses where to go and what to do, as if in real life, when
children go for a walk with parents, who are elder, experienced, and wiser and who decide in which
direction to go.

It is assumed that close up (Kress & van Leeuwen, 2006, p. 124) presentation of the characters
makes special closeness between a child-reader and a character and at the same time, such close shot
becomes a method of visual representation of the point of view of the focaliser.

Narrative theory provides basic notions, which are necessary for the narrative analysis of the
text — they are narrator and focaliser. It is assumed that narrator functions as a mediator in the verbal
and/or visual medium of the representation, he tells what the focaliser sees (Fludernik, 2002, p. 6),
he presents the events from the point of view of the focaliser. One of the most vivid visual devices of
creating the point of view of the focaliser is a visual eye contact of the character and the reader
(Painter, Martin & Unsworth, 2012, p. 19; Kress & van Leeuwen, 2006). Very often close-up
depiction makes possible such eye contact in case when the character is represented in front position.
It shortens or even dissolves the social distance and creates certain intimacy between the child-reader
and the character (see fig. 4)

Verbal-visual narrative “Russel the Sheep” is a story about the sheep Russel, who was trying to
fall asleep at the end of a long busy day. No matter how hard Russel tried, what life hacks and tricks
he implemented, he could not cope with the task and achieve the desired effect. Close up presentation
of the main character, dark blue and white colors of the illustrations, special typeface with ‘jumping’
letters of different size and shape create an atmosphere of the night and sleepy Russel, who is doing
his best to fall asleep (see fig. 4).
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Fig. 4. Russel the sheep is trying to fall asleep (“Russel the Sheep” by R. Scotton)
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Such visual devices create close interconnection between a child-reader and a character of the
narrative. The double-page spread of the Russel’s image demonstrates the given priority to the
visualization of the story. Light dizziness of the main character Russel is represented with the help of
visual representation of his half-closed eyes, a nightcap with a long-pointed top and the text, which
graphically imitates the loop of the long curly nightcap’s top (What if he tried to count thing? That
would make him fall asleep). While looking at the image of Russel and reading the text a child-reader
turns his head what strengthens the atmosphere of sleepiness and dizziness of Russel, as well as
creates the interconnection between the feelings of the main character and a child-reader.
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3.1. Multimodal creation of the point of view. Character’s introduction
In visual narratives for children, multimodal meaning-making is created by means of interaction and
integration of verbal and visual modes (Norgaard, 2010, p. 42), it creates a multimodal semiosis. If
the linguist manages to decode it, he captures the sense, construed by these modes. Characters of the
narratives for children who become focalisers of the narrated events, as a rule are of child age (Tsapiv,
2020). The point of view of the focaliser is often created both verbally and visually, though in picture
books visual means are dominant.

For example, in the fairy narrative “Once Upon a Wish”, a little magician, a wishgiver boy,
lives inside an old oak tree and makes special potions and lotions to make children’s wishes come
true. The atmosphere of magic is created with the color choices—violet, blue, pink. The child-reader
maintains an observer of the events, but he can understand the position of the main character with the
help of the color saturation, as it symbolizes children’s dreams and hopes. Verbal text is integrated
into the visual pictures, as it repeats the contours of the steam that comes from the copper, in which
magic potions are boiling (A marvelous, magical wishgiver boy, who works to grant wishes and bring
others joy). The text integrates and repeats the movements of the air stream, which floats in the breeze
(At nightfall a new with floats in on the breeze) (see fig. 5).

A marvellous,

magical wishgiver boy,

The boy gives a wink. “I know just the one!
Oh, this little girl will have wonderful fun-
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Fig. 5. Color realization of the point of view of the focaliser
(“Once upon a wish” by A. Sparkes & S. Ogilvie)

3.2. Visual figuration. Irony

Ironic visual narratives always have long shot size of frame (Kress & van Leeuwen, 2006, p. 124), as
they intentionally make a social distance between a child-reader and a character, suggesting a reader
to observe, rather than participate in the story. A verbal-visual narrative “Olivia” is a story about a
little piglet Olivia who behaves like a common child—she plays, goes for a walk, draws, and dreams.
The story is presented both verbally and visually with the symmetrical (words and pictures tell the
same story) and complementary (pictures significantly amplify the words) interaction (Nikolajeva &
Scott, 2000, p. 225) between the text and pictures. Visual storytelling becomes a tool to implement
the narrator and the focaliser of the story. Most pictures in the narrative have a special angle of
viewing—Olivia is viewed from above, using an oblique angle. Such depiction imitates an adult
narrator, who looks from above (comparing his height to a child’s one) at Olivia and tells about her.
However, the choice of grey and red colors, becomes a device to create a character’s point of view.
The things that matter for Olivia are in red color, as well as everything that is unimportant — in grey
pallet (see fig. 6).
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Fig. 6. Olivia is looking in the mirror (“Olivia” by L. Falconer)

In Figure 6, little piglet Olivia is wearing a red bow, red high heeled shoes and uses red lipstick for
the make-up. Olivia feels absolutely beautiful, as she is looking at her reflection in the mirror with
pleasure. The incongruity between the typical appearance of a pig and her image of a fashion-
conscious child creates a visual irony. A more vivid ironical effect is created by the image of Olivia’s
little brother, who has copied the behavior of his sister and colored his lips with the red lipstick, to be
alike Olivia. The prominence of red color also symbolizes unity and proximity between Olivia and
her younger brother, who is looking into the mirror with the same admiration as his sister.

Verbal-visual narrative about princess Smartypants is a humorous narrative about an unusual
princess. Visual images possess visual incongruity i.e. unusual or different from what is common or
generally acceptable by the society. The incongruity here is between a typical image of a princess,
who is beautifully dressed and has good manners — and an unusual princess Smartypants, who wears
jeans, t-shirts, doesn’t attend balls, but rather is having fun with her friends by watching TV and doing
nothing (see fig. 7).

Fig. 7. Princess Smartypants with her friends (“Princess Smartypants” by B. Cole)

3.3. Visual hyperbole and distance in picture books

Visual means as well as images layout make senses of proximity or distance of the characters of the
narratives. Convergence of meanings, created by images and their special layout implements
focaliser’s point of view. In the given example (see fig. 8), Olivia is playing and building a sandcastle
on the beach. Her mother is busy with reading a newspaper; she is sitting in a chaise longue, paying
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no attention to her daughter. The size of the castle, built by Olivia, is exaggerated, as it symbolizes
the distance and misunderstanding between Olivia and her mother. From Olivia’s point of view, there
is a huge gap between them and visual hyperbole (a huge castle, which looks more like a skyscraper)
becomes a means of creating focaliser’s viewpoint. The distance between the characters, created with
the help of the layout, strengthens Olivia’s position.
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Fig. 8. Olivia is building a sand castle (“Olivia” by I. Falconer)

A wide range of visual means of creating imagery in picture narratives for children: color, page layout,
proximity, and distance of characters, visual prominence, visual means of creating point of view of
the focaliser construct special world for a child-reader in his/her reading experience as a player, hero,
or heroine of the story.

4. Conclusions
In this paper, | focused on the visual means of creating imagery in picture books for children. This
research tends to acknowledge the theories on multimodal analysis of picture books, as well as
suggests its own viewpoint on special poetics that picture books for children possess. In particular,
the role of color and its saturation, page layout, color decisions, visual means of creating point of
view of the focaliser have been foregrounded.

My research is based on the assumption that in early and later childhood, children realize
themselves as players and heroes and heroines of the stories they read. Special narration of stories—
adult narrator and child focaliser—comprise uniqueness of stories for children. Multimodal
construing of picture books creates a special world for a child-reader with visual imagery and play of
the colors.

Visual proximity demonstrates social and emotional contact of the characters, as well as their
distance builds a gap between them. I claim that close-up depiction of the characters and their front
position on pictures enables to create an eye-contact as well as arises empathy. The choice of a definite
color, which becomes prominent among other shades, becomes a tool of creating the point of view of
a child-focaliser. An oblique angle of depiction and above angle of viewing demonstrate the narrator’s
position, who tells about the characters as if an adult, watching from above.

Ironic narratives have a long-shot depiction and suggest a child-reader to become an observer,
rather than a participant of the narrative. Visual irony is created by means of constructing visual
incongruity in character’s appearance.



76 ISSN 2218-2926 Cognition, communication, discourse, 2022, # 25

Future studies on linguistic and cultural specificity of picture books for children are considered
perspective and relevant.
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AHoTauis
HaykoBy poO3BiJIKy NPHCBSIUYEHO BHSIBICHHIO Bi3yaJbHUX 3acO0iB CTBOPEHHS OOPa3HOCTI B ITFOCTPOBAHHX
TEKCTaX, NMPUCBSYCHUX IUTAYIM YHMTAIbBKIH ayauTopii. Y poOOTI MiATBEPIKYETHCA Teopis, po3policHa
JIx. Anmmesipom, 00 YCBIAOMIIEHHSA YWTadeM ceOe y MOJIOAIOMY Ta CTapUIOMy AUTSYOMY BiIli TpaBIEM
a00 repoeM YM TepOTHEI0 HAPATUBY ITiJ Yac MOTO YUTAHHS. Y TaKWi CIOCiO BidyanbHa 00pa3HICTh BILTUBAE
Ha YUTAUBKUI JOCBiA AUTUHU Ta CTBOPIOE OCOOJIMBHUIA CBIT IJIs YUTaYa-AUTUHH. Y CTATTI IMIUIEMEHTOBAHO
Ta PO3MUPEHO MOoJokeHHs, 3ampornonoBadi I'. Kpeccom Ta T. Ban JIbOBeHOM, i JIOTIOBHEHI aBTOpaMu
C. IleitarepomM, Jx. Maprtinom ta JI. YHCBOpPTOM.

CorriaJibHa JUCTaHINS, Bi3yaJlbHE 30JMKCHHS, CTaBJICHHS Ta CTBOPEHHS YMTAI[bKOTO KOHTAKTy
B IJTFOCTPOBAHMX TEKCTaxX JUIS JITEH CTBOPIOETHCS 3aBASKH Bi3yadbHUM 3ac00aM, 30KpeMa KOJIBOPY Ta HOTo
HACUYEHOCTI, PO3TalIyBaHHIO MATIOHKIB Ha MPOCTOP1 CTOPIHKH, KPYITHOTO Ta JAFHBOTO IIaHY 300pakKeHHS.
Y po0oTi CTBEPIKYETHCS, IO OJHUM 3 HaWBaXIMBIIIUX CIIOCOOIB CTBOPEHHS CMHCIIB B LIIOCTPOBAHUX
TEKCTax JJs JIiTeH € CTBOPEHHsI TOYKM 30py (hoKamizaTopa, OCKUJIbKH Yy OiNbIIOCTI HapaTWBiB IJIsl AiTEH
(hoxamizaTopoM € came TUTHHH 200 aHTPOTIOMOP(HUH MEPCOHAXK TUTIIOTO BIKY.

Y poboTi [OBeACHO, IO KPYNMHUH IUTAaH 300payKEHHS IIEPCOHAXKIB CTBOPIOE 30POBHM KOHTAKT
13 YUTAYEM-TUTHUHOIO, TAK CaMO, SIK 1 KOJIbOPOBI PIIIICHHS CTAIOTh Bi3yaJIbHUM 3aCO00M TBOPEHHS TOYKH 30py
¢oxamizaropa. JlanbpHiii 1 MOBHUN IIaH 300paXKeHHS TIOCTAE Bi3yalbHUM 3aCO0OM IMIUTEMEHTAIii ipOHITHIX
KOHTEKCTIB Ta CMHCIIB. B ipOoHIYHMX HapaTuUBax A NiTed 1HKOHTPYEHTHICTh KOHCTPYIOETHCS 3aBISIKH
Bi3yaJIbHOMY 300paK€HHIO TMEPCOHAXIB 1 CTBOPEHHIO Bi3yaJbHOTO KOHTPAcTy MK Yy3arajibHEHHM
CHPUNHATTSIM pedel 1 iXHporo OaueHHs y HapaTHUBax i AiTeil. HabmmkeHHs mepcoHaXiB Ha MaTFOHKax abo
iX JWCTaHIIIOBaHHS BTUTFOE CMHCIH MIOJ0 iXHBOTO COIAFHOIO a00 TCHUXOIJIOTIYHOIO KOHTAaKTy abo
HENopo3yMiHHS MK HUMHU. CrielliaIbHU KyT 300pakeHHsI IEPCOHAXKIB CIYTye 3acO00M BH3HAYCHHS TUITY
HapaTopa icTopii, a caMe HeNmpsIMUI KOCHH KYT i3 BEpXHbOI NEPCIEKTUBU CTA€ IHCTPYMEHTOM JO0POCIOrO
Haparopa y TBOpEHHi icTopii.

Kuaro4oBi ciioBa: imrocTpoBaHi TEKCTH JUIA JIiTEH, BidyaabHa 0Opa3HICTh, YNTAY-IUTHHA, (POKAII3ATOP,
TOYKa 30DY.
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