MIHICTEPCTBO OCBITH I HAYKHU YKPATHH
XEPCOHCBLKHUI TEPKABHUI1 YHIBEPCUTET
MEJATOTTYHUI ®AKYJILTET
KA®EJPA TEOPIi TA METOJAUKH JOIIKLIBLHOT
TA IOYATKOBOI OCBITH

3aTBepaKeHo
Buenoro pagoro XY
[Tporoxon Ne7 Big 21.12.20

Baayesa 1.B.

THO3EMHA MOBA

HaBuyajbHO-MeTOAMYHUN NMOCIOHUK
3 NPo(eciiiHO-OPiEHTOBAHOTO HABYAHHS YUTAHHSA
CTyAeHTIB 1-2 KypciB 1eHHOI Ta 3204HO0I GopM HABYAHHS

CrnenianbHocri : 013 ITouaTkoBa ocBiTa. 012 JlomkijibHa ocBiTa

Xepcon - 2021



VK 817243:378.147.091.33(075.8)
bbK 81.2-923

B15

ISBN 978-617-7794-07-2

Ykiaagau: 1.B. Baayesa

Penenzenru:

Ky3bmenko B.B., noktop mnemaroriyHux Hayk, npodecop, 3aBigyBad kadeapu
Mearoriki, MEHEKMEHTY OCBITH ¥ 1HHOBaIiiHOI AismbHOCTI KomyHanbHOTO
BUIIIOTO 3aKJIaly «XEepCOHChKA aKajeMisi HEepPepBHOI OCBITH

IIpumakoBa B.B., nokTop mnenaroriyHux Hayk, npodecop kadeapu Tteopii i
METOJIMKA BUXOBAHHS, TICUXOJOTI] Ta IHKIIO3UBHOI OCBITH KOMYyHaNIbHOTO BHIIIOTO

HABYAJIBHOTO 3aKJIaay «XepCOHChbKa aKaieMis HEeMepepBHOT OCBITH»

JUIA CTY/CHTIB JIEHHOI Ta 3a0uHOi ¢opM HaBuaHHs crnerianbHocTeit 013 IloyarkoBa

ocBita,012 JlomkinpHa ocBiTa . — Xepcon: 2021. — 92 c.

3ameepooicena Buenoro padorw X[V ( npomoxon Ne 7 eio 21.12.20p.)
Ilozo0aceno HMP X[V (npomoxon Ne 4 6io 17.12.20 p.)
Cxsaneno HMP neoazociynoeo ¢haxynememy (npomoxon Ne2 6io 20.10.2020 p.)
Poszenanymo na 3acioanni kagheopu meopii ma memoouxu OOWKIILHOI ma NOYAmMKO80i

ocsimu (npomoxkoa Ne2 6io 07.09.2020 p.)

© Banyesa 1.B., 2021



BCTYII

MeTor0 HaBYaHHS i1HO3€MHOI MOBH € OBOJIOJIIHHS CTYJCHTAMH Ta CTyJIECHTaMHU-
3a0YHMKaMH OCHOBaMH YMTaHHS aHTJINACHKOI MOBH, Y MPOLECI SIKOTO 3A1HMCHIOETHCS
OCBITa, BUXOBAHHS 1 PO3BUTOK MOBHOI OCOOHMCTOCTI. Y HaBYaJIbHO-METOJUYHOMY
MOCIOHUKY TMPEJCTAaBICH] 3aBAaHHS 111010 (OpPMYyBaHHS YMIHb Ta HABUYOK YHUTAHHSI
CTYJICHTIB Ha cremaibHOCTAX: «[louaTkoBa ocBiTay, «JlomKinbHA OCBITAY.

["ooBHE 3aBAaHHs JaHOTO MOCIOHMKA 11010 opraHizaiii po6oTu 3 npodeciiiHo-
OpIEHTOBAHOTO YMTAHHS AHTJIHCHKOIO MOBOIO — CTBOPEHHSI HABYAJIILHOTO MaTepiaiy
JUTSL 3MIACHEHHST TIPAKTUYHOI Ta METOAWYHOI IMiITOTOBKU CTYAEHTIB JOMIKUIHHOI Ta
mo4yaTkoBoi ocBiTH X/IV.

Yuraupkuii pecypc 13 JIHIBOAUWAAKTUYHOT MIATOTOBKM CYYacHOT'O BUHUTENS Ta
BUXOBATENISI TPU3HAYCHUN BUPINIYBAaTH OCHOBHI JIHTBICTUYHI Ta METOJWYHI
3aBJIaHHs, 1110 BUHUKAIOTH 1] 4aC BUBYCHHS IUCIUILTIHA «[HO3eMHa MOBay.

OcHoBHa yBara MPHUAUISETHCS (POPMYBAHHIO MPOQPECITHMX KOMIETEHTHOCTEH
MaiOyTHIX (haxiBI[IB JOMIKULISA Ta MOYATKOBOI IIKOJIM 3a PaXyHOK YJIOCKOHAJICHHS
HABHYOK iX CaMOCTIHHOI poOOTH.

HapuanpHo - meTomuuHui MOCIOHMK MmIOAO0 poOoTH HaJ MpodeciOHATHHO-
OpIEHTOBAaHWM YUTAHHSIM CTYJCHTIB Ta CTYACHTIB-3a0YHUKIB Tepe0oavyae 3BepHECHHS
yBaru Ha MOBTOPEHHS (POHETUYHOIO, JIEKCHYHOTO 1 TpamMaTUYyHOrO Marepiaiy.
Oco0nmBy yBary TpUIUIETECS BUKOPUCTAHHIO TEPMIHOJOTIYHUX JIEKCUIHHUX
OJIMHHUIIh B AaHTJTIIHCHKUX TEKCTAaX.

VY HaBYaTBbHO-METOIMYHOMY MOCIOHHMKY, CTPYKTYpOBAaHOMY Ha IIICTh PO3ALIIB
13 TEKCTaMHW Ta CJIOBHHUKOM, TIEpPEIIKOM TNHUTaHb IS CaMOCTIMHOI poOOoTH,
CTPYKTYpOIO HAIlMCaHHS €ce, CXEMOIO0 aHOoTallll, TpaMaTHYHUM JIOBIAHHKOM,
KOHTPOJIbHHMHU BIIpaBaMH, BIIpaBaMH Ha TEPEKIIa] Ta BUKOPUCTAHOIO JIITEPaTypolo,
CIIOCTEPITaEThCS CIPSMOBAHICTh Ha TMEPEBIPKY CPOPMOBAHOCTI 3HAHBb CTYJCHTIB Ta
CTYICHTIB-3a0UYHUKIB 13 JIEKCHKA Ta TpaMaTHUKWA aHIJIINCbKOI MOBHU. ABTOp
3alpOIOHYBAB UMM Pl CKIAIHUX TEKCTIB Uil PO3yMIHHS (paxoBOi aHTJIHCHKOT

MOBHMH.



KoHTponbHi 3aBHaHHS 3 TpaMaTHKH Ta TEPeKIaay MiJBOASITH CTYACHTIB O
MOBTOPY KOPEKTHUBHO-HOPMATUBHOTO KypCy, IO TICHO TIOB’SI3ye TEOpil0 3
npakTuKor. CTpyKTypa METOJWYHOTO MOCIOHMKA BIAMOBITAE HOPMATHUBAM, OO
poOOTH i Yac BUBYCHHS AUCIHUILUTIHU «IHO3eMHa MOBa» Ha JEHHIA Ta 3a0YHIN
(dhopmax HaBUAHHS.

HaByanbHO-MeTOAMYHUN TIOCIOHMK CTaHe y TMPUTOAI CTYACHTaM, CTYyACHTaM-
3a0YHUKAM TeJaroriyHoro mpodiiaro MiAroTOBKH, BUKIaadyaM HaBYAIBHHUX 3aKJIaJliB
PI3HOTO PiBHSI aKpeaUTAllii.

VYce Buie3za3HaueHe J03BOJISIE BBaXKATU JaHUM MOCIOHUK 3 «[HO3eMHOI MOBM»
3aKIHYEHOI0 HABYaJbHO-METOJIWYHOI0 POOOTOI0 1 PEKOMEHIyBaTH HWOTo JUIs

MOJAJIBIIIOTO BIPOBAKEHHS B peaJIbHUI OCBITHIM Mpolec.
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I. Pedagogics
I. The baby’s problem
Text 1. Beddy-bye Time

Beddy-bye time is a much more complicated situation. The children are excited
about Dad’s coming home. In some families, children wait for Dad to come home
before they have their dinner; in others, children are fed dinner before Father comes
home. Remember, you have the right to make important decisions. You may find it
convenient to feed your children before your husband arrives home. You need not
feel your guilty about this. Many parents tend to feel guilty about minor things.
Psychologists have shown that these parents usually have had happy childhoods.
They usually resent their parents and as a consequence have developed guilt feelings
toward them. Their children in turn resent toward them. Their children in turn resent
their guilt-ridden parents and developed their own guilt feelings. Yes, children, even
tiny ones, can have great big guilt feelings.

Try to suppress these feelings.

Some children are a little stubborn, and it may be necessary for you to repeat in
a cheerful, breezy, self-confident, firm, but not harsh, assured but not domineering,
soft but audible voice, “It is beddy-bye time.” Try to modulate your voice a little bit
each time so that it may not be too monotonous. Some children will not respond if
they are addressed in a monotonous tone. If, after this, he will not go to bed, you may
have to drag him.

Naturally you expect your child to turn in when you want him to, but it is good
for a child to feel that he can change his parent’s mind once in a while. So you let
him stay up a little longer on exceptional occasions.

Notes
To excite - 3a0ypuTH, 30y)KyBaTH, CIIOHYKAaTH
Convenient - 3pyunuii, kompopTadeabHU, HAT1THAN
Guilty - BurHMIA, BUHYBaTHIA, 3TOUNHHUT
Minor - gpyropsaHuii mpeaMer

To resent - oOpaxkartucs, 00yproBaTucs



To suppress - 3a00pOHSITH
Harsh - sxopcTkuii, pizkuii
Audible - Bupa3uuii, yyTHHIA

Monotonous - MOHOTOHHUH, HYTHU, OTHOMAaHITHAN

Text 2. Some Serious Thoughts about Sleep Problems

Many parents will run into an infant’s room the moment he whimpers. They
are terribly afraid that something might happen. The result of their insecurity is to
establish an unfortunate behaviour pattern in the child. The child awakens
momentarily or has trouble falling asleep; he lets out a little cry and expects his
mother or father to appear. Once he gets used to this, he will cry even harder if they
do not appear. If this pattern has been established, is is worth letting the baby cry it
out.

The neighbours may not be able to sleep for a few nights, but eventually you
will. After all, it is not your fault that builders are allowed to put up such thin walls.

Older children may make all sorts of excuses to get mother or father to come
into the room after they have been put to bed. It is best to try to handle this firmly. It
is all right for the child to be up as long as he stays in bed. It is unwise to yield to his
demands for water or this or that just as an excuse to get attention. Of course, if be
awakens with a nightmare, as many children between the ages of one and three do, he
needs comforting. Most parents can feel when a child is genuinely frightened and
needs them, and they can recognize, too, the child who is trying to manipulate them.

In a sense, the child must learn to sleep in some conformity with the needs of
the household. Sometimes it is painful to learn something, but that is the way life is.

Some parents think that a child needs more sleep than he actually does. We
know that children's sleep needs vary greatly.

If your child will not go to sleep at seven when you want him to, you may find
that he does not need that two-hour afternoon nap. Once out of that habit, it won't be

long before he will sleep ten hours straight through.



There are some children who previously went to bed without fussing who,
usually at about nine months of age, will suddenly start to scream and holler as soon
as they are put to bed. With such a child, you have to make compromises. Sometimes
you will have to sit by the bedside awhile, sometimes when older he will insist on a
story being read, or sometimes he will insist on going to bed with a toy or doll. Most
children have some kind of bedtime ritual. Honor it. If after a reasonable time, say
about half an hour, you have made no progress, insist on leaving. He may cry and
scream awhile but finally will go off to sleep. On the other hand there are children
who, despite your best efforts, will not go to sleep, or if they do they will constantly
reawaken.

Notes
To whimper - nxukaTh, HIBYATH
Behaviour - BuxoBaHiCTh, BAMHKH, MaHEPH
Eventually - 3peiroro, 3a meBHMX 00CTaBUH, B KIHI[EBOMY PaxXyHKY
Unwise - Hepo3CyUTMBHNA, HEPO3YMHUIHA
To yield - BupoOiisaTH, BigmaBaTu, 3apoKyBaTh
Nightmare - BigpMma, xax, 3Mopa
Genuinely - weniapoOHO, mUpO
Conformity - BiAMOBIAHICT, 3TiAHICTH, OPTOAOKCAIBHICTh
Household - rocriona, poanHa, XaTHE TOCIIOAAPCTBO

To holler - rykatu, kpuuaty.

I1. From the History of Education
Text 1. Early Greek education
The development of instructional method has not taken place independently.
On the contrary, it has been extraordinarily dependent upon developments in other
phases of education.
The method of instruction that early men used was through imitation. Children
began to imitate their elders first in play. In fact, children of all periods have done

this. Toys and games were miniature of adult activities. As children grew older, they



Imitated their elders more closely by participating directly in the hunt, in agriculture,
in domestic duties and in religious ceremonies.

Even after the development of writing, the method of instruction continued to
depend upon imitation and memorization.

The educational method of imitation and memorization also pervaded early
Greek education. During Homeric age and for a long time afterward the youth were
set noble examples of great men to imitate. The method of instruction aimed to affect
conduct. There was no divorce of word and deed. The young were constantly under
the supervision of their elders. A young man was continually being directed or
reminded that 'this is just and that is unjust’; 'this is honorable, that is dishonorable’;
'do this and don't do that'. And if he obeys, he is good; if not, he is punished.

It should be noted that flogging was given not only to punish but also,
especially in Sparta, to teach endurance. Flogging was just another handship like
hunger, cold and eat. It was ideal training for a society, like Sparta, was constantly on
a war footing.

Notes
Instructional method — incTpykTHBHUIT METOT
Imitation - imitanmis
Memorization — 3aram’sITOByBaHHS
To pervade — nmomuproBaTHCS; IPOHUKATH
Homeric - romepuunuii
Were set noble examples — Oynu BctaHOBJICHI 0J1arOpo/IHI TPUKIIAIH
To affect - BuBatH
Conduct - moseainka
Supervision — mepenuBaHHs, CIIOCTEPIraHHs
Flogging — TitecHe mokapaHHs
On a war footing — Ha BiiiHi

Text 2. Education of Roman Youth
The Romans were no innovators in educational methods. They copied their

educational method from the Greek. Roman boys were expected to memorize the law
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of their people. Like the Greeks, Roman boys were set noble examples of manhood to
imitate. But unlike the Greeks, they were under the supervision not of a pedagogue,
as he often was a slave, but of their fathers. Thus a Roman youth was his father's
frequent companion in camp and field. He learned the Roman virtues of fortitude,
earnestness, honesty and pity not only by imitating the heroes of legend and history
but also by observing these virtues in his father and his father's companions. Rome's
great schoolmaster Quintilian (42—118) mentioned that the way of learning by
precept was long and difficult but by example short and easy.

Later the education of Roman youth became more literary in character. More
time was spent on grammar and effective speech. When they learned grammar they
took up first the names of the letters; then the forms of the letters. After they had
learned these, they passed to syllables and their changes and then to the parts of
speech — nouns, verbs and connectives. After that they began to write and to read.

By the time the Greek or Roman youth had learned enough to begin the reading
of some authors, another method of instruction was employed. Selected passages
from these authors were analyzed and discussed. Analysis was divided into six parts.
The teacher first was to give the selected passage an exact reading with particular
regard to pronunciation, punctuation, and rhetorical expression. Then followed an
explanation of any poetic figures of speech. The teacher commented on the author's
choice of words and gave their etymology. Next he gave attention to the grammatical
forms; employed and ended with a literary critique of the passage as a whole. Thus
youth were taught to express themselves artistically.

Notes
Were expected to memorize — o4ikyBaocs, 1[0 3araM’ ITOBYEThCS
Manhood — 3pinicTh, 3MyXH1ITICTh
Virtue — yecHOTa, MOPaJIBbHICTh
Fortitude - MmyxHICTB
Quintilian — kBiHTHTIaH (KIHTHITIAH)

By precept — 3a npunucanHsam

With particular regard — 3 0co611B0o0 MMOBaroio
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Text 3. Erasmus, the Great Dutch Humanist

Erasmus was born in 1466. He spent the first nine years of his life in a small
Dutch town. His first contact with humanist thought was at the school run by the
Brothers, where he was sent by his father to continue his studies. When he was
thirteen his parents died and he was persuaded to enter a monastery. After his
ordination, in 1492, he left the monastery and took a post as a secretary to a bishop.
This was the beginning of his wandering. He had money problems mo his life, and
only in 1495 did he fulfil his ambition to study at the University of Paris. He
supported himself by tutoring wealthy men's sons. He was disillusioned by Paris but
he met a number of prominent humanists there and began to publish his writings.

In his judgment, the explanation of the badness of the school of his day is to be
found in the fact that teachers are generally poorly educated and lack the training
necessary for their work. But how the evil is to be remedied - whether by the state or
by private munificence - he could not decide.

Erasmus was considered to be the most learned man of his time in Europe. His
industry and talent earned him the deepest respect not only in the world of learning
but even among some of the mighty monarchs, the patrons of art and literature. An
erudite and much travelled man, he was called a citizen of the world. The scope of his
interests was very wide — he published Greek classics, translated into Latin, taught
ancient languages and philology, studied Italian culture, wrote numerous scholarly
works and treatises.

He journeyed to Italy where he studied ancient manuscripts. Then he went to
England where he taught philology at Oxford. In England he became friends with
Thomas More. Erasmus made trips to various places, but he preferred most of all his
own tranquil study where, surrounded by numerous tomes, he worked with youthful
zest. Still he couldn't be called a book-worm — letters arrived for him from all over
Europe. His opinions and his authority were priceless in the ideological struggle. He
wrote treatises and pamphlets which fought scholastics and dogmatism. Among the
multitude of works there was his famous Praise of Folly, one of the greatest and

amazing books which helped that struggle.
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Erasmus had faith in the lofty mission of man. He was one of the most devoted
champions of peace and condemned war and despotism as the heinous expressions of
barbarity. He wrote that people founded and built cities, and the folly of monarchs
ransacked them. He said egoism and greed were among the prime causes of war. To
destruction and violence he counterpoised creative labor as a token of human
prosperity.

Notes
The brothers - opatTs
Ordination - BUCBSIUEHHS
Bishop - enuckon
Did he fulfill his ambition? — Yu BukoHaB BiH cBOI amOiLii ?

How the evil is to be reminded — sik mae HaragyBatu 310
Erudite - epyaur

Tranquil - ciokiiiamnii

Treatise — Tpaktat

Zest — MiKaHTHICTh, POJI3BUHKA

“Praise of Folle” — moxBaya 6e3riy3ns

Heinous — oruanuii, MEp3eHHUH, KaX TMBHIA

Tome — Tom; KHUTA

Text 4. John Amos Comenius
(1592-1670)

John Amos Comenius was born in Moravia. After 4 yeas at a poor village
school he went at the age of 15 to study Latin at the grammar school. This school was
probably no worse than most schools of that kind, but Comenius was older than the
other pupils and could realize the defects of the teaching. Boys in the splendid years
of youth had to study languages without proper books, wasting their time in the
memorizing of grammatical rules. At the age of twenty-two, after the University, he

returned to his native place and became master of the school.
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He wrote many works on education. His most outstanding achievement was his
writing of the first textbook The World in Pictures to employ pictures as a teaching
device. Here the beginner in Latin was helped to understand Latin words by having
the printed words accompanied by pictures illustrating their meaning. The World in
Pictures was a particular example of Comenius's conception of the teacher's method.

In his monumental the Great Didactic he laid down the general rule that
everything should be taught by the medium of the senses. Comenius advised the
teacher to start with the senses because they stand nearest to the child's present state
of understanding. To begin with the senses is to go from the easy to the difficult.
Therefore, after a sense impression the teacher may proceed to memorization, from
memorization to comprehension, and then to judgment.

John Amos Comenius recognized the importance of Latin, but he refused to
regard the learning of the classics as the central interest of educator. For him
education meant the preparation for life not through languages but through all the
facts about the universe to which languages opened the door. He saw that education
was the right every man, not the privilege of the limited ruling class. He saw that not
only the children of the rich, powerful, but all boys and girls, noble and ignaoble, rich
and poor in all cities, towns and villages should be sent to school. Instruction must be
fitted to the child not the child to the instruction.

Notes

Device — npuctpiit

To lay down — kiractu, MOKIacTH
Medium — cepeanii

Sense — nouyTTs

Comprehension - cyuacHicTb
Ignoble — minii; raneOHUI

To fit — miagxoautu
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Text 5. Franfois Rabelais
(1490-1553)

Francis Rabelais was one of the greatest humanists of the Re naissance, whose
philosophical and satirical writings helped to fight scholastic and dogmatism. He had
no personal experience of teaching but his acquaintance with Erasmus gave him a
great interest in education, which showed itself in several chapters of the two great
satirical books Gargantua and Pantagruel.

His general view of education had much in common with that of his humanistic
friends, but it was humanism with a difference. The ideal society for him was a
fellowship of human beings, enjoying perfect freedom. He considered the life of the
people to be laid out not by laws or rules, but according to their will and free
pleasure.

Rabelais did not realize that education which makes men free must be carried
out in the spirit of freedom.

The young giant Gargantua did not learn at his pleasure, he was made to toil a
lot at his studies. He rose at four, and while he was being washed a page of Scripture
was read to him. He was made note the chief features of the morning sky and to
compare them with what he had seen the night before. During his dressing the lessons
the previous day were recapitulated. Then followed three hours of him - serious
study, when he had to listen to some book being read to him.

After a short play in the field, during which lessons were discussed he got
dinner some time about ten o clock and still the instruction went on. Not only a book
was read during the meal, but instructive comments were made on the bread, salt and
the other articles on the table, and passages about them from the ancient authors were
read and memorized. Then for three hours he practiced writing. In the afternoon he
usually went to the riding school and spent some hours in all sorts of physical
exercises; and on his way home he learned about plants and trees, and what was
written about them by the ancients. On wet days he busied himself with carpentry,

sculpture and other practical occupations. The evening was spent with music and
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games and visits to travelers or men of learning. And finally before going to bed he
was made to recapitulate everything learned in the course of the day.

This interpretation of Rabelais’ scheme is given in the letter from Gargantua to
his son Pantagruel in the earlier of the two books. Later Gargantua appears not as a
foolish giant but as an enlightened monarch. He writes to his son: “It is my intention
and desire that you should learn the languages perfectly: first Greek, Latin and then
Arabic. | gave you some taste of geometry, arithmetic and music when you were a
child of five or six. Go on with your learning o them and master the rest.”

Notes

Francois Rabelais — ®pancya Pabne

Much in common — 6araTo 3araJbHOTO

At his pleasure — Ha cBo€ 3aJ0BOJICHHS

To toil — TsxKo mparroBaTH

To recapitulate — moBTOpIoBaTH, IepepPaxoByBaTH

The instruction went on — iHCTpyKIIis Milia

To master - ocBoroBaTu

Text 6. Jean Jacques Rousseau

Age-Grouping. Rousseau’s principles of age-grouping, one of the most
valuable of his contributions to the educational thought, is the central theme of the
Emile. Starting with the principle that every age has a special character of its own, he
divided the time of pupilage into four periods and tried to define their characteristic
features. The first period is that of infancy; the second period is from two to twelve
years of age; the third is the period of pre-adolescence lasting from twelve to fifteen;
and the fourth — from fifteen to the time of marriage about twenty-five.

His principles of age-grouping and his educational scheme have the same
merits and demerits. The deepest truth is the recognition of the significance of the
adolescent changes for education; the deepest error is the exaggeration of the effects
of these changes, and the separation of childhood from later life and the under-

estimate of the moral and intellectual powers of the child.
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(@) Education begins at birth with the physical and social reactions caused
by the child’s bodily activity. In these first years nothing more is required than
unconscious imitation.

(b)  Inchildhood up to twelve, education should not be in the teaching of the
ordinary school subjects (languages, geography, history, even fables). The only direct
education is the training of the mind through physical activities. To learn to think
they must exercise senses and organs, which are the instruments of intellect. All the
learning must come by way of play.

(c) Inthe transition years from childhood to adolescence, a beginning can be
made with the study of science. For this there are two starting-points: one from the
boy’s interest in the world around him (geography), the other from his interest in the
sun (astronomy). The object is not to give him knowledge but the taste and capacity
for acquiring it. Then goes the learning of the carpenter's craft, to stimulate the mind,
and to make the boy independent any change of fortune.

(d) With adolescence the real education begins. The first lesson the youth has
to learn at this stage is the control of the passions. At eighteen, he comes to the study
of men as they appear in history. At twenty, he enters society, and learns the tact
needed for social relations from great literature (especially the classics) and from the
theatre. Then he meets the ideal woman, studies politics and finally marries. His
education is at an end.

The first principle of natural education, as Rousseau understands it, is that sex
should be taken into account in the upbringing of boys and girls. According to him,
the nature of the two sexes is fundamentally different from the very beginning, and
that makes necessary a corresponding difference in their education. The boy should
be educated to be a complete human.

Notes
Jean Jacques Rousseau — JKan JXXak Pycco
Age-grouping — rpymnyBaHHs 3a BIKOM
The period infancy — nepiox quTuHCTBA

The period of pre-adolescence — mepioj 10 MiTiITKOBOTO BiKY
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Adolescent - mimtiTox

Exaggeration - nepeGiibineHHs

To learn to think — HaBunTHCS TymMaTH
Capacity — eMHICTb, MICTKICTb, 00CST
Fable - Gaiika

To acquire - mpuadaTH

To take into account - BpaxyBatu

Text 7. Johann Heinrich Pestalozzi
(1746-1827)

Johann Heinrich Pestalozzi the famous Swiss educator, was one of the greatest
men in the educational history. With exceptions like Comenius textbook The World
Iin Pictures, little or nothing had been done to show the teacher how to put the
educational ideas into practical operation in the schoolroom. Progress along this line
was the great contribution of Pestalozzi.

Pestalozzi was born in Zurich in Switzerland. His father died when he was five
years old, and he owed his upbringing to his mother. This fact had a decisive
influence on his character and his view of life. It led him to a higher appreciation of
the part played by the mother and the life of the home in the early education of
children. The next great influence came to him at the University of his native town,
where he studied till the age of nineteen. Guided by teachers of revolutionary tempo
he read Rousseau’s work and compared the education which he had received at
home, at school with that which Rousseau demanded for Emile.

His most important work was a didactic novel called Lienhard and Gertrude.
The story was about the village life that Pestalozzi knew so well. Gertrude, a wise
mother, keeps her children busy working and trains their minds and characters by her
motherly talks about the circumstances of their lives. Her method of teaching is quite
simple. She instructs them in arithmetic, for example, by making them count the steps
across the room, the number of windows, etc. In the same way she leads them to

distinguish ‘long’ and ‘short’, ‘narrow’ and ‘wide’, ‘round’ and ‘angular’, and
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encourages them to observe all the things around them, such as the action of fire,
water, air and smoke.

Pestalozzi was able to do much in the way of systematic education. He
succeeded in creating a school after the pattern of the home, and tried many
experiments. According to Pestalozzi the teacher has always to begin with sense
impressions of the object of the lesson. Only after the time of these impressions the
teacher should proceed to the naming of the object. Once named, the object had to be
studied as to its form, could be discussed and compared. The essence of Pestalozzi’s
method is teaching everything through number, form and language.

Formerly the teacher had called children up to the desk one, two or three at a
time to hear them recite their lessons. All this was changed in the classroom run
according to Pestalozzian principles. There the teacher taught the whole group at
once. Standing before them he framed his questions about the object.

One of his principles was to go from the simple to the complex. Thus children
were introduced to reading by first learning their letters, next by putting letters
together into syllables, then syllables into words, word into phrases, and finally words
into phrases and sentence.

Notes
To proceed — npooBKyBaTH, iTH JIai
Johann Heinrich Pestalozzi — dxon ['enpix I[lecranori
Decisive — ocTaTo4HuMiA, BUPiIIaIbHHHA
Influence - BrTuB
Appreciation - oriHIOBaHHS

Circumstances - o0cTaBuHU

Text 8. Kostyantin Ushinsky
Kostyantin Dmytriyovich Ushinsky was born in 1824. Ushinsky studied
foreign systems through second-hand sources. He spoke German and knew English,
French, and Italian. He read books and reports on foreign education in all these

languages, but he did not visit foreign schools. An opportunity for personal
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inspection of foreign institutions was afforded him in 1862. During his last years
Ushinsky lived abroad, visiting educational institutions in Switzerland, Germany,
France, Belgium, and Italy, and could thus complete his comparative studies by
observations on the spot.

His first impressions, after visiting Swiss institutions, were published in the
Journal of the Ministry of Public Instruction in 1862 - 1863 in seven letters as
“Pedagogical Travels in Switzerland.” Ushinsky describes the historical development
of Swiss education, drawing attention to Pestalozzi’s influence on the reform of
medieval scholasticism. Social change from the feudal rule to democratic government
of the whole nation is a necessary condition of reform, according to Ushinsky. He
visited elementary, secondary, and girls’ schools, and teachers’ seminaries and gave
detailed accounts of the administration, organization, and curricula of these
institutions.

Equal education of women finds open approval from Ushinsky. He writes that
there are no causes which would result in a lower ability for science and teaching in a
woman than in a man; it is a woman’s character where concentration of attention,
punctuality, patience, perseverance, love of order, tenderness, manners, taste and
above all, the innate love of children are met with much oftener than in a man. All
countries were given together, their merits and defects compared. His descriptions
always included comparison with actual conditions in Russia.

Ushinsky says that before creating popular (narodnaya) schools, one should
clearly work out the conception of the popular school, and this work has to be done
not by one man in his study, not on paper only, but by the whole community of
educators in a conflict of opinions and in practical efforts of realizing in life their
ideas.

Ushinsky sees as the most important means of such pedagogical reforms the
publication of new textbooks, the foundation of teachers’ seminaries. He points out
the necessity of mother tongue especially for elementary instruction.

Notes

To afford — maTu MOKJIMBICTH, MOI'TH; HaJaBaTH, 1aBaTH
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On the spot — na micri

Approval - marBepmKeHHs
Punctuality - myHKTyanbHICTh
Patience — tepmiHHs, TEPIUIIYICTD
Innate — ypomkenuii, npupoaHUi
Merit - 3aciyra

In a conflict of opinions — xoHQTKT TyMOK

I11. The System of Education
Text 1. Preschool Establishments

The creation of a state-wide system of education for preschool age children is
one of the major achievements of our people.

The first kindergarten for working class children was created in 1918.

Today there is no city, district, large enterprise, or region that does not have its
own nurseries and kindergartens. The people value the preschool establishments not
merely because they are a place where one can leave a child while the mother is at
work, but chiefly, for the educational goals they achieve, since the aim of these
establishments is to see to the child's all-round development and education. There are
many families in which the mothers do not work, but in which the children attend
Kindergartens anyway.

Great demands are made on the directors and teachers of pre-school
establishments.

Much has been done for the development of preschool establishments in rural
areas.

At present there are many nurseries, nursery schools and kindergartens in the
rural areas of our country, attended by one million children. The educational system
in the kindergartens is not a firmly established system.

It is being constantly improved in accordance with the latest scientific findings

and the experience of the best establishments.
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Notes
Major — ocHOBHA, rOJIOBHA
Merely —rinbkw, auiie
Since — 3 sskorock vacy
Enterprise - mignpueMcTBO
To value - ouinroBaTu
Rural - cinbcekuii
Nursery — nutsiauii cagox
Finding — 3Haxiaka, BUSBICHHS, BIIIKPUTTS

Experience - nocBix

Text 2. Enrolment and the School Day

In our country the school begins on September 1. Children who have turned six
or seven are eligible for admission. For registration the parents must submit the
child's birth certificate and a medical certificate.

September 1 is always a solemn occasion. Children come to school with
flowers. The school principal and representatives of state and public organizations
greet the pupils. Senior pupils take the 1st formers to their first lesson.

Those who have completed eight-year schools are enrolled in the 9th form of
the secondary school. There are no entrance examinations. The elementary schools
make up lists of pupils who have passed into the 4th form. And to enroll in the 9th
form the pupil presents his 8-year school graduation certificate.

Usually classes are held in the first half of the day. The lessons are 45 minutes
long followed by a 10-minute interval, with a 30-minute lunch break usually after the
third lesson.

In the afternoon there are extracurricular activities that the pupils can take part
in if they so desire. Teachers help the pupils to determine their interests. Teachers,
parents and specialists from industrial and other enterprises and organizations run

different circles, studios and clubs.
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Prolonged day groups are organized for youngsters in the lower classes to be
looked after while their parents are at work. They have their dinner, outdoor
recreation, do their homework, play indoor games and read. First form pupils have an
afternoon nap. Each age group has its own educator who is with them until 5 or 6
p.m. when most parents return home from work.

There are also boarding schools where pupils stay all week except for holidays
and weekends.

Some schools have two shifts with a short interval in between to put the school
rooms in order.

Notes
To enroll — BHOCUTH 10 CIIHCKY; peeCTPYBATH
To admit - nonmyckaru
Admission - no3Bin
To register - peectpyBaTu
To submit - go3BonsaTH
Certificate - ceprudikar
Solemn - mooguHOKMi
Half - monosuna
Circle - xkpyr
Prolonged - mogopsxeHwmii
Recreation - MicTO BiAIOYNHKY
An afternoon nap — micis100iaHIM cOH

Boarding school — nancion, 3akpurtuii HapuanbHUH

Text 3. The school and the family
The school and the family combine their efforts to rear the growing generation.
The family is the first and principal educator for it gives the child its first
insight into the world. The child begins schools with a certain amount of knowledge,
habits, a definite character. Then the parents share their role of educators with the

teacher.
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In the family the child makes its first contacts with those dearest to him. Long
before the child develops a conscious perception of the world he develops a certain
attitude to his environment. It is not by chance that the family is considered the basis
of the child's moral background. Family life has a tremendous impact on the
development of the individual's fundamental qualities.

Basic forms of work with parents include parent education and school and class
parents' meetings. Besides current school matters they deal with diverse aspects of
upbringing and the pupils' home regime. The rearing of children is a civic

responsibility, a duty to the people, to the country.

Notes
CiviC - uuBUILHUA
Amount - cyma
Background - ocaoBa
Perception - cipuiiHATTS
Environment — HaBKOJIMIIIHE CEPEIOBHIIIC
Impact - Brius
Diverse - pi3HOMaHITHICTb

Regime - pexxum

Text 4. Basic Tasks of Elementary Education
(1-3 forms)

Native Language

Basic tasks of elementary education (1 - 3 forms) - to give the pupils
knowledge of reading, writing and elementary mathematics. The pupils acquire an
elementary knowledge of the history of man and nature and have physical and
manual training. Considerable attention is paid to helping the child to think logically
and to cope with his studies.

Native language programmers cover grammar, reading and pen-man ship.

Pupils get the rudiments of grammar and develop their ability to express themselves
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in writing and orally. In non-Ukrainian schools the pupils have an option to study
their native language. Nearly half the time is spent on studying the Ukrainian
language.

At mathematics lessons pupils learn the four rules of arithmetic, how to
measure time, length, weight, area and do fractions. Much time is spent on sums and
mental arithmetic. The program also includes elements of geometry and algebra.

The elementary course in natural science acquaints the pupils with animated
nature (plants, animals) and unanimated nature (land, water, atmosphere). They are
also taught the rudiments of the geography of their country, the structure of the
human body and hygiene. Much attention is paid to nature conservation. The pupils
plant trees and flowers and take care of them.

Manual training, music, fine arts and physical culture lessons promote the all-
round development of elementary school pupils. At manual training lessons children
are taught to make things out of cardboard, paper and fabric. They learn the elements
of technical modelling and how to make toys.

The music program helps the child to develop an ear for music and singing
abilities.

At art lessons children learn to draw from nature, decorative art and get to
know great painters and works of art. Drawing lessons are closely tied with reading
and manual training lessons.

At physical educational lessons pupils do gymnastics and participate in field
and track athletics. From the third class on they have acrobatics on apparatus, outdoor
games and skiing. Children who are excused from physical culture lessons because of
their health have therapeutic exercises.

In the elementary school the pupils have one teacher for all lessons. From the

fourth form on each subject is taught by a special teacher.

Notes
To cope with — crpaBasiTUCs 3

Rudiments — pymumenTu
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To measure — BUMIpIOBaTH
Weight — Bara

Therapeutic — TepaneBTHYHHI

Text 5. Teacher

Successful solution of the complex tasks of the instruction and upbringing of
young people depends to a great degree on the teacher, on his professional skill and
cultural background.

The teacher in public education is a person in whom society has confidence, to
whom it has entrusted its children, its hope and its future. This difficult profession
demands of the person who has dedicated his life to it constant creativity and thought,
love for children and boundless devotion to his cause.

An integral part of the reform of the public education system is substantial
improvement of the training of the teaching personnel. Future teachers and educators
should be given the most up-to-date knowledge and sound practical training. To
achieve this, the curricula and syllabi of the teachers' training universities and schools
should be revised and aligned with the requirements of life. It is necessary that the
students at such universities study the fundamentals of modern production and
methods of vocational guidance of pupils. It is also necessary to raise the level of
their psychological and pedagogical training, to improve the organization and content
of their teaching practice.

Additional measures should be taken to provide teachers' training universities
with high-quality textbooks and teaching aids. It is necessary to fully meet the
growing requirements of general schools, preschool and extra-mural establishments
for teachers, educators and vocational training instructors, to promote higher
education of vocational training instructors. It is also necessary to create conditions
for the training of teachers and educators for the whole educational system only at
institutes of higher learning and to select for enrollment only those young people who

have a marked inclination for work with children.
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The practice should be introduced in teachers' training universities on
recommendations by the teachers' councils of general and vocational secondary
schools, by work collectives and public education bodies.

It is necessary to further improve the system of in-service training of teachers,
to expand and modernize institutes offering refresher courses for teachers, research
and methodological centers, for raising teaching skills, for summing up advanced
experience. It is advisable that every teacher should receive advanced training at least
every four or five years. The teacher should be provided with all necessary conditions
for constant self-education and advancement in his field. Measures should be taken to
better provide the teachers with scientific literature, to improve their working and
living conditions, to provide them with better medical service, to raise the salaries of
teachers, educators, vocational training instructors, experts in teaching methods and

other workers in public education.

Notes
Upbringing — BuxoBauHs
Up-to-date — cydgachuii
To instruct — iHcTpyKTYyBaTH
Preschool establishment — 3aknan nowmkineHOT OCBiTH
Extra-mural establishment — 3aouni 3axmaan
Instructor— - iHcTpyKTOp
Inclination — BigxuneHHs
The system of in-service — cucrema 06cTyroByBaHHS

Training of teachers — miaroroBka BunTeNiB

Text 6. Pedagogical Universities
The pedagogical universities train teachers in all specialties for the school
system (Ukrainian grammar and literature, various native languages and literature,
history and social sciences, mathematics, physics, chemistry, biology, geography,

foreign languages, physical culture, music and singing, drawing and mechanical
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drawing, general technical subjects and the fundamentals of agricultural production).
In many pedagogical universities teachers are trained not in one, but in two allied
subjects, such as mathematics and physics, biology and chemistry, geography and
biology, etc. The course of study is 5 years.

Students are enrolled after having passed their entrance examinations.
Graduates receive diplomas and are eligible to teach either one or two subjects in a
secondary school.

The curricula of the pedagogical universities, as of all other educational
establishments in the country, consist of three major divisions of subjects: socio-
political, the given major subjects and pedagogics.

The subjects studied in psychology and pedagogics are: an introduction to
pedagogics, child physiology and school hygiene, the history of pedagogics, general
psychology, school-age pedagogics, child and pedagogical psychology and the
methodology of teaching the students' major subjects.

At present, in connection with the transition to universal secondary education
and the introduction of the new curricula, the programmer schedules of the
pedagogical schools are also being reviewed. Future teachers take an active part in
various projects, they participate in expeditions (linguistic, historical, geographical
and geological), they work in research laboratories and with archives.

There is a three-year post-graduate course of study at all major pedagogical
universities. On completing the three years of study, the graduate student defends his
thesis and is awarded the title of Candidate of Sciences. Graduate students may study
in the day departments or by correspondence. Teachers on the staff of various
universities who show a talent for research work and who are working on their
doctorate theses are transferred to research posts and are relieved of their teaching
duties.

This makes it possible for them to devote all their time to their theses.
Specialists who have defended their theses in their fields in scientific institutes or

other educational establishments are also eligible for staff positions at pedagogical
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universities. Apart from the pedagogical universities, the Academy of Pedagogical
Sciences of Ukraine also training specialists in the field of pedagogics.

There are correspondence departments at pedagogical universities. As a rule,
the students of a correspondence department are teachers with an incomplete higher
or secondary pedagogical education. Correspondence students receive a paid vacation
above and beyond their regular, annual two-months' paid vacation in order to attend
the sessions. Students from out-of-town have their travel expenses paid.

Some pedagogical universities have evening departments. Here the lectures,
seminars and all practical work are held two or three times a week. The rector heads
the pedagogical university. Each department is headed by its own dean. Staff
vacancies for the positions of head of department, professor, assistant professor and
senior lecturer are filled on the basis of a labor agreement.

Notes
Physics - ¢izuka
Biology - 6iosoris
Chemistry - ximis
Geography - reorpadis
Archives - apxiB
Thesis — HaykoBa podoTa
To award - HaropoKyBaTH
Title - 3aronoBok
Candidate - xangugar
Staff - cknax

To devote - mpucBsiuyBatn

Text 7. Requirements
Literature
Children's literature of the future will be quite different from that of the past
and that of the present. Their literature in the past consisted of a small number of

literary ‘classics' which were read first by parents to children, then were reread by the
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children when they were able to cope with the vocabulary. Most of the content of
these classics was assimilated by the children when they first heard the books read.
Reading the books on the part of children became merely the mastery of word
recognition and a review of content with which they were thoroughly familiar. Such a
system for the introduction of literature exposed children to a literature of good
quality but also made it a literature which lacked breadth and was basically repetitive
and unstimulating.

The present literature for children consists of literary works which adults feel
should be good children's literature. Children have reacted to this lack of good
literature which really meets their needs by reading what is considered in most part
poor literature; or by not reading anything. Materials suitable for children must be of

good quality and must be well written at proper vocabulary level.

Manual Arts Program

The objectives of the manual arts program will be identical for both boys and
girls. They will be:
1. Learning to use simple hand tools effectively.
2. Learning the rudiments of simple home maintenance.

Learning to use simple hand tools effectively will be done by boys and girls
and will be involved with the same projects, the completion of which will give them a
working knowledge of simple hand tools. In addition to the project work which will
be of relatively free choice, boys and girls will be given periodic explanations and
practice in the rudiments and principles of simple home maintenance. Tasks such as
repairing electric outlets, putting washers in faucets and repairing slightly damaged
furniture and 9uch other repair type tasks which constantly arise in the typical home
will be explained and assigned to each child and the inclusion of domestic science
training for the girls. At the ninth grade level girls and boys will exchange shop and
home economics periods for nine weeks per year and will continue to do through the
tenth grade. This program will tend to educate students toward making a real

contribution to family living and real cooperation at a family level.
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Motivation

Helping children to want to learn is a relatively new idea in the history of
education. It is one of the most profound contributions to education made by the
progressive movements.

The insight into human personality and into human motives has increased
tremendously since the beginning of this century. Its practical application in school
situations has also made tremendous strides. The weakest strain of logic in the
movement was fostered by those who did not understand the process whereby good
motivation was fostered. This group assumed that good motivation meant teaching
children only what they wanted to learn. This was true, but minimal. It has been
demonstrated that children can be motivated to learn in areas in which they have no
innate or natural interest under the guidance of good teachers.

The area of motivation, therefore, has shifted from teaching children what they
should know without motivating them to teaching them only what they want to know.

The school of the future, through good teachers who present learning materials
interestingly and effectively, will help children to want to learn about the things
which they should learn if they are to be successful in our culture.

Musical Organizations

For those children who have better than average musical talents and training,
elective membership in musical organizations, both vocal and instrumental, will be
available. These organizations will increase the importance of audience reaction and
quality of performance and will strive for proficient execution within the framework
of the capacities training of the students.

Play

Human beings need a longer period of early play than does any other animal.

Play falls into two categories, free and organized. Young children prefer free
play wherein they dictate the form and content of the play activities. Such play is
usually imaginative and through it children give vent to many of their feelings. Very
young children prefer to play alone. As they grow they feel the necessity to play with
others maintaining, however, the free type of play. Following this social type of free
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play children begin to need organization or rules in their play, hence they move on to
games which most children play such as hide-and-seek, hopscotch and tag. This stage
Is followed by the need for continued social games at a group versus group level
which is characteristic of most adult group games. Such games contain the element of
competition within the group and group versus group competition. This type of play
helps the individual to learn group action and the relation of one's ego to it, and helps
the individual to see the group with which he is cooperating both win and lose. Such
group competition fill a universal need toward the development of a full personality
which is prepared to cope understanding”™ with the problems of a complex culture
emphasizing group living.

Notes
To cope - cripaBasiTUCS
Content - 3micT
Thoroughly - perenpHO
Familiar - cxoxwuit
Breadth - mmpuna
Media - memia
Manual - pyunwuii
Rudiments - pyaumenTH
Inclusion - BxiroueHHs

Vocal - romocoBuii

Text 8. School Grounds
Grounds and Buildings
The school grounds of the future will be spacious with three hundred and fifty
square feet of area per child.
The planted area of shrubs, trees will surround the school building and its
purpose will be to enhance the beauty of the building. These plants will be in most
part evergreen. This area will be only a small portion of the general playground area.

The turf area of the playground will be the largest area. It will be used for free play
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and most organized games when weather permits. Different segments of this area will
be delineated by tree and shrub lines. There will be large shade trees in the free play
area. The specialized play area will be set aside for certain types of play and will be
surfaced for all- weather use. The playground equipment will include: two large
slides, a number of swings, two jungle gyms, two large sandboxes and much informal
play equipment which can be used in a free dramatic play. The entire playground area
will be enclosed by a heavy wire fence and will be supervised at all times that
children are at play. School architecture has now reached a point wherein it is
meeting the needs of small children. The buildings of the future will be simple and
functional from an architectural point of view. Most of them will be single story
structures, excepting in those areas where real estate and building costs are very high
and in those locations where winters are long and severe.

Schools of the past have been built for a long term amortization in terms of use.
The modern school building is built for function and pleasure of use. It is to be used
by children during the school day, by their parents at night, and by the community
during times when the children are not there. Such use tends to cut down the period
of amortization and will in the future cut down on the number of schools which are
obsolete and unfunctional. The construction of the school of the future will be sturdy
but inexpensive. The school of the future will be constructed from a basic steel and
concrete block plan. Brick work will be veneer only. The concrete block inner walls
will be covered with a light coat of colored cement.

Windows will be metal, as will be all doors and other trim. Roofs will be
permanent and fireproof. Floors will be made of concrete and will house the pipes for
radiant heating. They will be covered with long-wearing tiles. Ceilings will be
finished by having sound-proofing materials fastened directly to the supporting joists.
Art Room

The art room will be a functional room with running water and much storage
space for smocks and materials. The materials will vary a great deal. They will

include paper, paste, crayons, clay, paints and finger paints. The room will have

33



much display space. The general theme of the room will be informality with many
artistic materials constantly ready for children to use.
Bathrooms

Bathrooms will be attractively painted and furnished. The sizes of toilets and
urinals will be adjusted to the age of the groups using them. There will be one toilet
and basin for every twenty children using the bathroom in any given twenty-minute

period of the day.

Temmu camocriitnoi podorn (1 kypc)

Tema 1. Early Greek Education

3aBaaHHs 1JI9 CaMOCTIHHOT POOOTH:

1. Read the text.

2. Translate the text.

3. Study the notes to the text.

4. Retell the text.

Jlitepatypa:

1.  Masuci €.0., 'onuaposa T.B. Literature and Pedagogic (Jlitepartypa i
nenarorika). — K.: Apiii, 2008. — 112c.

2. Dictionary.cambridge.org

Tema 2. Education of Roman Youth

3aBiaHHA U1 CaMOCTIHHOT poOOTH:

1. Read the text.

2. Translate the text.

3. Study the notes to the text.

4. Retell the text.

Jlitepatypa:

1. Mamci €.0., 'onuaposa T.B. Literature and Pedagogic (JIitepatypa i
nenarorika). — K.: Apiii, 2008. — 112c.

2. Dictionary.cambridge.org
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Tema 3. John Amos Comenius

3aBAaHHA U1 CaMOCTIMHOT poOOTH:

1. Read the text.

2. Translate the text.

3. Study the notes to the text.

4. Retell the text.

Jliteparypa:

1. Manci €.0., I'onuapoBa T.B. Literature and Pedagogic (Jliteparypa i
nenarorika). — K.: Apiii, 2008. — 112c.

2. Dictionary.cambridge.org

Tema 4. Johann Heinrich Pestalozzi

3aBJIaHHS 1JI1 CAaMOCTIHHOT POOOTH:

1. Read the text.

2. Translate the text.

3. Study the notes to the text.

4. Retell the text.

Jliteparypa:

1. Manci €.0., I'onuapoBa T.B. Literature and Pedagogic (Jlitepatypa 1
nenarorika). — K.: Apiii, 2008. — 112c.

2. Dictionary.cambridge.org

Tema 5. Kostiantin Ushinskiy
3aBJaHHs 1JI1 CAaMOCTIHHOT POOOTH:
1. Read the text.
2. Translate the text.
3. Study the notes to the text.
4. Retell the text.
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Jliteparypa:

1. Manci €.0., T'onuapoBa T.B. Literature and Pedagogic (Jlirepatypa i
nenarorika). — K.: Apiii, 2008. — 112c.

2. Dictionary.cambridge.org

3. Longman-elt.com

Temu camocTiitHoi podoTH (2 Kypc)

Tema 1. Preschool establishments
3aBiaHHA U1 CaMOCTIHHOT poOOTH:
1. Read the text.
2. Translate the text.
3. Study the notes to the text.
4. Retell the text.

Jliteparypa:
1.Manci €.0., TI'onuapoBa T.B. Literature and Pedagogic (Jliteparypa i

nenarorika). — K.: Apii, 2008. — 112c.

2. Dictionary.cambridge.org
3. Longman-elt.com
4. Cambridge.org/elt/inuse

Tema 2. Enrolment and the School Day

3aBgaHHs I CAaMOCTIHHOT pOOOTH:
1. Read the text.
2. Translate the text.
3. Study the notes to the text.
4. Retell the text.

Jliteparypa:
1.Manci €.0., T'onuapoBa T.B. Literature and Pedagogic (Jlireparypa 1

nenarorika). — K.: Apiii, 2008. — 112c.

2. Dictionary.cambridge.org
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Tema 3. The school and the family
3aBaHHs 11 CaMOCTIHHOT POOOTH:
1. Read the text.
2. Translate the text.
3. Study the notes to the text.
4. Retell the text.
Jliteparypa:
1.Manci €.0., T'onuapoBa T.B. Literature and Pedagogic (Jliteparypa i
nenarorika). — K.: Apiii, 2008. — 112c.
2. Dictionary.cambridge.org
Tema 4. Basic Tasks of Elementary Education
3aBaaHHs 1 CAaMOCTINHOT POOOTH:
1. Read the text.
2. Translate the text.
3. Study the notes to the text.
4. Retell the text.
Jliteparypa:
1.Manci €.0., I'onuapoBa T.B. Literature and Pedagogic (Jliteparypa i
nenarorika). — K.: Apiii, 2008. — 112c.
2. Dictionary.cambridge.org
Tema 5. Pedagogical universities
3aBaaHHs 119 CaMOCTINHOT POOOTH:
1. Read the text.
2. Translate the text.
3. Study the notes to the text.
4. Retell the text.
Jliteparypa:
1.Manci €.0., I'onuapoBa T.B. Literature and Pedagogic (Jliteparypa i
nenarorika). — K.: Apiii, 2008. — 112c.
2. Dictionary.cambridge.org
3. Longman-elt.com

37



V1. Music
Textl. W. A. Mozart

Wolfgang Amadeus Mozart (1756-1791) is an Austrian composer, born in
Salzburg. Mozart represents one of the great peaks in the history of music. His works
combine luminous beauty of sound with classical grace and technical perfection. A
remarkable prodigy, he was taught to play the harpsichord, violin, and organ by his
father and began composing before he was five. When Mozart was six, he and his
older sister, Marianne, were presented by their father in concerts at the court of the
Empress Maria Theresa in Vienna and in the principal aristocratic households of
central Europe, Paris, and London. His progress as a composer was amazing; by the
age of 13 he had written concertos, sonatas, symphonies. During a tour in Italy (1768-
1771) he absorbed Italian style, received great acclaim for his concerts in Rome and
other major cities.

In 1771 he was appointed concertmaster to the archbishop of Salzburg;
however, he was dissatisfied with his position and after six years he went on tour in
search of a better post. He travelled with his mother, visiting numerous cities,
including Munich, Mannheim and Paris. Despite the successful performance in Paris
of his Symphony in D (1778), known as the Paris Symphony, Mozart did not receive
much attention there. After resuming his post at Salzburg in 1779, he composed
Idomeneo (1781) for the Bavarian court. One of the best examples of 18th-century
opera seria, it marks the first opera of Mozart's maturity. In the year of its production
he resigned from the archbishop's service and moved to Vienna, where in 1782 he
married Constanze Weber.

Financial difficulties beset him almost immediately, since he was unable to
secure a suitable position and had to earn his living by teaching and giving public
concerts. In Vienna, Mozart met Haydn, and the two developed a long and warm
friendship that benefited the work of each. Mozart's six string quartets dedicated to
Haydn are testimony of his influence. The Abduction from the Seraglio, 1782,
brought Mozart some success. The Viennese court opera, however, was dominated by

Italian tradition, and in his next operas Mozart turned to the style of the Italian opera;
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he created the comic masterpiece The Marriage of Figaro, 1786, which made a
sensation in Prague. Although it has come to be regarded as one of the most brilliant
operas ever written, it was considered rather difficult by his public, which preferred
his more frivolous works.
An example of the elegant pieces written for social occasions is the serenade

for strings, Eine Kleine Nachtmusik (1787). In the space of three months in 1788
Mozart composed his last three symphonies-No. 39 in E Flat, No. 40 in G Minor, and
No. 41 in C, called the Jupiter Symphony. Returning to Vienna, Mozart composed his
clarinet quintet (1789) and last piano concerto, the Piano Concerto in B Flat (1791).
In 1791 he wrote The Magic Flute. Mozart worked feverishly on the requiem, with
the foreboding that it would commemorate his own death. He died at the age of 35
without finishing it; the work was completed by pupil Franz Sussmayr.

Mozart's father, Leopold Mozart, 1719-1787, besides being the teacher and
promoter of his famous son, was a capable composer.

Notes

Notes
Mozart — Mouapt
luminous — 6muckyunii
prodigy — 3110Ha JifoiMHA
empress — iMmnepaTpuLs
D — Hota «pe»
to resign — miTH y BifiCTaBKy
to beset — oGcinaTu; orouyBatu
testimony — nokas, CBiIOIITBO
abduction — BukpaeHHs
frivolous — nerxoBaxumii
E Flat — mi 6emoub
G Minor- cosb MiHOp
C — HOTa «10»

clarinet — kmapuer
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B Flat — ci 6emoib
feverishly — 30ymxeno
foreboding — nepeauyTTs

to commemorate — o3HamMeHyBaTu

Text 2. L. Beethoven

Ludwig van Beethoven (1770-1827) is a German composer. He is universally
recognized as one of the greatest composers who ever lived. Beethoven's work
crowned the classical period and also effectively initiated the romantic era in music.
He is one of the few artists who genuinely may be considered revolutionary. Born in
Bonn, Beethoven showed remarkable talent at an early age. His father, a court
musician, subjected him to a brutal regimen, hoping to exploit him as a child prodigy.
While this plan did not succeed, young Beethoven's gifts were recognized by his
teachers and by members of the local aristocracy.

In 1787, Beethoven first visited Vienna, at that time the centre of the music
world. There he performed for Mozart, whom he greatly impressed. In 1792, Haydn
invited him to become his student, and Beethoven returned to Vienna, where he was
to remain permanently. However, Beethoven's unorthodox musical ideas offended the
old master, and the lessons were terminated. Beethoven studied with several other
eminent teachers, including Antonio Salieri. Both his piano virtuosity and his
remarkable compositions won him favour among the enlightened aristocracy
congregated at Vienna, and he enjoyed their generous support throughout his life. His
work itself was widely accepted, and from the end of the 1790s Beethoven was not
dependent on patronage for his income.

The year 1801 marked the onset of Beethoven's tragic affliction, his deafness,
which became progressively worse and, by 1817, total. Public performance
eventually became impossible; but his creative work was not restricted. Beethoven
never married; however, he was stormily in and out of love all his life, always with

women unattainable because of marriage or station. His personal life was further
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complicated when he was made the guardian of his nephew Karl, who caused him
much anxiety and grief but to whom he nevertheless remained fondly attached.

Beethoven's work may be divided into three fairly distinct periods. The works of
the first period include the First (1800) and Second (1802) Symphonies; the first three
piano concertos (1795-1800); the first group of string quartets (1800); and a number
of piano sonatas, among them the Pathetique (1798) and the Moonlight Sonata
(1801). The works of Beethoven's middle period, his most productive, include the
Piano Concertos No. 4 and No. 5; the Razumousky Quartets; his Ninth Sonata for
violin, the Kreutzer Sonata and his one Violin Concerto; the Fourth through Eighth
Symphonies (1806 1812); a number of piano sonatas, among them the Waldstein and
the Appassionata.

His sole opera, Fidelio, was produced in its first version in 1805 and in its final
form in 1814, Beethoven wrote four overtures for the opera, three of them known as
the Leonore Overture. He also composed overtures; sonatas for violin and piano and
for cello and piano; string and piano trios; music for wind instruments; over 200
songs, a number of shorter orchestral works and several choral pieces.

Beethoven died after a long illness. His influence on subsequent composers was
Immeasurable.

Notes
to initiate - mounnatu
era - epa, eroxa
genuinely - mupo

Text 3. Richard Strauss
R. Strauss (1864-1949) is a German composer. Strauss was a leading
composer of romantic opera in the early 20th century. Son of a celebrated horn
player, he had extensive musical instruction and began composing as a child of six.
His first major work, the symphony in D minor, was first performed in 1880.
Strauss's early works, in classical forms, brought him instant acclaim. He succeeded
as conductor at Meiningen and later as conductor of the Berlin Philharmonic

concerts. His friendship with the poet Alexander Ritter influenced him to adopt the
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romantic aesthetic philosophy and style of Liszt and Wagner. A group of songs, the
symphonic fantasy Aus lItalien, and the symphonic poems Don Juan and Death and
Transfiguration were the first works composed in his new romantic manner.

These and the works that followed established him as a master of highly original
and richly orchestrated program music. These works including Don Quixote, a tone
poem in the form of variations with a cello solo; and A Hero's Life — were violently
lauded as the very essence of musical modernism. Strauss gained wide renown for his
operas including Salomé, after Oscar Wilde's play; the brilliantly dramatic Electra
(1909); the delightful comedy Der Rosenkavalier (1911); Ariadne auf Naxos (1912);
and Die Frau ohne Schatten (1919). From 1919 until 1924 Strauss was co-director of
the Vienna State Opera. During this period he made extended tours abroad, including
his second one to the United States (1922). Strauss served briefly as head of musical
affairs under the Nazis; he was officially exonerated of collaboration in 1948.

Notes
horn - pixoxk
acclaim - cxBanenns
to laud - xBamutu
renown - ciaea
to exonerate - peabiniTyBaTH
extended - mpogoBxeHMit

collaboration - ciBpoGITHHIITBO

Text 4. Antonio Vivaldi
A. Vivaldi (1675-1741) is an ltalian composer. He was the greatest master of
Italian baroque, particularly of violin music and the concerto grosso. Vivaldi received
his early training from his father a violinist at St. Mark's, Venice, and later studied
with Giovanni Legrenzi. Ordained a priest in 1703, Vivaldi spent most of his life
after 1709 in Venice, teaching and playing the violin and writing music for the Pieta,
one of Venice's four music conservatories for orphaned girls. Although he produced

guantities of vocal music (including 46 operas), he is remembered chiefly for his
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instrumental music known as The Four Seasons; and 447 concertos for violin and
other instruments. Vivaldi's style is characterized by driving rhythm, clarity, and
lyrical melody. He helped standardize the three-movement concerto form later used
by J.S. Bach and others. Vivaldi's brilliant allegros and impassioned slow movements
were greatly admired by Bach, who arranged 10 of the solo concertos for other
instruments. After Vivaldi's death his music was forgotten, but in the early 20th

century his works were rediscovered.

Notes

to ordain — mocBsiayBaTH B JyXOBHUI CaH
clarity — sicHicTh

to standardize — cranmapTusyBaTH
Impassioned — npucTpacHuiA, TaIKUIA

concerto — koHuept (My3uuHa gopma)

Text 5. Frederic Chopin

Frederic Chopin (1810-1849) is a Polish composer who created works which
shine like beacons in the history of world music.

Soon after the liberation of Poland from fascism, the film Warsaw was produced
in the country. The episodes in which the ruins of the great city are shown are
accompanied by the music of Chopin's Prelude in C-minor.

It is clear that the directors of the film had a sensitive understanding of Chopin's
20th Prelude and knew that it expressed a nation's sorrow as only a genius could.
Such, indeed, was the idea of the composer.

In his music Chopin defended and asserted the immortality of a nation. He filled
his music with truly revolutionary meaning, because it was based on the ideas of
liberation which are expressed in the musical image of a people fighting for the right
to independence.

Chopin was one of the greatest composers in history who were also thinkers. He

read a great deal and knew very well Polish and foreign literature, was acquainted
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with the latest discoveries of science and technology and followed the political life of
the world.

Just as the traditions laid down by Glinka determined the development of
Russian classical music, Chopin's tradition marked the beginning of the classical
flowering of Polish music. In fact it maintains this importance up to the present day.

His personality as a man and a composer is becoming more and more distinct.
Chopin appears no longer as the fragile favourite of the Paris salons, no longer as a
musician who mainly wrote intimate lyrical music, but as a courageous hero in the
titanic struggle of the Polish people for their national ideals.

Notes
Beacon — masik
Warsaw — Bapmiasa
Sorrow — rope
as only a genius — K TUIbKH I'eHIH Mir
to assert — TBepauTH, 3a4BIATH
execution — BUKOHAHHS
lofty — migaecenus
fragile — cnaOkwii, KpuxKuit

courageous — BiIBaXKHHM, MY>KHii

Text 6. Mykola Lysenko

M. Lysenko (1842-1912) was born in the village of Hryriky (Poltava province)
in the family of a small landowner. At the age of five he began to study music.

At the age of 25 Lysenko went to Leipzig to develop his apparent aptitude.
There he studied pianoforte and composition for two years. Back in Kyiv he eagerly
worked as a composer and a teacher of music. In 1874-1876 Lysenko studied
orchestration under Rimsky-Korsakov in Petersburg. He made acquaintance with
Moussorgsky, Borodin and Stasov. He returned to Kyiv in 1876 and continued to

collect, arrange and publish a great number of folk songs (altogether about 300). He
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wrote operas "Christmas Night", "Drowned Girl", Taras Bulba" and "Aeneid", the
operetta "Black Sea Sailors" and the children's operas "Koza-Dereza" and "Winter
and Spring". He also wrote a large cycle of musical works to texts by T. Shevchenko
and the choral works.

The choir activities of M.Lysenko, which continued during almost his entire
musical career, played an important part in the history of Ukrainian choral culture. He
conducted the students' choir of the Kyiv University.

The most consistent followers of the traditions set by M.Lysenko were the
composers Stetsenko, Stepoviy and Leontovych.

Many famous Russian composers, such as M.Glinka, P.Tchaikovsky, M.
Moussorgsky, wrote music on Ukrainian themes. Lysenko wrote romances and songs
to words by I.Franko, L.Ukrainka and others. He was the founder of the instrumental
forms of Ukrainian music (trios and quartets for strings; the first movement of a
symphony; two rhapsodies, a suite, a sonata, etc.)

Notes
landowner — 3emneBnacHuK
apparent — sBHUI, OYEBUIHUAMN
aptitude — 3410HICTb; CXHMIIBHICTh
entire — Bech, LM
trio — Tpio
suite — croita
V. Defectology
Text 1. Special Education

A new stage in the system of education of the younger generation has been
opened in our country.

New radical changes were introduced in the education of intellectual backward
pupils, deaf and dumb children and blind children.

From the very first days of its existence the government paid much attention to

the education and upbringing of intellectually backward children, deaf and dumb
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children and blind children. Many special schools were opened and the teaching at
these schools is free of charge.

Among children of school age there is a limited group which cannot be taught in
general, common school; this group includes deaf- mutes, the blind and intellectually
backward pupils.

Various special schools for the education of intellectually back ward children,
the blind and the partially sighted, with the speech defects are provided. These
children cannot follow the regular school program because of their handicaps but
they can profit by a restricted and adjusted program. Among these are auxiliary
schools for the children intellectually backward.

In fact the intellectually backward child cannot grasp even the simplest
connection and relations between objects and phenomena without the teacher's help.
The experience has shown that with the creation of certain educational conditions,
these children can acquire elementary skills laid down in a special program. In
addition they have vocational education, that is, they are taught sewing, knitting,
carpentry, metal work, bookbinding and so on. Practical education in agriculture is
successfully carried out during the final years in a number of auxiliary schools. In
order to prepare pupils for later vocational education, the first classes have handwork
lessons, practical activities in the living-nature corner or the school's experimental
garden, and take part in excursions. In the classes for older children (5-8) the pupils
are taught elementary systematic knowledge and skills: their native language, natural
sciences, mathematics, geography and one or other vocational subject. In order to
correct defects in physical developments the pupils of the auxiliary schools undergo a
system of training in rhythmics, curative gymnastics and physical culture.

Notes
Intellectually — pozymoBo
backward pupils — BigcTami it
deaf and dumb — royxonimuii
born deaf children — aiti, HapoKeHI TITyXUMH

adult — mopocnmii
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In accordance — 3rigHo 3

preschool and out-of-school — nomikinpHe Ta Mo3aIiKiJIbHEe HaBYaHHS
education

physical handicapped children — gitu 3 giznuHuME BagaMu

blind — coainuit

to grasp — 3po3ymitu

handwork — pyana po6ora

hearing — ciyx

Text 2. Preparation and Supply of Defectologists

In our country the dominant professional personnel in mental retardation are
defectologists, a general term including all educators of handicapped children.
Defectologists (or special educators) are trained in departments of defectology at
pedagogical universities. They complete a five-year undergraduate training program
specializing in teaching the retarded. The Institutes of Defectology cooperate with
local school system and work closely with a few specifically designated internats.
In the first year of training at the pedagogical university, the students take a heavy
load in human anatomy and physiology including special emphasis on the central
nervous system. In the second year they take introductory courses in professional
education and continue their general education. During the third year they begin their
specialized course work for teaching the mentally retarded and start to participate in
student teaching. They have to do some observation in an internat (during the first
and second years). During their fourth and fifth years, they continue to take both
general and specialized course work as well as continue their practicum. At this stage,
they are able to do student teaching more independently. Defectology students
receive 50% higher stipends than college students generally. Upon graduation,
defectologists get at least 25 % higher salaries than regular teachers. They even get

extra pay for correcting papers and for working at summer camps.
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Notes
mentally retarded — po3ymoBo Bincramnmii
to take a heavy load — 6patu ocHOBHUI Tsrap
to be in charge of — BignoBinatu
curriculum — HaBYaNBHUI TTAH
Nervous — HepBOBUH
emphasis — 3Ha4YeHHs

guidance — kepiBHHUIITBO

Text 3. Departments of Defectology

Departments of Defectology are part of the Academy of Pedagogical Sciences
and established to train teachers and conduct research on various problems concerned
with the education of the blind, the mentally retarded, the deaf and the speech
defective, as well as on various features of physical characteristics of normal
children. There are doctors, physiologists, educators and methodologists attached to
the department.

Departments of Defectology have the responsibility of establishing special
schools for the Ministry of Education and for planning their curricula. They prepare
special material and texts for handicapped and for their parents. Each department of
the deaf has the following divisions: theory of teaching the deaf; theory of teaching
the partially deaf; phonetic and acoustic laboratory; psychology of the deaf and
experimental teaching laboratory.

Various departments receive problems from the Ministry of Education and work
out solution in cooperation with teachers at schools. In addition teachers are expected
to participate in some of 'scientific research. When a specific solution to a problem is
recommended to the Ministry of Education by the Department, it is generally adopted
by the Ministry for all schools and becomes a required method. A high degree of
cooperation exists among the Ministry, the Department and the schools.

Children with disabilities are generally discovered at an early age. During the

child's first year, a special course in methods of bringing up a handicapped child is
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given to the parents. Later special seminar meetings are held regularly at the special
schools for parents. For children aged from one to three there are special nurseries for
the deaf; for those of ages three to seven there are special kindergartens.

At about age seven the future course of the child's education is decided by a
committee of doctors, neuropsychologists, pediatrician, teachers and speech
pathologists. Depending on the child's speech and mental development, he is sent to
one of the special elementary schools. Only those children considered to be ready for
the demands of normal education are allowed to enter the first grade at age seven;
otherwise until the child is considered to be ready, he may be retarded in the special
kindergarten for a year or more in a special class at the elementary school. The
special elementary school may be a day or boarding school. It may have an
incomplete seven- year or a complete ten-year program of studies to be completed in
twelve years.

A combination of different methods is widely used to overcome the handicap of
deafness. They are speech, lip-reading, finger-spelling, 'natural’ signs, the use of
residual hearing.

Notes
to complete research on — nmpoBoxuTH MOCHTIIKEHHS
a required teaching method- metoauunuii puiiom
aged one to three — y Bii Big 0HOTO 10 TPHOX
residual hearing — He3HauHMIA CITyX
finger-spelling — nakTuneHUI MeTOA
partially deaf — qactkoBo rimyxwii
acoustic — ciyxoBwii
boarding-school — mkomna-iaTepHar
to overcome — nmoGopotu
speech pathologist — moronen
lip-reading — ynurTanns mo rydax
sign — 3HaK

elementary — exemenTapHuii
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Text 4. Education of the Deaf
There are special schools for the following categories, such as: deaf mute;

mentally retarded deaf mute; congenital hard of hearing who can speak clearly; hard

of hearing who have speech difficulties and children who have become deaf or hard

hearing. While these categories of deafness are recognized for practical purposes in

set- ting up the special program for the deaf, three or four general classifications are

used:

1.

Children who are born deaf or acquire deafness before age three and have no usual
speech are placed in special schools for the deaf where they complete the normal

seven-year curriculum in twelve years.

. Children who have become deaf after age three and have defective speech are also

placed in special schools where they complete the prescribed seven-year

curriculum in ten years.

. Children who are very hard of hearing and have defective speech are placed in

special schools where they complete the first four years of the normal curriculum
in seven years. 4. Children who are hard of hearing but have good speech are
placed in special schools where they complete the normal ten-year curriculum in
twelve years. Graduates of the ten-year curriculum have the right to complete

Institutions of higher education.

Notes

congenital hard of hearing — npupomxena riryxora

to acquire deafness — BTpauaru ciryx

curriculum — mporpama

residual hearing — ne3HauHwmii ciTyx

to retard — 3aTpumyBaTH

speech habits — moBHi 3BUYKH
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Text 5. Diagnostic Teaching - the Teacher's New Role

As deaf children grew from infancy to adulthood, teachers must absorb the best
ideas of current educational thinking and know each deaf far better than ever before.

As a professionally trained specialist a teacher has more opportunity than a
doctor, therapist or technician to really know the child. He observes and lives with
him for hours each school day; he works and plays; he watches and helps him.

Master teachers of the deaf have never been satisfied merely with academic
grades and text-book knowledge. The deaf child as a pupil has been a child first and a
pupil second. The competent teacher of deaf children knows his pupils in trouble and
pain as well as in success. Children reveal themselves by what they do and the way
they do things. Young deaf children particularly express what is going on inside by
their physical and emotional actions and reactions. The observation of behaviour is an
Important element of classroom activity and every teacher needs to be at least one
part scientist. Records become the tools by which a teacher can examine a deaf child
at leisure. The collected records and observations can provide material for helping a
deaf child.

Good teachers are artful planners. The setting of objectives and the choosing of
methods means to fit the needs of each individual in a class group of deaf pupils. It
depends upon training and experience. Children are thinking, feeling, living, social
and spiritual beings. Intellectual work makes pupils more knowing. But the way in
which this intellectual work is accomplished can make deaf children happier and
better people.

Notes
academic grades — HaB4aIbHUI KypC
learning habits — HaBuanbHi 3BUYKH
to fit the needs of — BignoBizatu nmorpedam
one part scientist — maiictep cBO€T cripaBu
mental development — po3ymoBwuii po3BUTOK
identical — ogaakoBuii

leisure — no3Bimnsg
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particularly — oco6nmBo
Text 6. Special Schools

At present there are many special schools for children who a blind, partially
sighted, or deaf or hard of hearing.

On the eve of the Second World War all handicapped and retarded children in a
number of large cities of the country were fully cared for by the special school system
and in many regional and territorial centre’s this task was close to being realized.

At present blind children and those with severely impaired eyesight receive a
complete secondary education in the course of 12 years of study. Deaf and hard of
hearing pupils are given the same period to acquire the curriculum of the eight-year
secondary education in 12 years.

Auxiliary schools (for mentally retarded children) with an eight-year term of
study provide an elementary education and give children vocational training. There
are special evening secondary schools for working adults who are blind, partially
sighted, deaf or hard of hearing.

There are also special secondary schools for children with disturbances of motor
function and special schools for children who are multiply handicapped.

Preschool establishments for the deaf and hard of hearing, the blind, the
mentally retarded and children with speech defects have been developing
successfully in the past decades.

Prior to entering school all children who have reached 6 years of age must have
a thorough medical examination by a team of specialists at their district children's
polyclinic. This examination is compulsory for every child entering school. Children
who have serious defects of vision, hearing or speech and who find studying in a
normal school too difficult are referred to a special school. These special schools
have their own admission boards consisting of a child's psycho-neurologist, a speech
therapist, a member of the administration of the special school and, when necessary,
an ear, nose and throat or an eye specialist. These specialists do not only examine the

child carefully, they analyze his entire case history. On the basis of this study the
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board determines the degree of his disability and the type of establishment he is to be
referred to.

Schools for the deaf accept children who are completely deaf and dumb, as well
as children who react to loud sounds but who do not differentiate between the sounds
of speech or can discern only separate vowels. Schools for the hard of hearing accept
children who understand normal speech at a distance of no more than 3 metres and
who, as a result of defective hearing, subsequently suffer from under-developed
speech.

Schools for children with speech defects accept children with grave defects of
speech who have normal hearing and are not mentally retarded. At present everything
possible is being done to overcome and prevent speech defects, both in special and in
normal schools. The relationship between defects of oral speech and poor progress in
learning to write has thus established that the progress a child makes in reading and
writing in many ways depends upon his speech development. This knowledge has
resulted in an unified system of combating defects of speech, writing and reading. It
has been introduced in the school system and has shown good results.

Special preschool establishments were created to help children overcome
various forms of speech defects at the earliest possible age.

The special schools for children with severe speech defects are a new type of
educational establishments. Speech therapists have revealed the complex ties that
exist between vocabulary, grammar and phonetics in speech, as well as the
relationship between speech defects and a child's psychology.

(To be continued)

Notes
to care for — TtypOyBarucs
SEVere — TSHKKUK, CEPHO3HUMN
compulsory — 060B'ss3k0BHI
entire — Bech
to be close to — 6ins

to suffer — crpaxxnatu
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subsequently — sromom, motim

to multiply — GinburyBaTu(cs)

to examine — poOUTH 00CTEIKEHHS
to acquire — HaOyBaTH, OJIEPKyBaTH
eyesight — 3ip

separate — okpemuit

Text7. TeacherTraining

Teachers of the deaf are trained at the Pedagogical Universities in Moscow,
Kyiv and Petersburg. Entrance to the universities is limited to graduates of the ten-
year curriculum. They are selected by competitive examinations. Some preference is
given to applicants who have had two years of labour experience. The course lasts
five years and among other subjects the student-teacher studies the History and
Theory of Pedagogy, Educational Psychology and specific methodology courses, etc.
There is much practice teaching during the third and fourth years. It is the
responsibility of the supervising professor to see that the student is prepared before
allowing him to conduct a class of his own.

At first student-teachers use guides prepared by Master Teachers, then they
prepare their own lesson plans. At the universities much emphasis is directed toward
coordinating the theoretical with the practical. Each five-year student knows three
months before graduation where he is to teach. During their training students are told
that good family relationships are essential to good school work, that the family is
required to cooperate with the school.

At schools for the deaf as at all other schools, much attention is paid to the
polytechnical program. The plan acquaints children with the most important parts of
the economy and industry, teaches them good labour habits and instills in them a
respect for the working man. Girls are taught sewing and the home arts while boys
are busy with woodworking, metal working and mechanics. The aim of the program
Is to provide wide, general knowledge and to help the pupil eventually in selecting a
vocation appropriate to his interests. So the children in grades one to seven do
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handwork while older pupils are taught to operate machines and electrical
equipment.
Notes
applicant — nmpereneHT
to conduct a lesson of his own — mpoBoauTn camocTiitHO ypoK

responsibility

V1. Psychology
Text 1. Psychology as a Science

Psychology is the science or study of the activities of living things and their
interaction with the environment. Psychologists study processes of sense perception,
responses to stimuli, thinking, learning, remembering and problem solving, emotions
and motivations, personality, mental disorders, and the interaction of the individual
and the group. The field is closely allied with anthropology in its concerns with
human behavior, with physics in its treatment of vision, hearing, and touch, and with
biology in the study of the physiological basis of behavior. In its earliest speculative
period psychological study was chiefly embodied in philosophical and theological
discussions of the soul. The De anima of Aristotle is considered the first monument
of psychology as such, while the foundations of modern psychology were laid by
Hobbes in the 17th century.

Two factors dominating the beginnings of scientific psychology in the 19th
century were the experimental method and the principle of evolution. The former was
represented by the great laboratory work of the Germans E. H. Weber, C. T. Fechner,
Wilhelm Wundt, and H. L. F. von Helmholtz and the Englishman E. B. Titchener.
The principle of evolution, stemming from Charles Darwin, gave rise to what was
later called dynamic psychology.

Out of the new orientation in psychology grew the clinical experiments in
hysteria and hypnotism carried on by J. M. Charcot and Pierre Janet in France.

Sigmund Freud, in his elaborate theory of the unconscious, gave a new direction to
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psychology and laid the ground work for psychoanalysis. Freudian theory took
psychology into such fields as education, anthropology, and medicine.

Other branches of the field include child psychology, individual psychology, and
religious psychology. Animal psychology, or the study of animal behavior has
become especially prominent in the 20th century, and much research has been done
on the sense perceptions of animals (vision and hearing) and their learning ability and
intelligence.

Notes
psychology — nicuxoioris
perception — cipuiiMaHHs, pO3yMiHHS
mental — po3ymoBwuii
allied — cnopinnenmit
hysteria — ictepis
ability — 3110HicTB
elaborate — neranbpHO po3pobIeHUI
uNCoONSCIOUS — HEMPUTOMHHMIA

prominent — BUIaTHHIA

Text 2. The Field of Educational Psychology

At birth the child brings his biological inheritance with him into this

world. Characteristics of his biological heredity are not sufficient in themselves to

enable him to live harmoniously in a social culture such as ours. An important task of

the school is to assist the learner in meeting or discovering his cultural heritage. It is

through the guidance of children in growth and development that they acquire skills

information, understanding, concepts, and attitudes concerning their social heritage.

However, much of the acquisition of the social heritage is informal in nature.

Furthermore, much of the child's education takes place outside the supervision and
direction of the schools.

Although the school is only one of a number of forces which affect the child's

educational development, it has always been concerned with the teaching of certain
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aspects of the social heritage to growing boys and girls. Throughout the history of
education, scholars have set forth challenging theories and viewpoints on the
problems of growth and learning. The beginnings of educational psychology are to be
found within these.

Psychology, conceived of as the science of behavior, is concerned with the study
of man wherever he may be found. It is no longer confined to the laboratory. As an
applied science it deals with human behavior in industrial situations, in business
situations, in social situations, in educational situations, and in whatever other
situations such behavior is involved. Educational psychology may be regarded as
psychology applied to human behavior in educational situations.

Notes
inheritance — criagKoBiCTh, CIIaAIIMHA
heredity — cnaakoBicTh
sufficient — nocratuiit
to enable — naBatu 3mory
to assist — gomomaraTtu
heritage — criagmuHa
guidance — kepiBHHUIITBO
acquisition — npunOanHs
to confine — oOMexyBatu
applied — npukiagHMi

to involve — Bxirouatu

Text 3. Social Psychology
Social psychology is the study of the relationships between one individual and
another, between an individual and a group, and between one group and another.
Typical research subjects include the influence of social institutions on the
development of the individual; the study of communication, leadership, cooperation,
competition, and problem solving within groups; the nature and measurement of

attitudes; and the study of imitation and suggestion and their effect upon fashions and
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fads. Social psychology developed from the work of Moritz Lazarus, Heymann
Steinthal, and Wilhelm Wundt (folk psychology); of Gabriel de Tarde (imitation);
and the general work of Sigmund Freud and William McDougall. The increasing use
of behaviourism was followed by the application of gestalt principles to social
psychology.

Notes
influence — Bruius
to solve — BupimryBatu
t0 measure — BUMIpIOBaTH
application — BukopucTaHHs

fad — mpumxa

Text 4. Aims and Subject of Educational Psychology

Since the adoption of the scientific method in psychology, a large body
of knowledge has been assembled. This has led to the development of an increased
understanding of problems in the realm of educational psychology. As a result of
studies in this field there have emerged certain principles which have been found
effective in child development and learning. And, although educational psychology is
a relatively new science, its aims and content have become fairly well defined. The
aims of educational psychology have been expressed as follows:

Educational psychology is concerned primarily with the study of human
behavior as it is changed or directed under the social process of education, and
secondarily with those studies of processes that contribute to an increased
understanding of how behavior is changed and directed through education.

The past few years have seen a progressive refinement of techniques, both
experimental and statistical, employed in educational psychology and related fields.
These developments have been instrumental in the growth of educational psychology
as a science and in the enlargement of the interests of educational psychologists to

include a broader category of problems.
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J. McKeen Cattell, one of the early American pioneers in psychology, once
made the statement: "Psychology is what psychologists do." This type of definition
should help in characterizing educational psychology. During the early part of the
present century, students of educational psychology were concerned with exploring
the entire area of the psychological problems of education. The range of educational
psychology is generally limited to a study of human behavior in educational
situations; but there has been a distinct trend toward including more material bearing
on growth and development during the preschool and school years.

Changed concepts of the nature and purpose of education have brought about an
increased interest in understanding growth and development. The modern teacher
recognizes that the whole child goes to school, the whole child responds to the school
environment, and the whole child learns. The great amount of research in child
development has had important implications for the teacher and others concerned
with the educational program. In the first place, these studies reveal that the child
grows as a whole that physical growth is closely related to social, emotional, and
mental growth.

The present-day teacher is concerned with stimulating and directing the personal
and social development of others. Scientific studies in educational psychology have
revealed that some guidance techniques are more desirable than others.. These studies
have also furnished useful information about child and group dynamics, and are
having important effects upon the total school program. The emphasis of the modern
school is upon the individual pupil; although the pupil cannot be understood apart
from his past and present environments. The term 'guidance’ has taken on a new and
enlarged meaning as a result of studies of child development and learning. Teaching
and guidance are clearly interrelated in a modern school program.

Notes
to assemble — ckimkaru, 30upatu
realm — ramyss, cepa
fairly — nocuts

to define — Bu3HauuTHn
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refinement — BuIykaHicTh
to respond — BignoBigaTH
implication — BrTyTyBaHHs
mental — pozymoBuii
intangible — nescHmiA
apart — kpim
Text 5. The Methods of Educational Psychology

Educational psychology as a science. Educational psychology as a
science concerned with studying problems of growth and development, learning,
evaluation, and guidance did not suddenly spring into complete functional existence
as did Minerva, the Goddess of Wisdom. It evolved over a long period of time,
gradually developing, first from philosophy and then from the field of psychology.

It has already been suggested that educational psychology is especially
concerned with studying individuals in educational situations.

The goals of all science are the same and control. These are also the goals of
psychology and educational psychology. The student of educational psychology will
be taught certain facts and principles about growth and development, the learning
process, and personality development and guidance.

The extensive growth studies of individual children have been conducted during
the past quarter of a century over a long period of time. This genetic approach
recognizes that each child's development is unique in nature and should be interpreted
in terms of his own rate of growth.

Education is possible because humans can learn. Mary will learn at school, even
though little effort may be made to guide and direct her learning activities. However,
it is not the major function of educational psychology to attempt to determine why
Mary should go to school and what should be the goals of the school. This
responsibility lies with the social and educational philosophers of the present age,
individuals who must indicate what changes in human aspirations are desirable, and

what the goals of education are. Once these goals are determined, it becomes the
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responsibility of educational psychology to try to arrive at the best methods of
achieving them,

Educational psychology deals particularly with how and when. For example, in
the area of reading it furnishes valuable information about when different aspects of
the reading program should be introduced; the types of reading materials that should
be included at different ages and grade levels; the procedures for teaching reading;
and children's interests in reading. In the case of teaching typing, it prescribes the
length of the study period, how the two hands should operate in the learning tasks,
and what combination of letters should be practiced.

Educational psychology and the needs of teachers. The needs of society are a
reflection of cultural circumstance. The role of the teacher in the statement of the
goals set forth for the schools is of utmost importance. It is the purpose of educational
psychology to provide teachers with certain basic understandings, attitudes, and skills
that will enable them to better guide the learning and development of Mary and the
other pupils. The teacher needs a wide range of knowledge and skills, but this is not
sufficient. She needs to understand children and adolescents. Teachers cannot safely
depend upon the imitation of others or trial and error in their teaching activities.

Good teachers know how to select subject matter suitable to the children with
whom they work.

Teachers everywhere are confronted with tasks and problems which have a
common psychological basis. During the past several decades, students of
educational psychology have arrived more closely at the materials in the broad areas
of educational psychology that are most useful to teachers. These materials include a
better understanding of child dynamics, the social process, learning procedures, and
guidance techniques.

Educational psychology and teacher education. Educational psychology is a
recognized part of the teacher training program wherever the objectives are to
cultivate more effective teaching through verified information, sound principles, and

generalizations.
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An educational psychologist is essentially a scientist studying the person whom
society deems educable and wants educated. He discovers and verifies the best

procedure that society's agents, its teachers, through its schools and other educative a

Notes
wisdom — MyapicTh
to evolve — po3suBatu(cs)
prediction — nepeadaueHHs, MPOTrHO3
to interpret — TymadeHHs
particularly — 3oxpema
to prescribe — mpunucysatu
circumstance — o0ctaBuHa
ulmost — HaiOiIbII
sufficient — nocratuiit
adolescent — ronax; mmaIiTOK

to deem — BBaxkartu

Text 6. The Role of the Family and the School

Family influences. The most important factor in the personal social
development of the individual child is the family. First, the family furnishes the child
with his earliest steps in socialization. Second, the family group is personalized in
nature. There is usually a close relationship between the different members of the
family with many of their activities being emotionalized.

This is reflected in the habits of the family, in the manner in which discipline is
administered, how they observe religious occasions, and in the attention given to each
other in times of sickness, and the like. Third, the influence of the family is
continuous and over a long period of time. It begins with birth and usually extends
even beyond the death of the parents. Fourth, the family ideals, desires, goals, and

values are ever present and are transmitted to the child. These may conflict with those
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found elsewhere, and in some cases conflict within the family circle. This conflict of
ideals itself is a factor in the socialization of the individual child.

The general pattern of the family is important. This includes such factors as the
age of the parents, number of children, sex of children, ways of arriving at decisions
on the activities and welfare of the family. It is in the family that the child first feels
the influence of authority. It is here that his activities are restricted and his freedom
limited. The manner in which this authority is administered is important.

The social class of a child's family determines not only the neighbourhood in
which he lives and the group with whom he associates and plays, but also the goals,
aspirations, and social skills of the individual child. Although there are frustrations
among children from all economic groups, the frustrations of children from homes of
poverty have greater social significance, since they lead to aggressive acts which in
turn lead to the courts. Stealing and immorality are outlets often resorted to by
children from the lower economic groups in their efforts to adjust to frustrations.

The importance of class status on the socialization of the child must be
understood by those concerned with his training, if the optimum results are to be
obtained. The failure of so many teachers to understand this with children from
underprivileged environments is perhaps the source of more teacher-pupil problems
than any other single factor.

The role of the school. There is a common assumption that children who read a
great deal are not socially acceptable to their classmates.

The role of the school in the child's social development will depend largely upon
the philosophy, goals, and procedures of the school. The school must first of all
contribute to the satisfaction of the needs of growing boys and girls, if it is to have a
beneficial effect upon their social development. The guidance of the social
development of the pupils should follow sound principles, some of which are the
following:

1. The methods and goals of the school should be in harmony with the needs and

aspirations of the pupils.
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2. The activities should be organized in harmony with the social- cultural
background of the pupils

3. Guidance of the child's social development should be positive in nature and
should be conducted in a democratic manner.

4. Children should be encouraged to display initiative, to accept responsibility,
and to make their own decisions about problems where they are personally
concerned.

5. Opportunities should be provided for the pupils to participate in activities
designed to promote favorable social growth and development.

6. The program of the school should be closely related to other activities and

programs of the community

Notes
manner — crocio, MmaHep
to extend — mpooBKyBaTH
to restrict — oomexxyBatu
to administer — yrpasisatu
to frustrate — 3puBatu
to associate — matu 3B'A30K
significance — 3HayeHHs
to steal — kpactu
to persist — Hamossiratu
adolescence — roHicTb
paramount — nepropsiAHUN

assumption — mpunymeHHs
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Text 7. The Development of Personality
More theoretical writing has been done about personality than about any
other topic in psychology. The best known of these theories, and the one on which
most others are based, is that of Sigmund Freud.

Freud's theory of personality development. Freud believed that the child has
certain basic personality factors which develop as he grows older. If his environment
Is proper, his personality will mature in a normal manner. If his environment is not
conducive to normal development, he may form habits, both mental and physical,
which are inconsistent and may conflict with social custom. Freud believed that it is
fundamental for a person to live in accordance with his innate nature.

According to Freud, each person has an instinctive desire for sex and sex-related
pleasures as well as a learned desire to curb these instinctive pleasures and satisfy
them only in accordance with social customs. Freud believed that each personality
should be honest with itself and uncover any repressed desires in its
subconsciousness.

Freud believed that dreams, errors, and word associations often symbolized the
nature of repressed desires. The problem is to interpret them properly.

Some children are much more active than other, they will need more food to
furnish the energy used in various activities. Some children will need more rest than
others; some will require more of certain mineral content than others; while some will
need more sunshine than others. There are many organic needs that appear less
important for immediate survival.

Personal or psychological needs. The satisfaction of the organic needs is
essential for physical health and life itself. Certainly next to these needs, and within
certain limits as important, are the personal needs. The satisfaction of certain personal
needs is essential for the development of well-adjusted personalities and good mental
health. Some of the most important personal needs will be briefly presented in the
following discussions.

Need for affection. The child from the very beginning needs love and affection.

Babies need to be cradled and loved, especially when they are being fed. As the child
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grows older, cuddling tends to give way to other means of showing affection.
Affection is expressed verbally or through praise and the avoidance of criticisms. In
all forms of affection there exists to some extent the association of two or more
personalities. The need for affection, and the values derived from it, may best be
described as a two-way affair. This may be observed in the reactions of the infant
child to cuddling by the mother. The child early responds with affection to those
adults who care for him and give him affection.

One study furnishes good evidence of the value of attention and affection which
the child receives in his home relations. Children from homes where they enjoyed the
attention of adults showed a more favorable course of development than did children
reared in an institution.

The need for security. The child needs from the very beginning of life affection
and security. It is at this point that the child from the happy home, who is accepted
and wanted by both parents has a great advantage. As the child develops, he needs to
feel that he is wanted and has a place to fill in his orbit of living.

When a child enters school for the first time, he is faced with problems of
adjusting to many conditions and situations, some of which are new or different for
him. In the first place there are many other children to be considered. If the child has
been accustomed to being the "centre of attention” at home, he will now find that the
attention and affection of the teacher must be shared with other children. As he
develops further, he will find himself competing with others for success and
recognition on the playground and in the classroom. It is at this time that feelings of
insecurity may develop as a result of his inability to compete successfully with
certain members of the group in some activities.

Need for achievement. The need to achieve is closely related to the need for
security. The need for a feeling of personal worth, which grows out of achievement is
essential for the healthy development of the school child. The child's feeling of
security and personal worth is not enhanced by the teacher insisting that he achieve a
certain level of competency in his school activities, when such a level is beyond his

ability. Rather the child needs to experience a feeling of satisfaction from the
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performance of school tasks. The teacher can promote this by expressing satisfaction
when the pupil displays some skill or ability. Children are very sensitive about the
attitude of their teacher.

The need to make use of newly developed abilities is constantly appearing as the
child grows and develops toward maturity. This may be observed when the seven-
year-old girl learns to skip rope or skate. This need also appears in the questions
asked by children displaying their curiosity and increased understanding of problems
and situations. Teachers should realize that these questions present a starting point for
learning and growth. They should encourage the creative activities, questions, and
other achievements of children.

The need for independence. The child begins life completely dependent upon
others. The period of infancy is longer for the human being than for any other form of
life. However, if the constancy of growth principle is to operate the child must be
given increased independence and responsibility with each advanced level of
maturity. The unwillingness of many parents to 'let go' is one of the greatest barriers
to the development of well-adjusted personalities. The failure of many teachers to
practice democratic principles and thereby give the students increased responsibilities
and opportunities to participate in planning and carrying out various projects leads to
problems of discipline and fails to develop the type of boys and girls needed for

citizenship in a democratic society

Notes
proper — npaBWIbHUI, HAJEKHUN
conducive — cipusATIMBHIA
inconsistent — Hecranuii, HEMOCIITOBHUAN
in accordance — 3rigHo 3
Innate — mpupoKEHUH, TPUPOTHUI
to curb — mpubopkyBaTu
sublimation — miHECEHHS, BEIMYHICTD

immediate — npsimmii
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survival — BIyKUBaHHS; IEPEIKUTOK
gratification — Hacos0/1a, 3aJ0BOJICHHS
affection — npuxubHICTH; J1F000B
verbally — ycho
to cuddle — mpuropuytu(cst), mputynutu(cs), 0oiimMaTu
security — 6esreka
to be accustomed — 3BuKHYTH 110
recognition — BU3HaHHS
competency — BMiHHS, CIIPOMOKHICTh
to skip — crpubatu

trivial — He3HauHMH, HOBCIKIEHHUN

CamocriiiHa podoTa

CTPYKTYPA ECE/ STRUCTURE OF ESSAY

CrpykTtypa ece uiTka. Lle Hapuc, 110 ckinaiaeTbes 3 TPhOX YACTUH. A came:

Beryn. Introduction.

OcHoBHa yacTuHa (JeKuIbKa a03aiiB). Body.

BucnaoBok. Conclusion.

[TigroroBka ece :

=

Introduction. Posropuyre mpencraBmeHHs temu (the main topic) Ta

oOrpyHTyBaHH4 i1 mpo6aeMHocTi. [1o cyTi, 11e MiHi-IUIaH i BUPIIIIEHHS.

Body. He 6inbiie Tppox ab3aiiB, KOXKHUM 13 SIKUX MOBHHEH OYTH MPHUCBSYCHUN
po3rsay ojnHiel miareMu (subtopic), Ha siKi po30MTO OCHOBHY Temy (topic). Y
KOXXHOMY pEueHH1 (MOXKJIIMBO 1 JEKUIBKOX) IEMOHCTPYETHCSA UM apryMEHTYEThCS

OJIHA 1/1es, TOUKA 30pY, MEBHUI ACTIEKT MiATEMH.

3. Conclusion. 3aranpauii BACHOBOK IIO/I0 NUISXiB BUPIIMIECHHS TPOOIEMH.
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O0csr ece — /10 OHIET CTOPIHKM. 3arajbHa KIJIBKICTh PEYEHb €C€ CTAHOBUTDH HE
oinpiie 25 (ontumansHo - 20). [IpuHarigHo 3ayBa>kuMo, 110 KUIBKICTh CIIB y PEUYEHHI
He Mae nepeBuIyBatu 12-15, BpaxoByro4n apTUKII Ta IPUHMEHHUKH.

Po3ramnyBanHsi Mmartepiany ece. B aHIIIOMOBHOMY OCBITHBOMY HPOCTOPI
CKJIaJIacs TPAIuIlisl pO3MIIIATH TEKCTOBUN MaTepiall €ce 3a HaCTYIHOIO CXEMOIO.

Introduction. Beryn. e nepuit ab3air (an opening paragraph). ¥ HbOMy CTHCIIO
NpeICTaBlICHl JyMKa aBTOpa IIOJ0 TEeMU ece, ii MPOOJIEeMHOCTI Ta HampsMy

pOSB’HSaHHH OCHOBHOI'O ITMTAHHSI.

[lepuie peueHHs — PO3rOpHYTa AEMOHCTpalis TeMu: (GOPMYIJIIOBaHHSI TEMHU Ta
IIOSICHEHHSI 11 3HAYEHHS.
I peuenns. Iligkpecnenus npoOJIEMHOCTI, sfiKa 3akiafgeHa B Temi. lloscHeHHs

HarajgbHOCTI Ta BOKJIMBOCTI MPOOIEMHU.

III (moxnmBOo He omHe) pedeHHs. Ommc crpaTerii BHUPIMIEHHS MPOOJIEMH.

Buoxpemnenns miarem (subtopics).

VY BcTymi Cllijfi 3BEpHYTH YBary Ha 4iTKICTh BHCIIOBJICHHS MPOOIEMH, 3aKIa1eHO1
B TeMmi. Ile Mae OyTH TO# Tayok, 3a JOMOMOTOIO SKOTO BH «3a4elHTE» I[IKaBiCTh
yuTaya. Y IIbOMYy a03all BU MaeTe BUOKPEMHTH JIBI UM TpH miareMu (subtopics),
pO3TIsITy SIKUX OyJie MPUCBIYCHO KOXKHUI naparpad HacTyImHOI yacTHHU ece - Body.

dopMysIOI0YM BCTYIIHY YaCTHUHY €ce, JaiTe coOl BIAMOBIAI Ha Taki MUTaHHS:
What is the main idea of my essay? What am | going to discuss? What ideas and
reasons can substitute my point of view? What arguments, judgments, and comments
am I going to use to depict my point of view? Yci BinoBiai BapTo 3amucaru.

HeoOxigHo micist GopMymiOBaHHS BCTYIy 3pa3y MPHUCTYNATH A0 3aKIIOYHOI
gacTUHU ece conclusion. Piu y TiMm, 1m0 3MICT IIMX JBOX 4YacTUH (Teprioi Ta
OCTaHHBOI) BapTO (HOPMYITIOBATH TOCILJIb, & MOTIM BXKE MEPEXOJUTH 0 OCHOBHOI
YJaCTHHH.

Conclusion. BucHoBok. Bin mae ¢opmy aexmapaiii — 3asBH, sika [OBHHHA
MEePEeKOHATH YUTaya B OOIPYHTOBAHOCTI BaIIOi TOUKH 30PY LIOJ0 HUISXIB BUPIIICHHS

poOJIeMH.
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I pedyennst MicTuTh nepedpazoBany Temy, 10 po3risaaiack. He BapTo nocimiBHO
MOBTOPIOBATH 11, TUTBKM aKLIEHTYHUTE 17110 Ta MPOOJIEMHICTb.

Il peuenns. 3aranbHa OIIHKA NUISX1B BUPIIICHHS TPOOJIEMH.

IIT peuenns. [Iporno3 cnoco6iB BBeneHHs piieHHs B Aito. Lle Moxe OyTH nuisax
JIOCATHEHHS] KOMITPOMICY 00 KOHKPETHHI TIJIaH Jii.

OcTtaHHE peueHHs - OCTaTOYHE MiJABEJACHHS MiJCYMKY - MOBUHHO NEPEKOHATH
yuTaya B OOrPYHTOBAHOCTI BaIllOi TOYKH 30pY 1 3aJIHUIIUTH MMO3UTUBHE BPAXKEHHS BiJl
ece.

OcHoBHa yactuHa ece. Body. Tyt aprymMeHTylOThCS BU3HAUEHI ABa (UM TpH)
nyHKTH (subtopics). KoxkHomy 3 HUX BH MaeTe BigBeCTH oauH abzan. Bapto
oopmiroBaTH a03a1M 32 HACTYITHOIO CTPYKTYPOIO:

[lepuie peuenns-popmyntoBaHHs miareMu (subtopic), sika po3TISAATUMETHCSA Y
IbOMY a03aiii.

HactynHi nexinbpka pedeHb - JeMOHCTpallisl CTaHy pedeld, NPUYUH BUHUKHEHHS
npobsemu. Iliakpimmolite BIacHi IyMKH (aKkTaMu, CTATUCTUYHUMHU BUKJIAAaMH abo
MOCHJIaHHSAM Ha aBTopuTeTiB. CTUIIb BUKJIALy - YITKHI: apryMeHTallis, KOHCTaTallis,
MIpKyBaHHS. AJle HE OIL[IHIOBAHHS, HE OCYIXKEHHSI.

OctanHe peueHHs a03aily - MPOMO3UIIIS 010 IMOBIPHOTO PO3B'sI3aHHS MUTAHHS.

Tperiii ab3a1; OCHOBHOI YacTWHU - 3a MOTPe0O0. Y KIACHUYHOMY AMCITYTI
BUOKPEMITIOBIM Yy THUTaHHI yCl «3a» 1 «mpoTu» (pros & cons) ajisg TOTro, 100
apryMEHTYBaTH TOYKH 30py. A moTiM (y TpeTiil yacTuHi, JJIs1 Hac - ab3a1ii) BUBOIUIH
PIIICHHS.

BaxxnuBuM € NOTiYHHMIA B3a€MO3B'SI30K yCiX JBOX YM TPHOX a03alliB OCHOBHOI
yacTuHU. Lle cToCcyeThCs JIOTIKU BUKJIaAy, OOTPYHTYBaHHS MPUYHMH Ta HACIIIKIB.

[lepure pedeHHsI KOXKHOTO ab3ally Mae CUTHANI3yBaTH MPO MEpexi] BiA OJHIET
IMITEMH JI0 1HIIO].

1. ®pa3u ais GopMyJIIOBaAHHS I'0OJIOBHOI Te3H ece

To begin with Mu 1oYHEMO 3 TOTrO, IIIO...
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A number of key issues arise from the statement Ile TBepKEHHS CTOCYETHCS

HHM3KH KJIIOYOBHUX ITNTAHb

One of the most striking features of OnuH 3 MO3UTUBHUX
problem is... ACTIEKTIB IIi€1 MPOOJIEMH. .
For the great majority of people J11st O1IBITIOCTI JIOJIEH. ..
It is well know that JloGpe BigoMoO 1I10...

2. Bupa3u cTBep/uKeHHsI, KOHCTaTAaIlil, BUCJTOBJEHHS MO3MUILII

What causes it o 3mymiye

What can be done to [I{o mMoxHa 3poOHTH, 11100..
There are also benefits to € TakoX mepeBary Jis. ..
by the terms of BIJITOBI/THO /10 YMOB...

in addition B JI0JATOK

have to provide MOBUHHI 3a0€3eUnTH

3. ®opMyJIIOBAHHS BJIACHOI TOUKH 30Py

Actually Hacrpasi, GaKTHIHO

in addition Ha J0JJaTOK

no doubt 0e3nepeyHo, 6e3CyMHIBHO

what causes it 110 € MPUIHHOIO I[HOTO

on the contrary HaBIIAKH

by the terms of BIJITIOBI/THO JIO YMOB

two poles apart JIBa TIOJTFOCH (JTaJICKO OJIMH BiJl OJTHOTO)
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same here

in essence

as for

as a result

as a matter of fact
actually

speaking of

the fact is

the thing is

the trouble is

it turned out
what's worse

take care of the problem

this problem has to do with

relates to /is associated with/is

connected with

as far as I know

to put it in a nutshell
what's more
besides

in addition

in short

summing it up

S0, to sum it up

to crown it all

what counts here is
what matters here is
what's worse

it turned out

luckily

TE came

0 CyTi

10 CTOCYETHCS, 100

y pe3yJbTaTi

BJIACHE KaXy4H
HacIpaB/i

HACIIPaBi TOBOPSIYHU TIPO...
(bakTu KaxyTh, 1IO...

piu y TiM

0i1a B TOMY,

BUSIBUJIOCH

110 I TipIe
neperMartucs mpooIeMoro
1151 Tpo0JiemMa ToB's13aHa 3
CTOCYETHCS / TIOB'SI3aHUM 3
MOB'sI3aHUI 3

HACKUIBKHM MEHI BIJOMO

B JIBOX CJIOBax

110 IIIe

KpIM

Ha J0JaTOK

KOPOTKO, CTUCJIO
M110MBAIOYH T1JCYMKH

TakK, 00 MiJ0UTH MIICYMKH

yBIHYATH BCE 1€, HACAMKIHEIIb

10 Ma€ TYT 3HAYCHHSI
10 TYT € BOKIUBUM
110 I TipIe
BHSIBUJIOCH, 1110

Ha macTsa
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WRITING ABSTRACTS AND THESES OF THE TEXT

(aHoTyBaHHHA Ta pedepyBaHHSA TEKCTY)

BaxumBuMm xepenom HaykoBoi iH(popmarii Ta 3acoboMm ii mpemadi B mpocTopi Ta 4aci €
HayKOBI JIOKYMEHTH — CTaTTi, >XypHajd, MaTepiai HAyKOBUX CHUMIIO31yMiB, IiJIPyYHUKH,
MoHorpadii Tomro. Ile mepBuHHI mkepena HaykoBoi iHopmartii. Pedepar Ta aHoTaris HaexaTh 110
BTOPUHHUX JDKEpen HayKoBoi iH(popMmarii. Y HHUX NOBIJOMIISIOTbCS OCHOBHI BiJJOMOCTI IIpO

NIEPBUHHI JKepea.

Pedepar - (miMm. Referaut, Bix maTuHCBHKOTO refero — moBigoMIIsI0) — KOPOTKE
BUKJIQJICHHA VY TMHCbMOBOMY BHUIVISIAI 3MICTy HaykoBoi mpami. Ilomaerscs
610miorpadgiuHuil oMMUC MEPBHHHOTO JKepena iH(popMalii Ta BHUKIAJAIOTHCA HOTro
OCHOBHI MOJIO’KEeHHS. TeKCT pedepaTy peKOMEHIYEThCS CKIaAaTH 3a TAKUM ILJIAHOM:
a) IiJIb Ta METOAUKA JTOCTKSHHS,

0) KOHKPETHI JIaHi PO MPEAMET AOCTIIKEHHSI, HOTO BIIACTUBOCTI;
B) BUCHOBKH.

VYV pedepati iHpoOpmallis MOJAETHCS  TOYHO, KOPOTKO, 0€3 CyO’ €KTUBHHX
OIliHOK. CTHUCIICTh JOCSTAETHCA 3a PAXYHOK BHUKOPUCTAHHS TEPMIHOJIOTIYHOT
JIEKCUKH, HETEKCTOBUX 3ac001B JlakoH13a11ii (Ta0uIl, GopMyIt UtrocTpariii).

AHoTanisn  (J1aT. anotation — 3ayBa)K€HHS) - II€ KOPOTKa XapaKTEPUCTHKA
3MICTy MEPBUHHOTO JDKepesia HaykoBoi 1Hdopmainii. AHoTamii 3a 3MICTOM Ta
[1JIbOBUM MPU3HAYEHHSIM MOXKYTh OyTH JIUIIE JOBIAKOBHUMH Ta PEKOMEHIAIIITHUMH.
B anoTaii 3a3Ha4aroTh JUIIE CYTTEBI 03HAKH 3MICTY JOKYMEHTa, TOOTO Ti, K1 1al0Th
3MOT'Y BUSIBUTH MOTO HayKOBE Ta MpaKTHYHE 3HaUYCHHsS, HOBU3HY. OOcCsT aHOTaIlli He
noBUHEH nepesulryBatu 600 qpykoBaHUX 3HAKIB.

Crpykrypa a”Horauii:

a) 616miorpadiuamii onKc, B SKOMY MOJAETHCS 3aTOJIOBOK CTATTI,IIPI3BUINE aBTOpA Ta
KOHKpeTHa (popMa BUIAHHS;

0) mpeaMeT BUKIAQJICHHS Ta HOro OCHOBHI XapaKTEPUCTUKU: T€Ma OCHOBHI MOHSTTS.
MPOLIECH TOMIO;

B) I110 HOBOT'O MICTHUTBHCS B IIbOMY MaTepiaii MOPiBHAHO 3 1HIIUMH, OJTU3bKUMH HOMY

3a 3MICTOM Ta IMPU3HAYCHHSM.
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OCHOBHOIO JT€KCUKO-CTUIIICTUYHOIO 0COOIMBOCTI aHOTALl] € HAABHICTH BEJIUKOIL
KUIBKOCTI MacuBHUX (OpM, sKI MOAAIOThCS B KIHII peueHHs : Is/are arrived at
(developed,inferred, introduced, formulated, outlined, made, considered,
summarized).

[Ipu HamucaHH1 aHOTAIlT BXXUBAIOTHCS TaKl TUIOBI CTPYKTYPHI HOPMH:

The role of... is discussed - o6rosoprorTh poib... The possibility of its practical
application is considered

PosrnsgaeTbcst HOTO MOXKIMBICTh MPAKTUYHOTO 3acTOoCyBaHHS ... Subject
matter related to...is considered po3risiaeThCs MUTAHHS, U0 HAJIEKHUTH J0...A
review is presented — monaeTbes orysia... Special attention is given...oco0nuBa yBara
IPUIIISETHCS. ..

[lepenyBanHs Aiil B miApSAIHOMY pEUEHHI1 il TOJOBHOTO PEUEHHS BUPAKAETHCS
yacom Past Perfect
He said: «I saw his film last month» - He said that he had seen this film the previous
month.

Ann said: « | have done this work already» - Ann said that she had done this work
already.

MaitbyTHst Al B HiAPATHOMY JIOAATKOBOMY PEUYEHHI BHPAXKAETHCA YacoOM
Future-in-the-Past-Indefinite, Continuous un Perfect 3aiexHo Bijg 0OCTaBUH Yacy.

I. She said: «I shall go there tomorrow». — She said she would go there the next day.
C. Pete asked: «What will you be doing from 5till 7 tomorrow? » - Pete asked me
what I should be going from 5 till 7 next day.

P. He promised. «I shall have done this work by Novembers». - He promised that he
would have done this work by November.

[TpaBuI10 MOCIIOBHOCTI YaciB HE BUKOHYETHCS YABOX BUIAKAX:

1. Konu fizeThest Ipo SIKYCh «BIYHY», a0COJIOTHY ICTUHY

The teacher said: «London is the capital of England». -

The teacher said that London is the capital of England.

2. Konu B mifipsiHOMY peueHHI TOYHO 3a3HaueHo yac BukoHaHuM fii He said: «I was

there in 1995.» - He said that he was there in 1995.
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GRAMMAR
THE NOUN (iMmeHHHK)

Plural of Nouns (MHOHHa IMEHHHKIB)

B anrmiiicbkiii MOBI IMEHHHMKH YTBOPIOIOTH (POPMY MHOXKHHH 32 JOIIOMOTOIO
3aKiHYECHHS -S (-€5), sIKE BUMOBIISETHCA [S] MIiCIS TIyXUX MNPUTOJOCHUX; [z] micis
J3BIHKHAX TPUTOJIOCHUX Ta FOJOCHUX, [1Z] Micisl MIMIISYAX Ta CBUCTAYMX 3BYKIB (Y

CJIOBax sKi 3aKIHUYIOThCS Ha OykBu S,Ch, sh).

[s] [Z] [iz]
desk - desks pen - pens class - classes
map - maps pencil - pencils bench - benches
book - books boy - boys bush — bushes

JlexinbKa IMEHHHUKIB yTBOPIOIOTH (HOPMY MHOXKMHH IIISXOM 3MIHH KOPEHEBOT

TFOJIOCHOI
YooBik man men
Kinka woman women
Hora foot feet
3y0 tooth teeth

V cnosi child nogaeTscs 3akiHUeHHS - ren
JutrHaa child children
B iMeHHUWKax, sIKi 3aKiHUIYIOThCS Ha OykBy F: f —ves
Knife - knives, wife-wives, ane chief - chiefs, roof - roofs.
Texcrodopmyrodi €IeMEHTH AOMOMaraloTh MPUETHYBATH HACTYIHE PEYCHHS 0

11(0)1(510]571850:10) HO X

Pollution is increasing. The problem is getting worse every day.

Should taxes he raised or lowered? That was the biggest issue in the election.

JIuckypcH1 Mapkepu — Lie cioBa 1 ¢pas3u, PpyHKIIS SKUX OpraHi3OBYBaTH,

KOMEHTYBaTH 4YM SIKHUMOCh YHWHOM TpyIyBaTH, oOpamiIATH pi3HI cTaaii
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PO3MOBHM YHM Pi3HI YaCTUHU TEKCTY. [[7s 3BSI3KY PI3HUX CTaliii pO3MOBH,
30kpema, BxuBatotees: Well, right, okay, now good. fine, great, listen, look,

von see. mind you

| can t do that. You see. | am very busy at the moment, (mosicierH)

— It s quite a problem. - Listen, can t | help you? (mpormo3uiiist JOITOMOTH)

Cepen pi3HOMaHITHMX 3ac00iB 3B'S3Ky pI3HUX YacCTUH TEKCTy MOXHa
BUIUTUTH:

1. 3aco0u BUpa:KeHHS MOCJTIAOBHOCTI AYMOK Ta MOJiii:

a) at first, firstly, first of all. in the beginning, to begin with — crniouarky;

0) second, secondly, next, further, then — mani, motim;

B) finally, at last, in the end— naperuri.

2. 3aco0u nmpueTHAHHS 10 cCKa3aHOTo panimie:besides, in addition, moreover,

furthermore — kpim Toro, 6ibime Toro; likewise. similarly — Tak camo, anamorigso.

3. 3aco0u BHpaKeHHs POTUCTABJICHHSI:

however, still, yet, nevetherless — mpore, i Bce x Taku, on the contrary, in (by)
contrast, conversely, alternatively, on the one hand, on the other hand,
otherwise, rather — HaBnaku, Ha BiJMiHYy, 3 OJHOTO OOKY', 3 JPYroro OOKY,

1HaKIIIE, IITBU/IIIIE.

4.3acobu euparicenns nacnioky, niocymky' nonepeomvozo: hence, thus,

therefore,

accordingly, consequently, as a consequence, as a result — 3Bigcu, Takum
YMHOM, TOMY, BIAMOBIAHO, B pe3ynabTari mporo; in brief, briefly— kopotme

Ka)Xy4Hd, KOPOTKO.

5. 3aco0m BUpasKeHHs BiIHOIIEHHSI ABTOPA /10 BUCJIOBJIIOBAHOI JYMKH, JJ4 il
yrouHeHnnsi: Of course, no doubt, undoubtedly, to be sure, needless to say —
3BMUaiiHO, 0€3 CyMHIBY; HalleBHO, He BapTo roBoputH; in reality, indeed, as a
matter offact, in fact, in effect, by no means — ¢akruuno, HacmpaBi, HisIKUM

YHUHOM.
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6. 3aco0u BUpakeHHs iIMOBIpPHOCTI, BiporiaiHocTi:
probably, in all probability, perhaps, possibly apparently presumably suppose, say

— OYEBHUAHO, UMOBIPHO, CKaXIMO.

7. 3acoOu BUpPaKECHHS OIIHKK BHCIOBIIOBAHHS 11010 O0aKaHOCTI YU HEOAKAHOCTI
toro, npo To #merbes: (un)fortunately, happily strange enough, surprisingly

enough, it is most fortunate that — ma macts (Ha ’kaib), TOCUTh AUBHO.

8. CnoBa Ta CJIOBOCIIOIYUYECHHS JIA 10JIATKOTO MOSICHEHHS TYMKU:
in other words, to be more exact, to be more precise, so t0 say — iHIIMMH CIIOBaMH,

mouHiule, max ou mosumii.

Yacu I'pynu Perfect Continuous B macuBHOMY CTaH1 He BXKHBaIOThCA. Skio Tpeda
neperaTd A0 ,SKa BUKOHYETHCS,TpUBajia 4u Oylne TpPUBATH IPOTITOM IEBHOTO

nepiojy yacy To BxkuBaroThest popmu Present,Past un Future Perfect.
The experiment has been carried out for two mounts.
[leit ekciepMEHT TPBOAUTHCS(TPUBAE) BAKE JBA MICSLII.
Oco0/1MBOCTI B/KMBAHHA NACHBHUX KOHCTPYKUiH B AHIIIMCHKIM MOBI

B anrmiiicekiii MOB1 peueHHS B TAaCUBHOMY CTaH1 BJKHMBAIOThCSI 3HAYHO YACTIIIE,HIK B
yKpaiHcbkii.ITigMeToM y pedeHH1 B MaCUBHOMY CTaHI MOKe OyTH HE TUIbKH MPSMUM,

a ¥ HeNpsIMHUI Y¥ TPUUMEHHUKOBUH JOJAATOK.

1.Ak1110 y pedeHHi B MaCUBHOMY CTaHI € JABa AOJATKU(IIPSAMUN 1 HENIPSAMUIA),
TO BOHU 00MBAa MOXYTh OYTH CY0’€KTaMU NIEBHOI KOHCTPYKIIIi.

Active: He gave me the book

Passive:1. | was given the book
2. The book was given to me.

2. SIKIIO y peyeHH]1 B MaCHBHOMY CTaHH1 € MPUIMEHHUKOBHI TOJIaTOK, TO BIH CTa€
cy0‘€KTOM MEBHOI KOHCTPYKIIIi, ajie TpaMaTUYMUM IT1IMETOM, aKUK CTOITh Ha

IMO4YaTKy pCUCHUsA, € JIUIIC IMCHHHK. a HpHﬁMeHHHK CTaBUTHCS MICIIS ,Z[iCCJ'IOBa.
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Active:We spoke about this film

Passive: This film was spoked about
Ha ykpaiHcbky MOBY Jli€ciioBa Y TaCUBHOMY CTaHIi MEPEKIIaAal0ThCS:
a)I1ECIIOBO C YaCTKOIO -Cs1(Ch):
the experiment is carried out — ekcriepuMeHT MPOBOIUTHCS;
0) ciosydeHHs JiecaoBa OyTH 3 Ji€CTiBHUMU (hopMaMH —Ha,-HO,-TO;
the hous was built;0yuHok Oyno 30ym0BaHO;
B) JI1€CJIOBOB aKTUBHOMY CTaHI B HEO3HAYE€HO-0COOBOMY CTaHi;
the text was translated; Texct mepexnanm;
I') SIKIIIO B PEYEHi 3 1IECIIOBOM Y TTACUBHOMY CTaH1 BKa3aHO Cy0’€KT Aii, TO HOro
MO’KHA TIEPCKIIACTH YKPATHCHKOIO MOBOKO OCOOOBUM PEUYCHHSIM 3 J1I€CTIOBOM B
aKTUBHOM CTaHi:
the key was lost by girl —xiBunna 3aryouna kioy.
[IpaBuIO y3rofKEHHS 4aciB B aHIVIINACKIA MOBI IIOISAra€ B TAKOMY: SKIIO HPHCYIOK
TOJIOBHOIO PEUCHHSI BHUPKEHHUH JIECIIOBOM Yy MHUHYJIOMY 4Yaci (Haiuactime B Past
Indefinite), To mpuCyaOK TIAPSAHOTO JOAATKOBOTO PEUYCHHS TAKOXK BIKUBAETHCS B
OJTHOMY 3 MUHYJIUX YaciB.
OnHoyacHICTh [1Ii TOJOBHOTO Ta IMIJIPSIHOIO PEUYEHHsI BUpa)xkaeTbcsdacamu Past

Indefinite Ta Past Continuous:

He said: « | am very busy» - He said that he was very busy.

She asked: «What are you doing there?» - She asked me what | was doing there.
THE SEQUENCE OF TENSES: EXERCISES
1.Use the appropriate tense form in these sentences.

a)

1. «I'll phone you this evening». He said he

2. «Do you like it here?» She asked

3. «I overslept this morning» She told him she
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. «My brother's arriving here today,» She said her brother

4
5. «The train leaves at 11:00 tonight» | was told the train
6. «When's the new manager coming?» She asked

7. «<How do | find the house?» She asked him

8. «Did dinosaurs lay eggs?» The boy wondered

9. Shakespeare didn't speak French. The professor said

10«l hadn't seen the notice». | explained

11.«She must be joking.» Everybody thought she
12. «He fell ill last week», She said

b)

1. He thought that she (be) more like a child, but her dark face (have) a wild beauty,

voluptuous and untamed. 2. Tom perceived that six brass buttons of his jacket (be
cut) off 3. And she saw at once that the curtains (remain) closed still, but that the
ceiling over the bed (rise) quite a foot. 4 Byrne was certain that he (hear) the voice of
the seaman, faintly distinct in his familiar phrase, «Look out, sir!» 5. When asked
what (become) of the witches, he only (point) his finger silently to the ground. 6. It
was decided that Nick (rest) far out in the bay of Biscay. 7. He could not recall the
particular neglect that (enable) him to get away, all that (fade) among the incurable
blurs of memory. 8. And it was very clear in his mind that his father (be) very angry
if he (go) in through that door. 9. That was how | (begin) to write plays. 10. |
understood that for him, neither fame nor artistic achievement nor wealth (have) any
value in his life. 11. That day she recollected they (sit) on a bank beside thee road,
where a track (cross) alongside a wood., talking on the universe. 12. He felt that he
(stumble) on just one of those past moments in his life, whose beauty and rapture he

(fail) to arrest, whose wings (flutter) away into the unknown.
2. Change the sentences from direct into indirect speech.

a) 1. He remarked, «But even that is unimportant in the light of what will be gained

for very little additional investment on your part.»
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2. «| am getting very anxious to see this lady,» | said. «d feel as if | can scarcely wait
til tonight.» «She will probably be here in a few minutes,» said he.
3. «But how have you managed to attend the rehearsals of the new play?» |
demanded.
4. «Well, Blanche,» | observed, | suppose it has occurred to you that your case is
calcu- lated to excite wonder in the simple breast of a brutal Englishman.»
5. «If you are a dramatic critic,» he said, eyou will guess that it was not at first quite
so simple as it sounds.»
6. She wrinkled her brows, «I think he likes to joke. Am 1?
7. When she was gone, Ashurst thought, «Did she think | was chaffing her?
8. «Do you mean to say a word for the criminal?» asked Creed in his sharp but shaky
voice.
9. «l do believe,» replied Gale, « that nobody can tell you but myself; and I will tell
you why.»
10. «l haven't got any military theory. I'm talking about a military fact replied Mr.
Pond placidly.
11. «l am going to ask you if you are happy,» said Mr. Pyne.

b) "Hello" Fran said.
"Ms. Simmons?" Lou asked, employing his late father's slight German accent.
"Yes, who is this, please?"

"l can't tell you now on the phone, but | overheard you yesterday at the hospital
coffee shop, talking to Ms.Branagan." He paused for effect." Ms. Simmons, | work at
the hospital, and you're right. Something terrible is going on here."

In her living room, still in her pajamas, the portable phone in her hand, Fran
frantically looked for her pen, spotted it on the hassock, and grabbed the message pad
from the table. | know there is", she said calmly, "but unfortunately I can't prove it."
"Can | trust you Ms. Simmons?

"What do you mean?"
"There's an old man who has been creating drugs that they use in experiments on

patients at Lasch, He's afraid that Dr. Black wants to kill him, and he wants to tell the
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story of his research before they are able to stop him. He knows it will get him in
trouble but he doesn't care."

"Has he spoken to anyone else?" Fran asked.

" | know for a fact he hasn't. He confided in me about the experiments. He was
practically bursting with excitement." Lou paused and lowered his voice to a harsh
whisper. "Ms. Simmons, he even has it on tape. | know, | saw it"

"I'd like to talk to him today or tomorrow", Fran said, trying to keep her voice calm.
"Ms. Simmons, if you bring a bunch of people with you, he'll clamp up, and you'll get

nothing"... (Mary Higgings Clark)

3. Translate the following into English

a) 1. Ta i1 He ycl BIOBHJIH, II0 PO3MOBA B)KE MEPECTyNHUIA MEXKY, L0 332 IUMHU
CJIOBAMH CTOSUIO IIOCHh Ounblie. 2. AJjie 3 TOro, K PO3TOpsUIMCS 3arpaBd Ha MOro
IoKax, OyJi0 BUAHO, 110 3apa3 BiH HE JO KIHIIA BIpUTh y BJIACHI CJIOBA, IO B MOTO
ayur Wae 6opHs, HemagHa. 3. Bin yke 3HaB, 110 BOHM OKONIM 1 IO iX Kparie He
ginatu, 60 "gaayte meay". 4. OcTaToyHO 3allIKaBJICHWM II€H0 JUIJIOMATHYHOIO
PO3MOBOIO, T€HEPAJ CKa3as, II0 HE pO3yMie Mpo 110 MoBa. 5. Bona nouyna, 1o aech
BECEJI0 JBIOPYHUTHh CTPYMOK, SIKECh IIEMOTIHHS, SIKICh JIICOBI 3BYKH. 6 S 4yB, sk
n00yBaB 13 30JI0TUX HEOECHUX COT 30JI0TI MEJU COJIOBEMKO, pO3BUBAB iX LIEAPO IO
3emii. 7. BoHU cTosn 1 criocTepirany TUXY TpaBHEBY Hid B OysiHHI 3eJIeH1 1 KUITiHHI
cajiB 1 3HATH, 1110 Bce OyIo, K 1 THCAYY pa3iB. 8. Myapa 6abycs Bumiia, mo Hebo He
MOBYHTbH, a MPOMOBIISIE, KIMYe 10 CBITMIa. 9. A BiH Bce pO3MOBiAaB, AK TaOyHH
TyMaHiB po30penucs Mo cenli 1 MOBIATAINCA HaJ MOJIOAUMHU KUTAaMHU, HEHau€ COMH
Ha piukoBoMmy JHi. 10. JItoau po3noBiiM, € 3HaXOAUTHCS BIMChKOBA YacTHHA, a B HIH
HOBOOpaHti. 11. FOpack nymas, 1m0 m000B - 1€ HE TUTHKUA PO3Bi OCSISTHHS TyTIIi, 1
OyB roTtoBuil Ha mojasur. 12. Bonu Binuynu, mo 3emiis ojipa3y * po3ciadbuiia cBoi
M'si3M, po3aaliach, pO3CTyNuUiIach, a TiCHAa Ieuyepa MepeTBOPUIIACH B JIOBXKEJIE3HUN

TYHEJb.
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6) - 4 Oauy, 1001, CokpaTe, BiKe HE JIO Cepllid M Hallla pajaa, ¥ Halll HOPAIKH.
Moske, ToO1 ¥ IeMOKpaTisi He TO100aETHCS?

- A 110 BOHO Take, AeMOKpartis, - 3anuTaB (inocodito I Taka mokipHa HaAIBHICTh
CBITHJIACS B MOTO ouax (a 3a HEIO - 3HaB T€ HAMEBHO - TaK MIMOOKO Oyiia MpuXoBaHa
MiJCTYMHICTB), IO CTPATEr Ha MUTh PO3TyOUBCS.

- Hemxe Tv He 3Haenl, - po3BiB pyKamH.

- I Bce x, - HanonsiraB Cokpar.

- Hy ue... Konu nipaButk cam Hapoa. Ko Bci piBHI. U, Moxke, HE Tak,

- Tak,- moroguBcsi Cokpar. Xouemi, OCh TYT, HE CXOASYM 3 MICIH, MOKKY HAy
JIEMOKpATIIO.

deoreH He 3HaB, 1110 BIAMNOBICTH.

- Hy x 6o. (O. I'onuap)

4. Read the following conversation and then retell it in the reported speech.
«Where are yyou from?» asked the passenger sitting next to me on the plane.
«Chicagow, I said.
That's nice. I'm from Mapleton. It's a small town in northern Michigan.

Oh, yes. I've heard of it», | said. «Michigan is a beautiful state. I've been there on
vacation many times.»

« Were you there last summer?

Oh, no. | went far away from home last summer. | went to India, "I replied.

«Oh, that's nice. Is it a long drive from Chicago to India?» she asked me. My mouth

fell open. I didn't know how to respond. Some people certainly need to study
geography.

THE PASSIVE VOICE:EXERCISES
1.
Leather-lined benches, much worn, were fixed to the wall under the window and in
other odd cormeers and nooks bchind mahogany tables. One wall was furnished with

all the congenial gear of a bar, but without any intervening counter. Opposite, a bright
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fire was burning, and a meatly dressed young woman sat before it. There was no other
inmate of the room, and as he entered, he wax greeted by the girl. He found that he
could be accomodate - dated for the night and placed inside the fender, his wet
overcoat was faken to the kitchen, a roomy pair of slippers was given to him by the
landlord, an old fellow, and in an adjoining room supper wax being set by a maid.

He sat while this was being done and talked to the barmaid, She had a beautiful but
rather mournful face as it was lit by the fire-light, and when her glance was rurned.
from it her eyes had a piercing brightness,

(A. E. Coppard)

2. Put all the verbs in the ppassive.

In the south of Sweden farmers grow cereals, potatoes, and sugar beet, and rear
cattle and pigs. The Swedes exploit the northern forests for their timber. They can
exploit timber products indefinitely because they have managed the forests well and
not destroyed hem with uncontrolled cutting. They mine iron inside the Arctic Circle.
They established the first mines in the 1890s, and the high salaries attracted workers
to move to this inhospitable region. But they have receently had to close many mines
because of a fall in demand. Competition from developing countries has damaged the
once prosperous steel and shipbuilding industries, but industrialists manufacture a

variety of profitable goods, including aircraft, cars, domestic equipment and textiles.

3. Translate into English.
a) 1. Tenmep y maneHpbKOMY TOJOCI UyJacsd HEMOTPIOHA JIIOTH 1 s, HE PO3AYMYIOUH,
BUCKOYMB 3 Jikka. 2. Crapuii QepmMepchbkuil OyAMHOK, 1€ MM KUIH, OYB
nepeobNagHaHui JIMIIE TYXJIUBO Kapkaiu BopoHu. 4. Iligmora xyxHi BUKIaJeHA
CTapyuMU IIMPOKUMHU COCHOBUMH JIOIIKAMH 1X HEJAaBHO BIIYUCTHIIN i HABOCKYBAJIH. 5.
Bnoma y Hac 3aBxau OyJio MOBHO ra3eT 1 KypHaJiB: HUMU OyJIM 3arpoMaji»KeHl BCl
MIIBIKOHHUKY 1 3akujgaHuil nuBad. 6. Illoxk OyB BUKIMKAHWI BEIWKUM HAayKOBUM
BIIKPUTTSIM, SIKE CEJISTHU 3pOOMIIM TMI3HBbOIO BECHOIO TOTO poky. 7. Konu me bor 6yB

KUBUU 1 IOPSIKYBAB IO 3eMJI1, TO OYyJI0 ITOMIY€HO, [0 MaB BiH 3BUYKY BTPYYATHCS y
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Bcl moAii 6e3mocepeanbo. 8. Lo cocHy MokHa Oyno OayuTH Jajieko 3 Mops 1 3
3axomy, 1 31 cxomy. 9. 3 nmeB'SITHAAIATH iX YK€ JUIIWIOCS TIIbKH M'SITHAAISTH,
IpUYOMY JIBO€ 3 HUX nopaHeHi. 10. OnHaue HaBiTh TOM HECMOKIN 3pOHKEHUN YUMOCh
3HayHUM, BeaukuM. 11. I Tol neHb, KOAM TH BOCTaHHE 0OauuB MaTip, 13 KOXKHHUM
pokoM He 3a0yBaBCh, a BHpPOCTaB 1 BUPOCTaB y cBoeMmy 3HaueHHi. 12. Ilicnus
nobavyeHHs KOXKHa ToApoOuIls Oyae HaOWpaTh HOBE 3HAYEHHS, Po3MOBa Oyje
CIIOBHEHA BarOMHUM CMUCJIOM.

0) PoskimHa koHromHs, 30y/10BaHa MK [TopTUKOM 1 akajgeMiuHUM CaJioM, CTalla
ropaictio 0apona. Tyt Oynu 310paHi kparmii MoaHi nopoau, KoHioxiB BunucyBanu 3
Amnrnii. Crony BUaIiany CaHOBHI JIFOOUTET 1 3HABIII, HABITH CaM I1ap.

Koni Oynm 3axorennsim Knopa. Jlesiki apTyHHM Ha3uBajdu HOTO KOHIOXOM Y
MUCTENTBI MHTLEM Yy KOHsApCTBl. HaBith momii y >KUTTI IiTel 3raayBaluch
31€01IBIIOr0 32 TAKUMHU O3HAKaMH: 1€ OyJl0, MOBIISIB, Y TOM PIK, KOJU HAPOJIUBCS
rHiaui Pexopi...

Henpuemuo Oyno, mo IlleBueHKO XOAUTh MO KOHIOUIHI MOXMYpPUH, PYKH B
KUILIEHSX, TOJI0BA BHU3.

- Bu i goci rHiBaeTech 3a HefopedHO ckazaHe cioBo? Ame x romi! [louyrTts
ryMOpy HE 4yXe Hi BaM, HI MeHi.. Sl 4yB, 110 TIpKOTa MOHEBIPSHb XOBAETHCS MiJ
CepIaHKOM BaIloi 1poHii.

- Ere x, - o3BaBcs Tapac. - 4 i cipaBni J915K0 TaKOTO XapakTep)...

bapon 3axxuB ciaBu kapTyHa ¥ OTEMHUKA, XOY 3 MEPIIOro MOTJSLY 1 3/1aBaBCs
noxmypuM. Moro TananTtu # 106poTa maxyBamuck, ane IlleBueHkoBa JIyIna yac Bin
Yacy 3aM0BHIOBAJIACh HETIPUSI3Hb.

VBIHIIOB MiJICTApKYBaTUH JaKeH, X 3aIIPOCHIIH JI0 TPare3H.

(O.1lnbHEHKO)
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SENTENCE STRUCTURE ERRORS: EXERCISES

1. Some of the following sentences are written correctly, but others are run-one

sentences. Identify each as a sentence (S) or a run-on (RO).

Correct the run-ons.
1. He came into the house from the garden, where he had been writing, and casually
threw down some paper.
2. My grandmother loved Gone With the Wind she read it years ago.
3. The typical sonnet has fourteen lines, ten syllables make up each line.
4. National parks are established to protect wildlife, preserve natural resources, and
provide recreational areas.
5. Roosters begin to crow at dawn, they seem to bring the farm to life.
6. March is the month when huge blocks of ice in the Arctic begin to melt and dn yea
7. Do most people like criticism | don't think so.
8. The sky became dark and threatening it began to rain.
9. I could hardly wait to jump in the water looked so inviting
10. We enjoyed a long afternoon of play, afterwards, everyone ate an enormous

supper.

2. Indicate whether the modifier is misplaced(MS), dangling (D), or correct
(C). Revise the incorrect sentences.
. Flying over the countryside, the cars and houses looked like toys.
. The messenger spoke to the receptionist who delivered the package.
. Without thinking what might be on the menu, Hugh told his hostess that he hated.
. After studying hard, the test was a breeze.
. The house was rebuilt by the new owners destroyed by the fire.
. A man leaped into the water over the ship's rail.

. A banana split was served to each guest, dripping was chocolate sauce.

coO N o o A W N P

. Driving through the desert at night, the cactuses looked eerie.
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9. Getting much earlier than usual, the house seemed strangely quiet.

10. Smashed beyond repair, Robin saw his watch lying on the floor.

3. In the following sentences, find the errors that involve modifiers. Not every
sentence has an error. Make the necessary corrections.
1. The corn was roasted by the boys skewered on the ends of long, pointed sticks.
2. It was still pouring, so Uncle Maurice went out to the sty to feed the hogs with an
umbrella.
3. Coming nearer to it, the building certainly seemed dilapidated.
4. Henry's sales record will be as good as any of the top salespeople.
5. Coiled in a corner of the garage and ready to spring, Mrs. Lampert was surprised
by a rattlesnake.
6. Having been asked to speak at the senior dinner, Fred spent many evenings
preparing his speech.
7. To be well baked, you have to leave the pork roast in the oven for three hours.

8. We saw the impressive Concorde on the porch this morning.

4. Correct misplaced modifiers and dangling constructions by revising the sen
tences that follow.
. We came upon a hospital rounding the corner.
. Though troubled by many worries, the results were better than we could expect.
. The shrub was given to us by a relative that was supposed to flower in spring.
. Rushing down the hall, her hat fell off.

1
2
3
4
5. Occurring in May, we were astonished by the event.
6. Reserve a room for the lady with a bath.

7. After failing the test, the teacher advised them to study more.

8. Wilkins realized the mistake he had made a moment too late.

9. Cathy kept her trophies in a bookcase that she had won in lawn tennis
tournaments.

10. We saved the scraps of meat for the dog that had been left on our plates.
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THE WORD ORDER: EXERCISES
1. a) Rewrite the sentence if the word order is incorrect.

1. Not often a Rembrandt is stolen.

2. In either case, we must report the accident to the police.

3. Not only before exercising one should stretch but after exercising as well.

4. Adry, cold climate is not suitable for beautiful skin, and neither a hot climate is.

5. North of Winona, Minnesota, lies Lake City, which is considered the official «binh

place» of waterskiing.

6. Not only swallows build their nests inside farm buildings, but do sparrows as well.

7. Should you be bitten or stung by a venomous creature, you must call an ambulance

Immediately.

8. Not until next year the new tax change will take place.

9. Nowhere had the explorers been met with more hospitality than in the Nepalese

village.

10.So incredible explorer John Colter's descriptions of the Yellowstone area were that

people didn't believe in its existence.

b) Change the sentences using the indirect word order.

1. He was so anxious to turn over a new leaf that he actually changed his name. 2.
He would not give up writing his satires under any circumstances. 3. His
determination to tell the truth about his experiences was just as firm. 4. It has never
been more difficult for a writer to make his name. 5. A tall, gaunt figure stood at the
far end of the room, staring at us. 6. We only then realized how much he had
suffered. 7. His Majesty the Emperor is now mounting the steps. 8. You would
witness a spectacle like this in no other country in the world. 9. He was saying things
- things that only now made no sense. 10. All the thoughts had urged through her

blank mind only a moment before. 11. Life and feeling and comprehension were
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beginning to flow back into her like never before. 12. Words that were swift and

tender and full of pity fell on unhearing ears.

PASSEGES FOR LEXICO-GRAMMATICAL TRANSLATION

1.

S HaBuyaroch B yHiBepcuteTi. S Buych TyT 3 20... poky. Sl BUy aHIIIHCBKY MOBY
Maiike aeciaTb pokiB. Komu s BCTYNHB /10 YHIBEPCHTETYy, s BUBUYAB AHIJIHCHKY
JeKiJabKa poKiB. Sl JocuTh 100Ope pO3MOBIISIIO aHTIINCHKOIO, Y HE Tak? Mos apyra
CIeLIIbHICTh - HiMellbKa MoBa. $I HaMmararoch 4YMTATH CydYacHI aHTJINWCHKI Ta
HIMEIIbKI OTIOBIJJaHHS B OpPHUTIHAMI, a HE B MEpeKiaji, mob 30araqyBaTu JICKCUIHHMA
3amac 1 BJOCKOHAJIOBATHM HAaBUYKM PO3YMIHHS XYAOXHIX TBOpPIB. 3apa3 MH
MOBTOPIOEMO YacH aHTIIMCBHKOTO fiecioBa. Lleil maTepian MOBTOPIOETHCS BXKE B

TtxH1. [ToBTOpeHHs 11i€l TeMu Oy/ie 3aBepieHe 10 KIHIS TOTOYHOTO THXKHS.

2.

- [Ipusit, Onexe! Kyau nocnimaern?

- Ha xoHueprt rypry «Okean Enb3u». UyB nipo Takuii? Skio maemn Oa>kaHHs, MOYKEII
NpPUETHATUCD. S AKpa3 Maro JTUIIHIN KBUTOK.

- Hi-ni, ngxyro. S nogomy. Ha MeHe uekae kypcoBa 3 (Pi10JI0Tii 1 KyIna YCIKUX CIpaB
B IIpuady. A TH 4acTO XOMII Ha KOHLIEPTH BIIOMUX CITIBaKiB?

- SIK TiTBKU TpaIUISEThCS HAroja, s i BAKOPUCTOBYIO 0e3 Baranb. Po3Baxaiics moku
mononuii! Ha TBoeMy wmicli, s O JUIIMB KypCOBY JO KpalllUX 4YaciB 1 MIIIOB OU
PO3BOXHUTUCH 31 MHOIO JeKiibka roauH. OgHa TUTBKM poOOTa 1 HISIKMX poO3Bar

pOOJISATH JTHOUHY 3aHYI01O.

3.
- Anno,ue tu, I'anro?

- Tak, XT0 rOBOpUTH?
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- He Bmiznana? e [lerpo. Ak cpaBu? 1o i po6umm?

- Jskyro, HemoraHo. 3apa3 sl AMBIIOCH YEProBY MEKCHMKAHCHKY MUWJIbHY OIEpy IO
TeJIeBI30PY.

- He cmimm! Hewxe Tv He 3HaiIIA iKaBimoro 3aHsaTTsA? S skpa3 tenedonyro, mob
3alUTaTH, U0 TH POOHII ChOroJHI BBeuepi? SIK BIAHOCHO TOTO, 1100 MITH y SKEChH
xopolie Micte?

- Iloroga Taka mpoTHBHA, MOPOCUTH, CHpO, IO HEMae OakaHHS HOCA KYJIUCh
MOKa3yBaTH.

- Tu roBopum HIOM AeB’sTHOCTOMITHS Oabycs 13 HamagoMm peBmatu3Mmy. CbOrojHi
cyboTa, a TH 1 Tak OUIBLIICTh Yacy Ha THXKHI BEJEII CUIASYMM 00pa3 >KUTTA. XTO
MOCTIHHO CKap>KUTHCS HA YKAJIOT1/IHE ICHYBaHHs?

- [leTro, TM mapeMHO TpaTHUII CHJIM HA YMOBIISIHHA, MEHI HE XOUeThCS BUXOAMTH, 1 5

3QJIMIITYCh Yy KPICIIl MEepe]T TeIEeBI30POM PEIITy Beuopa.

4. To OyB mepuInii 1eHb MO€T MIKUIbHOT MpakTUKU. Hapemiri s Biamrykana notpioHy
KJacHy KiMHaTy. Bona Oyrna cxoxoro Ha BynauKk. CTOSIB cTpamieHHW# ramac. Y
OJTHOMY KIHIIl KIMHATH Beceso Ieberana rpyma AiB4aToOK. [[Bl iHIII TaHsIHCH 3a
XJIOMYMKOM, SKHM TpUMaB y pyIi sSCKpaBoro 3ommuTa. J[iBuMHKa Ha 3a7Hiil mapri
ITOBXaJla CBOTO cyciga crnepeay. KopoTko miacTpukeHH OUISIBUNA XJIOMYUK
imiTyBaB Oapabanmuka pok-rpynu. Ha mepmiiii mapTi ydeHuns 13 3a4iCKOIO
«KIHCBKMM XBICT» IMIBHUIKO IIKPSAOOTIIa PYYKOIO, AITOBUTO 3arisiAaloud y 3OIIUT
CYCIJIKH TIO TIapTi, a Ta JKyBaja *KyWKy 1 BECeJI0 KOMEHTYBaJja IMo/ii, 10 Bi0YBaJINCh
HaBKoJO. J[Boe xyomnuiB ¢exTyBanu JiHIKaMu. Bucokuil ydeHb 13 BEeTUUYE3HHUMHU
ByXaM{ MaJjlOBaB KapHWKaTypy Ha JOMIIi. YCe pyXaJoch, PO3MOBIISIO, KpUYAlo,
BEpeIano, BepTUIOCh, BOBTY3WJIOCh, CMisIOCh. HiXTO He 3BepTaB HISKOBICIHCHKOI
yBarv Ha OIIEJICHICHY BUUTENBKY - IPAKTHKAHTKY, sIKa BTpATHJIa MOBY 1 CTOsUTa HIOU
B Hel BiIyuunia 6iuckaBka: To Oyna s. [ToTiM moBosi 3106panack i3 JyXoM, MiIinImia 10
BUMTEIBCHKOTO CTUIBIA 1 BUJII3JIa HA HHOTO. ['ajac MPUNUHUBCS SK 32 IMTOMaxoM
YapiBHOI MATUYKH, 1 TBAIIATH CIM Map TUTSYMX OYCHSAT 3JUBOBAHO BUTPIIIMINCH HA

MeHe: «A 11e 110 3a 1uBo?!»
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VY 1110 MUTH S CHJDKY Ha 3aHSTTI 3 MPAKTUKA MOBU. Mu 00roBOproeMo mpodiemu,
SIKUX TOpKaeTbes JIkoH Amnpjaiik y omnoBigaHHl «Posnydenns». [Iutanus-BianoBimai
17IyTh OJTHE 32 OJTHUM HECKIHUEHOIO BEPBEUKOIO, 1 1 MOpUHat0 y po3aymu. [lo3zaBuopa
y 1[I0 came TIopy S BIABIAyBaJIa 1€ OJHE 3aHATTS 3 nmpakTuku. [licms3aBTpa Ha TpeTiid
nmapi s BIJBIIyBaTHMY 3aHSTTA 3 TNPaKTUKU. 3aBTpa s HIKyAu He iay. Bupimeno,
3aBTpa S CIPOTYIIOI0Y» 3aHATTS, BCl 10 ogHOoro! Konm mpokuHyCh micis oquHaAIISTOl
paHKy, SICKpPaBO CBITUTUME COHEYKO, MEeOeTaTUMYTh NTAIIKH. Sl HE BHCKOUY 3 JIKKA
SK HaBDKEHA, a JI&KATUMY 1€ 3 MIBrOAMHKHU, MPIIOYU MPO (PAHTACTUUHHUIA CHIJAHOK:
MIOCII 13 IIMaTOYKaMM OaHaHa, KiBi, anejJbCHHA, YallleuKa 3amallHol MIIHOI KaBH,
apomaT SKOi MPUEMHO JIOCKOYE HI3Api, Mapoyka TPIHOK 13 MOIM YJIIOOJEHUM
aneIbCUHOBUM JKEMOM, IIMATOYOK TOJIIAHACHKOTO CHpY, IO TaHe B poTi. S Oymy
HACOJIOJ)KYBAaTHUCh CHIJIAaHKOM Y JIKKY. 3 TUIeepa MPSMIiCIHBKO y MOi ByXa JIMHYTUME
xiT Piki Maprtina. Uekali-Ho, a XTO ) MEHI1 IM0JIaCTh CHIJJAHOK Yy JikKO?... Pantom 5 3
JaXOM YCB1JIOMJTIOIO, 1110 HaIlla BUKJIaJadKa YeKa€ BIATOBIII HA MUTAHHS, SKE IIOWHO
MeHi 3ajana. Ycs rpyna AWBUTHCS Ha MeHe, a Mos mozapyra O moch MBHIKO

Iernoye, He MOBEPTAIOYKCh y Miit Oik. Ochk TOO1 1 CHIIAHOK Y J1KKO!
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